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ABSTRACT 
THE IMPACT OF ETHNICITY ON AFRICAN-AMERICAN MOTHERING 
DURING THE SEPARATION-INDIVIDUATION PHASE OF DEVELOPMENT 
September 1983 
Dorcas Davis Bowles, B. A., Tuskegee Institute 
M.S.S., Smith College School for Social Work 
Ed.D., University of Massachusetts 
Directed by: Professor Carolyn T. Edwards 
This study is an exploratory clinical investigation 
of African-American mothers* child-rearing attitudes and 
beliefs toward children during the practicing and 
rapprochement sub-phases of separation/individuation 
(tenth through twenty-second month). The study is based 
on the assumption that African-American mothering differs 
in subtle but critical ways from white middle-class 
mothering. Mothering includes not only emotional, 
psychological and behavioral components, but is comprised 
also of the attitudes and beliefs that arise out of the 
mother's experience within a sub-culture and her desire to 
prepare her child for adaptation and survival both within 
that sub-culture and the larger majority culture. Given 
IV 
the oppressive society that African-Americans have experi¬ 
enced, the socialization of young children reflects that 
experience and implies certain adaptive and survival 
features. This clinical investigation addresses this 
critical issue of the interface between ethnicity and 
mothering for theory building and to enhance clinical 
work with African-American mothers and their children. 
The choice of focusing on the separation/ 
individuation phase arises out of the fact that this 
is the time that the child is beginning to move away 
from the mother in preparation for interaction with the 
larger environment, and the mother plays a critical role 
in fostering adaptive and survival skills in the child. 
Adaptive, survival features of black mothering may differ 
in degree from one mother to another depending on each 
individual mother's experiences and/or special circum¬ 
stances. However, given that all black mothers experi¬ 
ence racism and oppression of some degree, the writer 
suggests that there will be specific themes and patterns 
which will emerge that will cut across education, class, 
employment, and socioeconomic levels. Hence, one should 
be able to note individual differences and models as well 
as group patterns and trends. 
v 
Insofar as this study seeks to break new ground 
in an as yet unexplored area, the results are viewed as 
exploratory and preliminary with a view towards refining 
and strengthening theory and methodology for subsequent 
studies in this field. 
vi 
TABLE OF CONTENTS 
ACKNOWLEDGMENTS ... 
.ill 
Chapter 
I. INTRODUCTION  1 
II. REVIEW OF LITERATURE. 13 
Attachment. 
Normal Mothering: Implications for Black 
Mother/Child Interactions . 18 
Aggression and Locomotion  24 
Competence. 32 
Object Relations Theory: Separation/ 
Individuation . 38 
Separation/Individuation . 40 
Locus of Co trol. 51 
III. METHODOLOGY. 56 
Sample. 56 
Procedures. 60 
IV. RESULTS. 66 
Attachment/Bonding . 66 
Similarities in Child-Rearing Practices 
with Own Mothers. 71 
Locomotion. 74 
Curbing Aggression  84 
Mothers' View of World Child is Entering . . 88 
Resources. 90 
Impact of Religion, Class, Employment, 
and Race on Mothering .. 91 
Books, Magazines and Child-Rearing  92 
Need for Special Knowledge by Black 
Child. 95 
Dealing With Subtle Racism . 95 
Age to Prepare Child to Live in Society . . 98 
vii 
Externality. 100 
Religion. 106 
Influence of 60's on Child-Rearing Views . 108 
Black Dolls/Toys. 110 
Where Black Mothers Seek Help. 114 
Development of Ethnic Self-Representa- 
ti n. 116 
Role of the Father/ Siblings and Extended 
Family Members During the Separation/ 
Individuation . 133 
V. RESEARCH CONCLUSIONS AND IMPLICATIONS .... 137 
BIBLIOGRAPHY  140 
APPENDICES. 148 
viii 
LIST OF TABLES 
Table 
1 Mother's Internality-Externality Score 
and Their Beliefs About Whether Their 
Child Will Ever Be Safe in the Outside 
World . 103 
IX 
CHAPTER I 
INTRODUCTION 
Theodore Lidz (1963), a family scholar, wrote: 
...each society has a vital interest in the 
indoctrination of the infants who form its 
new recruits. It lives only through its 
members, and its culture is its heart which 
they must keep pulsating. Without it, its 
members are rootless and lost; and they will 
defend it with their lives...but they must be 
so raised that the culture exists in them and 
they can transmit it to the next generation. 
It is a task that each society largely delegates, 
even though unwittingly, to an agency—the 
family (p. 19). 
The notion that human development is a result of 
the interaction between the infant, the mother, and the 
environment is not in the least a new or revolutionary 
notion. Indeed, mental-health professionals expouse this 
notion consistently. What is remarkable, however, is the 
conspicuous omission of ethnicity as a variable in data 
interpretation. 
The terms "ethnicity" and "culture," although 
enjoying a close relationship represent separate and 
different concepts. Culture is defined by Webster 
(1961) as the totality of socially transmitted behavior 
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patterns, arts, beliefs, institutions, and all other 
products of human work and thought characteristic of a 
community or population. It is derived from the Latin 
word "cultura" meaning "to till," and addresses itself 
to the growth and development of a people. The term 
"ethnicity," on the other hand, comes from the Greek 
"ethnikos," the adjectival form of "ethnos" meaning 
"nation." The Latin derivation of the word "nation" or 
"natio" conjures up images of "birth" and leads us to 
think in terms of one's origin, history and race. Thus, 
"culture" connotes developmental universals pertaining 
to a larger group, while "ethnicity" represents specific 
membership in a racial group subsumed under the larger 
unit and is accorded a special status on the basis of 
complex, often variable traits including physical, 
ancestral, religious, and linguistic characteristics. 
African-Americans*, as a subcultural group, share 
in and are influenced by the experience of the dominant 
culture—i.e., speech, politics, religion, economic 
conditions, education, etc. The values, beliefs, be¬ 
haviors of the dominant culture get translated through 
an ethnic vision whose meaning is individually determined 
based on one's family and life experiences. For black 
★ In this study, the term "African-American" will be used^ 
interchangeably with the more commonly used term "black." 
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people, it has been important to assimilate and digest 
the dominant culture in ways that allow for the holding 
on of one's subcultural values while at the same time 
being able to make creative adaptations to the dominant 
culture for survival purposes. While these creative 
adaptations have been identified in the social sciences 
as examples of how ethnicity impacts on psychic develop¬ 
ment thereby shaping individual and group development, 
they are poorly understood in psychiatry, psychology, 
child development and clinical social work. Despite the 
persistence in both conscious and unconscious ways of 
African-American values and behaviors down through the 
generations, this misunderstanding continues. 
The absence of studies on the interface between 
ethnicity and mothering is a crucial and neglected aspect 
of research. Why scientific research on African-American 
mothering attitudes and mother/child interaction has re¬ 
mained underdeveloped and undeveloped for so long is worth 
speculating about. Undoubtedly, the philosophic under¬ 
pinnings of Western thought and attitudes toward people 
of color reflect, in part, why this is so. 
The prevailing child-rearing literature has been 
consistent in its portrayal of the African-American family 
as different in a negative way from the white, middle- 
class family. In addition, until very recently, these 
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studies have been primarily the product of white, male, 
mental health and social science•professionals. With 
the civil rights movement of the sixties, followed by 
the feminist movement of the seventies, both blacks and 
women have become more actively engaged in the critique 
of research written about them. Consequently, many 
blacks are espousing the need and importance of studies 
which reflect an African-American perspective. Such 
studies would attempt to understand and explore African- 
American mothering as a culturally unique, functional 
process which needs to be understood within a psycho- 
historical frame of reference. 
During the late sixties, black family literature 
expanded to include studies of the black family as an 
autonomous unit. Within the expansion of black family 
research came the development of new theoretical constructs. 
Allan (1978) identified three ideological perspectives 
underlying research done on the African-American family, 
as follows: 
(1) the cultural deviance perspective which 
views African-American families as 
pathological and deficient? 
(2) the cultural equivalence perspective 
which legitimizes African-American family 
lifestyles that conform to white, middle- 
class family norms? and 
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(3) the cultural variation perspective which 
views African-American families as different, 
yet functional family forms. 
African-American mothering includes emotional, 
psychological components as well as attitudes and beliefs 
about child-rearing that are the result of the mother's 
own experiences and ethnicity as they have been shaped by 
the history of African-Americans in this country. It is 
my view that specific adaptive and survival features are 
incorporated into African-American mothers' child-rearing 
practices in subtle but critical ways. It is important 
to understand and conceptualize African-American mothering 
attitudes and behaviors as a way to begin to affirm and 
define the mother/child dyad. 
Research on child development has tended to view 
child-rearing practices from a white, middle-class 
perspective with the knowledge derived from such studies 
being applied to all mothers and children. These studies 
have often failed to take notice of the special "cueing"* 
process, based on oppression, that occurs between the 
black mother and her child and how black mothers foster 
adaptive, survival features in their children necessary 
for survival in the United States. 
*By "cueing" is meant the emotional attunement or trans¬ 
action of messages that occur between the mother and her 
toddler. 
For this study, attitudes by black mothers will be 
viewed within the context of the developmental changes 
that are occurring in the toddler during the practicing/ 
rapprochement sub-phases of the separation/individuation 
process. Child-rearing patterns of black mothers whose 
toddlers are in these sub-phases will be studied because 
this is the time that the child is beginning to move away 
from the mother in preparation for interaction with the 
larger society. The study is the result of sixteen years 
of reflection and observation of black mother-child inter 
action dating back to 1966. At this time, I began to ob¬ 
serve black mothers and their toddlers from a range of 
educational and socioeconomic levels in an assortment of 
locations—stores, restaurants, doctor's offices, play¬ 
grounds, beauty shops, airports, bus stations, churches 
and any other places where mothers and toddlers were 
gathered. In instances, where there were both white and 
black mothers, as in the doctor's office, I noted that 
white mothers were much more likely to read or chat with 
each other while their children played freely. Unless 
there was a fall, a tug of war over a toy, or a child s 
sudden cry, white mothers tended to allow their children 
a sort of open freedom. In contrast, black mothers 
carefully monitored their children's play. Black 
mothers followed their children's movements visually 
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and/or physically and often directed them to play in a 
certain area, to not push a toy too fast, to not touch 
the objects on a table. 
Black mothers at the pre-szhool where I was program 
director, worried that the teachers were allowing their 
hildren too much freedom and that they wanted teachers 
to be firmer. Black mothers, including myself, had similar 
concerns about the pre-school setting our children were 
attending and we spent time sharing these concerns in¬ 
formally with each other. The underlying concern was that 
too much freedom would not provide our children with the 
appropriate limitations and psychological preparedness to 
be able to check behaviors that might be considered un¬ 
acceptable in the larger hostile environment which could 
lead to later difficulties for them. It was clearly felt 
that a moderate to high degree of permissiveness and 
freedom might be acceptable for white children, but was 
clearly ill advised for preparation of black children and 
their subsequent ability to interact in the larger world. 
Hence, it appeared that the black mothers felt a need to 
perform traditional parenting functions, but in addition 
there was the added responsibility to prepare black 
children for life in an oppressive society. 
Historically, the majority white culture has 
dominated and exerted external repressive control over 
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blacks, and their child-rearing patterns reflect this. 
Black parents' tight control over aspects of their 
children's behavior has been necessary for survival, as 
a result of the life threatening circumstances of black 
life. Hence, child-rearing by black mothers has become 
a much more complicated process than child-rearing by 
most white mothers, and one in which there are certain 
urgent communications regarding safety to be transmitted 
when the child is young. The added dimension to African- 
American mothering is irreversibly tied up with the 
realities of society at large since mothers are conductors 
of societal expectations and children become the receiving 
agents. Accordingly, starting during the practicing sub¬ 
phase, somewhere around nine to eleven months of age, when 
the black child has begun to walk and explore, to be 
curious, adventuresome, and questioning, black mothers 
have traditionally put the "lid" on the child just as 
society has put the "lid" on them. The black mother in 
the past sought to "control" and to deliberately promote 
behavior that was submissive to authority, non-assertive, 
non-aggressive, ingratiating, and accepting of fate in 
order to protect and prepare her child for the society in 
which s/he would have to live. So while educators and 
clinicians working with white toddlers have glorified 
in the great increase seen in the child's purposeful 
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assertiveness and exploratory behavior, this thrust has 
been dealt with differently by black parents, due to 
parental concern for the child's protection and need to 
survive. 
As racism and oppression have become less straight¬ 
forward and overt, black parents have shifted somewhat in 
both their child-rearing behaviors and attitudes about the 
child's color. I suggest, however, that psycho-historical 
attitudes and behaviors do persist and continue to be 
transmitted unwittingly via the parents. Hence, African- 
Americans from each generation must struggle with what is 
to be passed on to the next generation that allows for 
growth and what needs to be altered to avert dysfunctional 
behaviors. Ethnic group and/or individual change is not 
always rapid since there is both historical and individual 
transmittal of culture and what is transferred is not al¬ 
ways a conscious, deliberate act, but is very much an 
unconscious one. While individuals are free to affiliate 
and identify with their ethnic group to the extent that 
they feel comfortable, the basis for this comfort is very 
much rooted in life experiences shaped by one's family, 
one's unconscious, and one's environment. 
How does the black infant, originally unaware of 
self and other, and of ethnicity and color come to develop 
an ethnic self-representation? We know that the black 
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infant's sense of ethnicity and color are not present at 
birth. Mahler's (1975) work has carefully explicated how 
the infant differentiates self from other. However, it 
does not, in my opinion, speak to the development of an 
African-American ethnic sense of self but rather only to 
the issue of object development and differentiation from 
another individual. The further elaboration of individua¬ 
tion that leads to an ethnic sense of self as a black 
person is not addressed by Mahler. It is my hypothesis 
that an African-American ethnic self-representation 
entails not only the usual phases that are necessary for 
the development of an inner sense of self, but, additional 
steps that incorporate one's sense of blackness. 
Edith Jacobson in her classic, The Self and the 
Object World, (1964) distinguishes between the terms ego, 
self-representations, and self as follows: The ego re¬ 
presents a structured mental system; self-representations 
are the "unconscious, preconscious, and conscious endo- 
.psychic representations of the bodily and mental self in 
the system ego" (p. 142). Hence, self-representations as 
well as object representations develop in response to the 
experiencing of pleasurable and unpleasurable sensations 
and of the perceptions with which these sensations become 
associated. Self is defined as the totality of a person 
including his body, his body parts, and his psychic 
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organization. This includes skin color/ bodily features, 
and hair texture. Ethnic self-representation* is being 
defined as a functional organizing unit within the self¬ 
representation. Significant among the units within the 
self-representation is that component related to ethnicity. 
This paper will explore some beginning understanding 
of the developmental process that shapes the formation of 
the African-American ethnic self-representation. The study 
will seek to address the following questions: 
(1) Is it possible to identify black mothers' 
attitudes and feelings with regard to attachment and 
bonding with their children? 
(2) Is it possible through interviewing to uncover 
similarities and differences between a mother's approach 
and those she remembers from her own childhood? 
(3) Is it possible to delineate specific features 
regarding how the black mother handles her toddler's 
beginning efforts at walking during the practicing phase 
of the separation/individuation process? 
(4) Do black mothers purposefully tone down aggres¬ 
sion in their toddlers based on their minority status in 
an effort to buffer the child from potential oppressive 
societal assaults? 
*In this paper the ethnic self-representation is referring 
specifically to blacks or African-Americans. 
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(5) What sources to mothers turn to for advice and 
suggestions for raising their children? 
(6) Is it possible to articulate specific ways in 
which black mothers help their children recognize and 
deal with subtle experiences of racism and prejudice? 
(7) Can a black mother define the type of society 
she feels her child will face and what she considers to 
be the important ages to begin to prepare her child to 
live in this society? 
(8) Do black mothers demonstrate a high degree of 
externality no matter their class, socio-economic back¬ 
ground or educational level? 
(9) Does the church and religion influence black 
mothers' child-rearing practices? 
(10) In seeking help, are there specific resources 
which black mothers turn to and is there a preference 
for a black social service worker? 
(11) Are there identifiable attitudes by black 
mothers with regard to their childrens' owning black 
dolls and toys? 
(12) Is it possible to glean some beginning under¬ 
standing of how the ethnic sense of self evolves and 
takes shape for the African-American child? 
CHAPTER II 
REVIEW OF LITERATURE 
The literature cited in this review includes 
theoretical formulations pertaining to the areas of 
attachment, normal mothering , implications for black 
mother/child interactions, aggression, competence, ob¬ 
ject relations theory, separation/individuation, and 
locus of control. These areas are complex, multi¬ 
faceted and multi-layered, but attempts will be made 
to convey how they are mutually interrelated. 
Attachment 
Attachment is a somewhat elusive term and one for 
which there is not a single definition. Ainsworth (1969) 
has provided the largest volume of empirical work on the 
topic of attachment. She refers to attachment as an af- 
fectional tie that one person (or animal) forms to an¬ 
other individual, usually the mother, though it may be 
to a mother surrogate in the absence of the mother. 
Attachments once formed tend to endure and may be 
augmented or inhibited by situational factors. The 
13 
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term does not imply immaturity or helplessness but refers 
to the mother's or mother surrogate's tie to her infant 
and the infant's tie to the mother. Attachment is 
discriminating/ specific/ and capable of occurring at 
all ages. Ainsworth proposed that in addition to smiling/ 
sucking/ clinging/ a variety of other behavior 
patterns mediate an infant's attachment to his mother 
including looking/ reaching, approaching, vocalizing, and 
greeting responses of several kinds. Ainsworth hypo¬ 
thesized that an important criteria of a healthy attach¬ 
ment was the ability to use the mother as a secure base 
for exploration. 
Spitz, (1965) a proponent of interactional develop¬ 
ment of attachment, felt that the early feeding experi¬ 
ences constitute the beginning of dialogue between mother 
and infant. John Bowlby, (1969) proposed the hypothesis 
that at different stages in development of the behavioral 
systems responsible for attachment, five patterns can be 
seen: sucking, clinging, following, crying and smiling. 
Bowlby (1958) further stated that during the symbiotic 
months, there is a dim awareness of the need satisfying 
object and the infant familiarizes him/herself with the 
mothering half of his symbiotic self by the social smile. 
The smile is gradually observed in response to the mother, 
which Bowlby has identified as the crucial sign that a 
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specific bond between the infant and his mother has been 
established. He characterized attachment behavior as 
instinctive, but clarified that instinctive behavior was 
not inherited, rather, what is transmitted is its potential 
for development. For the first year of life, attachment 
behavior seems to be well chronicled, but for the sub¬ 
sequent second and third years, attachment behavior ap— 
P®sred neither with less intensity or less frequency. 
However, it did appear that after age three, for most 
children, there was the capacity to accept the mother's 
temporary absence and to engage in play with other children 
Bowlby (1973) further amplified this theory of attach 
ment by clarifying that an attachment figure must not only 
be accessible, she must be able to respond in an appropri¬ 
ate manner. This means that the attachment figure must be 
able to act as both comforter and protector, to be both 
accessible and responsive. Bowlby (1973) introduced three 
distinct propositions each of which is basic to under¬ 
standing his view of attachment as follows: 
The first is that, when an individual is 
confident that an attachment figure will be 
available to him whenever he desires, that 
person will be much less prone to either in¬ 
tense or chronic fear than will an individual 
who for any reason has no such confidence. The 
second proposition concerns the sensitive 
period during which such confidence develops. 
It postulates that confidence in the avail¬ 
ability of attachment figures, or a lack of 
it, is built up slowly during the years of 
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immaturity--infancy, childhood and adolescence— 
and that whatever expectations are developed 
during those years tend to persist relatively 
unchanged through the rest of life. The 
third proposition concerns the role of actual 
experience. It postulates that the varied 
expectations of the accessibility and responsive¬ 
ness of attachment figures that different indivi¬ 
duals develop during the years of immaturity are 
tolerably accurate reflections of the experiences 
those individuals have actually had (p. 202). 
Klaus and Kennell (1976) did a study of maternal- 
infant bonding at birth. They postulated that conscious¬ 
ness during delivery increases the mother's attachment 
to the infant/ and that the newborn and his parents 
should ideally be in close contact shortly after birth. 
They suggest that the infant be placed in skin-to-skin 
contact with the mother immediately after birth, rather 
than be taken to the newborn nursery. They also stated 
that the father's presence at the time of delivery and 
during feeding times is highly desirable. 
Mahler (1975) and Edwards (1981) emphasize the 
importance of the mother for the child's psychological 
birth. They theorize that the mother's holding behavior, 
her feeding, talking, smiling, touching, cradling, and 
countless ministrations are the "symbiotic organizers 
of psychological birth" (Mahler, 1975, p. 49). These 
holding behaviors by the mother promote comfort and a 
sense of oneness, creating a specific bond between 
mother and child which is the principle psychological 
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accomplishment of the symbiotic phase. Horner (1979) 
and Brazelton, Tronick, and colleagues (1974, 1975) 
postulate that attachment behavior is innate to the 
normal organism. They stress that important to the 
build up of the attachment bond is the day-to-day social 
interaction between the infant and his primary care¬ 
taker. The infant from day one shows a readiness and 
capacity for social interaction. However, research 
suggests that infants 'at risk' (because handicapped or 
extremely premature) show a diminished capacity to elicit 
and maintain social interaction, and require extraordinary 
nurturing efforts by their parents. The caretaker's 
response to the child's eye contact is one of the 
earliest manifestations of social interaction. There¬ 
fore, blind infants are at risk for unusual or diminished 
attachment relations (Fraiberg, 1977). Breastfeeding 
does not guarantee an optimal mother-infant interaction. 
Winnicott (1956) views the optimal maternal attitude 
as "primary maternal preoccupation." By this he meant a 
heightened state of sensitivity by the mother toward the 
infant, which creates smooth and harmonious interaction 
with the infant. The infant's ego is not sufficiently 
developed to insure his/her survival/ and so s/he must 
rely on the mother as auxiliary ego. The mother must 
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provide the infant with cues about the danger of the 
environment and provide life-sustaining functions for 
him/her. 
Bowlby (1969) emphasizes that/ 
although there is abundant evidence to show 
that the kind of care an infant receives from 
his mother plays, a major part in determining 
the way in which his attachment behavior deve¬ 
lops, the extent to which an infant himself 
initiates interaction and influences the form 
it takes must never be forgotten (p. 203). 
The infant's capacity to accept the mother's ministrations 
is, according to Mahler, (1968) of equal importance to the 
mother's availability and capacity to offer nurturance. 
The mother's ability to respond to her infant is 
partially based on the infant's cues which guide her.. 
Mahler (1975) notes that, 
while we are convinced that the lion's part 
of adaptation must come from the pliable, 
unformed infant, that does not mean that 
mothering does not have to follow the chang¬ 
ing requirements of the separation- 
individuation process? there must be a 
measure of adaptation on the mother's part, 
too (p. 63). 
Normal Mothering: Implications for Black Mother/Child 
Interactions 
Benedek (1959) postulates that mother-infant inter¬ 
actions stimulate intrapsychic processes in the mother as 
19 
well as in the child. The mother experiences changes that 
speak to her level of development as well as to her role 
as mother in the transaction. The child and the mother 
are engaged through reciprocal interaction which promotes 
structural change in each. Hence, motherhood, like other 
maturational events, can be seen as a developmental phase. 
The mother's childhood memories revived in her by her in¬ 
fant stimulate identification with the infant and, as 
well, fortify the mother's identification with her own 
parents. "The identification with the infant permits 
the mother to regress and repeat in her mothering be¬ 
havior traces of her infantile experiences" (Benedek, 
1970, pp. 153-166). This capacity for identification 
with the child by the mother is important because it 
presents her with another opportunity to re-work old, 
residual childhood conflicts. 
Mahler (1970) speaks to the need by the mother to 
reconcile her internal dynamics with the normal matura¬ 
tional strivings by her infant. 
The particular intrapsychic stability that 
an individual achieves at a given point in 
time is always a temporary state, constantly 
upset by the stimulation and frustration that 
everyday life entails....But for the mother, it 
is more the rapid maturational steps taken by 
her child than her own, more slowly paced, 
maturational changes that regularly upset her 
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intrapsychic equilibrium and requires that new 
adjustments be made (pp. 257-274). 
The mother's responses to her child create intra¬ 
psychic changes in her so that the child becomes a 
catalyst of the mother's intrapsychic change. "The in¬ 
fant touches off reactions in the mother, but the form 
and intensity of her reaction are determined by her own 
history of biological and psychological needs and by her 
knowledge of infant care" (Benedek, 1970, p. 154). Hence, 
the African-American mother brings to her mothering role 
her own level of development, memories restimulated in 
her, and her current and past experiences in the mother/ 
infant interaction each of which contribute to the nature 
of the environment she offers to her child. The black 
mother brings to mothering all of the transactions from 
birth through adolescence with her own parents, with 
significant others in her life, and the daily events of 
her environment. Coleman, Kris, and Provence (1952) 
describe the unconscious meaning that each child has 
for the parent. This unconscious meaning may be based 
on the child's sex or identification with a specific 
from the mother's family. These "unconscious person 
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fantasies" determine parental attitudes together with 
reality factors. Hence, the mother's reaction to her 
child is based on derivatives of both the current situa¬ 
tion with the child and the mother's internalized past 
experiences with her parents. 
Benedek (1970) suggests that parenthood is a deve¬ 
lopmental phase and that mothering allows for the repeti¬ 
tion and working through of residual, unresolved con¬ 
flicts with the mother's own mother. Hence, motherhood 
facilitates the mother's psychosexual development and 
moves it toward more advanced maturity and completion. 
The reworking of childhood conflicts by the mother does 
not necessarily lead to a pathologic condition. The re¬ 
working of childhood conflicts may lead to resolution of 
the conflicts and result in intrapsychic change and 
growth in the mother. 
Benedek (1970) further states that each "critical 
period" for the child revives in the mother her related 
developmental conflicts. This either results in mal¬ 
functioning manifestations in the parent, or by resolution 
of the conflict in the present, leads to a new level of 
integration in the parent. She offers that the mother s 
psychic structure can not remain unaffected by the 
psychologic processes of the child's maturational phases. 
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Furman and Katan (1969) propose that parenthood brings 
closer to consciousness in the parents, their earlier ex¬ 
periences of being parented which get stimulated by and 
interact with daily experiences with the parents' own child 
or children. Although childhood conflicts are reactivated 
in the mother and father, they are brought into compliance 
with current realities. New levels of identification occur 
with the parents' own parents, and new significant others 
can supplement the maternal identifications. 
Mothering requires that the mother integrate her early 
experiences of being mothered, new levels of identifica¬ 
tion with her own parents, new, partial identifications 
with significant others, current interactions with her 
child, and current daily life experiences with which she is 
faced. Daily experiences and environmental expectations 
are crucial for an understanding of all mothers but raise 
special concerns for the black mother, who, affected by her 
minority status in our society may find that contradictions 
in her mothering role and her child's unfolding development 
are created. Providing the child with the necessary 
buffering to deal with the racism inherent in society 
creates a profound impact on the African-American mother s 
maternal functioning. 
How one's own mother handled separation/individuation 
and issues of color will be reinitiated and balanced by 
the current realities of race relations. The issue is 
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delicate since it involves the mother's ability to allow her 
child to become a separate person as she also provides the 
requisite maternal protection that will offer the child 
environmental safety and beginning survival skills. The 
mother's cues for maternal functioning must be based on the 
needs of her infant as well as what she perceives to be 
important for her child to deal with the larger environment— 
what she perceives the safety of the larger environment to 
be. Hence, while this is a very individualized process, it 
is also an ethnic group process. This is to say that all 
African-American parents handle their children's first and 
subsequent separations with an eye to the child's psycho¬ 
logical needs in addition to an eye to the nature of black/ 
white relations. 
I am suggesting that the black mother-infant trans¬ 
actional processes evolve relatively smoothly until the 
toddler reaches the developmental level of separation, 
ushered in by locomotion. At this point the African- 
American mother, because of the meaning of her minority 
status in this country, may attempt to anticipate the 
child's survival needs and to offer what she deems to be 
the requisite cues that will provide buffering and protec¬ 
tion for the child's movements into the larger environment. 
Hence, the mother may respond to her child's maturing 
locomotive strides based on a combination of the child's 
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development as well as societal attitudes. This process 
occurs regardless of the mother's level of development, 
although the level of development will obviously affect 
an individual mother's response. The black mother may be 
able to handle the child's locomotion smoothly, or she may 
see the child's movements into the larger world as a sign 
of independence in other spheres and neglect to take into 
account the additional maturation necessary to sustain 
separation. How the mother aids the infant's negotiation 
of separation/individuation is significant for the infant 
because it will determine whether the child enters the 
world with positive, ambivalent, or negative feelings about 
his/her ethnicity. 
I propose that it is in the early mother/child inter¬ 
action heightened by the child's locomotion, that the roots 
of the ethnic sense of self are laid. The African-American 
mother may perceive her child's movement into the larger 
world as dangerous and may therefore be apprehensive about 
encouraging the child's exploration and curiosity of the 
larger environment. This suggests that the child's sense 
of self may be equally affected by his locomotion as well 
as the meaning which it has for his/her caregivers. 
Aggression and Locomotion 
Often aggression is related only to hostility. Ob¬ 
servations of young children and inferences drawn from 
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such observations suggest that aggression plays a part in 
fueling autonomous ego apparatuses. Spitz (1953) has of¬ 
fered that aggression serves as the motor of all movement 
and activity big and small including grasping/ holding/ 
and exploration of the environment. 
In understanding aggression, one must take note of 
three schools of thought: psychoanalytic Freudian theory; 
ego/psychological theories, and object relations theories. 
These areas do not necessarily correspond with an absolute 
dichotomy in opinion, but instead reflect progression, 
amplification and refinement of theory such that there is 
overlap between the three areas. The separation is made 
along these lines for theoretical distinctions that exist 
between these viewpoints to emphasize a progression from 
psychoanalytic theories to object relations approaches. 
Psychoanalytic theories will be discussed first. 
Undoubtedly, Freud was the most influential man in the 
development of psychoanalytic theory. Freud's (1959) early 
theory with regard to the origins of aggression was that it 
was a reaction to frustration. Aggression was described 
as a "primordial reaction" (Freud, 1959, p. 163) to the 
interference with the attainment of pleasure. Within this 
framework, aggression is not instinctual but is instead 
reactive. In 1915, Freud set forth three criteria for 
defining an instinctual drive—its source, aim, and object. 
Freud further noted that the "organic source' for 
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aggression (sadism as Freud then identified it) is the 
musculature apparatus (1915, p. 132). Hence, throughout 
Freud's writings, he noted that there was a special 
connection between aggression and the musculature. 
Ego psychological theorists, Hartmann, Kris, 
Loewenstein, (1958) expanded Freud's theory of aggression. 
These authors start from the assumption of an undifferent¬ 
iated phase of psychic structure during the first two 
months of life. During this phase, both libido and ag¬ 
gression are undifferentiated and indistinct. Differentia¬ 
tion between self and non-self becomes possible when the 
infant experiences pleasure and unpleasure; unpleasure gets 
related to non-self and pleasure to self. These authors 
further agree with Freud's (1961) formulation of repression 
which specifies that libidinal energies are transformed into 
symptoms, and aggressive energies into guilt feelings. They 
describe four processes which seem to modify the impact of 
aggression as follows: (1) displacement of aggression onto 
other objects; (2) reconstruction of the aims of the aggres¬ 
sive impulses; (3) sublimation of aggressive energy; and (4) 
the simultaneous cathexis of libido and aggression. These 
processes are interdependent and cannot be neatly separated. 
Further, the need to modify aggression is important and 
necessary since its complete discharge would threaten the 
existence of either the object or the self. Such is not 
the case for the complete discharge of libido. The 
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sublimation of aggression is integrated into the structure 
of the ego and superego. 
The attainment of motility and mobility by the in¬ 
fant/ according to object relations theory/ serve as 
instruments for aggressive discharge and contribute 
importantly to the differentiation between self and 
environment and/ through action/ to the differentiation of 
the environment itself. The environment, in turn, prompts 
action thereby providing opportunities for the discharge of 
aggression. Hence the channeling of aggression by way of 
the musculature machinery provides impetus for the infant's 
and later the toddler's ability to separate from the mother. 
The toddler's new locomotive efforts result in the 
mother's placing repeated protective limit-settings upon 
his many sensorimotor actions and explorations. Hence, 
the "good enough mothering" evident in symbiosis is inter¬ 
fered with by the emergence of angry, hostile feelings by 
the toddler toward the mother as a result of her many 
appropriate prohibitions. The resultant dyadic mother- 
child conflict, the first evidence of ambivalence in the 
toddler, is handled by the toddler erecting defenses to 
allay the anxiety produced within him or her by the 
hostile feeling toward the primary maternal object. The 
toddler's representations of the mother are split into two 
facets—the "good" mother and the "bad" mother. The 
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toddler's experiencing of larger guantities of the "good" 
mother in contrast to smaller dosages of the "bad" mother 
later lead to the integration of these two sets of repre¬ 
sentations. This neutralization of libido and aggression 
paves the way for the toddler's ability to internalize the 
maternal mandates. The wish to maintain the mother's love 
and approval provides the motor power for the toddler's 
internalization which appears to accelerate during the 
practicing sub-phase and to be guite heightened during 
rapprochement. 
Expression of agressive, angry impulses by the black 
toddler result, I feel, in strong maternal prohibitions. 
The aggressive behaviors are then more guickly muted than is 
evident with white children. It is my view that this toning 
down of the black toddler's aggression is the result of: 
(1) the black mother's physical and verbal love for her 
toddler which results in the toddler's wish to conform to 
the mother's dictates and neutralize his/her aggressive 
impulses; (2) disapproval or punishment by the mother, 
which causes the child to cease specific behaviors for 
fear of negative responses. The child then develops de¬ 
fenses which result in the channeling or discharge of ag¬ 
gression into more acceptable forms. These defenses in¬ 
clude: displacement, repression and sublimation. It 
should be noted that these processes are present in ao.1 
children. However, given the actual societal dangers that 
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exist for a black person whose aggression is not controlled, 
reguires that black mothers act more urgently to 
socialize their children to inhibit or rechannel aggres¬ 
sive drives. 
Various theorists have aided our further understanding 
of aggression. Anna Freud (1958) and Berta Rank (1958) 
agree with Hartmann, Kris and Loewenstein (1958) that the 
pregenital phases of development are an admixture of 
libidinal and aggressive energy. In their perspective, the 
behavior of toddlers present evidence of both elements as is 
seen in their clinging, demanding, possessive manner. 
Further evidence can be observed in the maltreatment of 
loved toys and pets which again affirm the period of toddler- 
hood as being governed by aggressive love. 
Greenacre (1960) reported an upsurge of aggressive 
activity appearing at about six months of age which would 
usher in the differentiation sub-phase of separation/ 
individuation. She theorized that: 
By the end of the first six months, there is 
the appearance of actively asserting pressure 
against the mother as part of the growing 
maturational separateness.... The physical ag¬ 
gression in this behavior is striking even 
though one cannot think in terms of motivation, 
but rather of a degree of biologically 
autonomous againstness....In this activity, there 
may be an increasing sense of physical power and 
of the ability to initiate motor activity and to 
control it to a degree (p. 580). 
Hence Greenacre (1960) felt that the aggressive drive 
determined the organization of body motility. 
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Parens (1979) through clinical observations of 
mothers and their children delineates a reformulation of 
psychoanalytic theory of the development of aggression in 
children during the first three years of life. In un¬ 
raveling the threads of aggression in the complex pattern 
of psychic functioning. Parens (1979) employs object re¬ 
lations theories utilizing Margaret Mahler's (1975) 
sequential developmental phase of symbiosis and separa¬ 
tion/individuation as a frame of reference. In a 
longitudinal study, he and his associates consistently 
found that nondestructive aggression, like destructive 
aggression has an autonomous origin appearing prior to the 
structuring of the ego as agency. Later, during the second 
six months of life, all the children in Parens study showed 
a sharply outlined biologic peaking of aggression. This 
peak was viewed as a major impetus in initiating the 
separation/individuation phase. It prompted a potent, 
powerful thrust for autonomy, for sensorimotor action, and 
for mastery of self and environment—actions which are im¬ 
perative for differentiation. Finding rage reactions in 
their infants under study indicative of the most primitive 
type of hostility and appearing only in relationship to ex¬ 
cessively felt unpleasure, Parens and his associates were 
impelled to state that rage is one of the major innate, 
unconditional reactions. The emotional tone set by the 
mother will determine how the ego will organize to control 
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aggression. I feel that factors of ethnicity shape the 
mother's response to her infant such that the aggressive 
drive is toned down from early on in black infants more 
than in white ones. 
During the practicing sub-phase of separation/ 
individuation (ten months to about sixteen months), there 
is a peaking of aggression in children which on the one 
hand, aids locomotion, motility, exploration and mastery 
of the environment, while on the other hand, appears to 
account for the development of conflict between the mother 
and child. The upsurge in aggression also contributes 
enormously to the toddler's autonomous strivings. 
As the toddler strives for autonomy (Parens 1979) , 
the mother, as primary object, inevitably has to set 
limits as protective measures and this often leads to rage, 
described by Freud in 1920, induced by frustration of drive 
gratification. 
Blanck and Blanck (1979) point out that the instinctual 
drives, libido and aggression, serve the dual needs for 
connection and individuation. With "good enough mothering," 
the two drives differentiate from the undifferentiated 
matrix within which is contained the inborn endowment of 
each individual (Hartmann, 1958). As the infant interacts 
with the mother, symbiosis is one of the first effects 
which later pales as the differentiating aggressive drive, 
together with the infant's physical development, reaches 
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ascendancy. Edward (1981) further clarifies that the 
physical accomplishments of the practicing sub-phase make 
optimum use of aggressive drive energies. If during 
rapprochement, a mother's availability is not in synchrony 
with the child's increased aggression, the formation of a 
"bad" introject may obtain. Such an introject can serve 
as a source of disapproval, or criticism as compared to 
the needed supportive introject that can develop into 
positive identification. 
Competence 
The notion of competence provides another way for 
understanding aggression and exploration by the practicing 
toddler. In 1959, Robert White published a provocative 
paper entitled "Motivation Reconsidered: The Concept of 
Competence." In this work. White suggests that such be¬ 
haviors as exploration, curiosity, mastery and play re¬ 
present a thrust toward competence. Competence is under¬ 
stood, by White, to refer to an organism's capacity to 
interact effectively with its environment. Hence for man, 
a higher level mammal with a highly developed nervous 
system in contrast to lower organisms, there must be the 
opportunity for prolonged learning in interactive ex¬ 
changes with his environment which promotes development. 
The persistence and straight forwardness of this behavior 
require clarification of its motivational component 
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a motivation which he felt could not be totally experienced 
by instinct and drive theory as postulated by Freud. White 
proposed to explain this motivational force through what he 
termed "effectance." Effectance was seen as an intrinsic 
motive which propelled the individual towards competence 
and was satisfied by a feeling of efficacy which resulted 
from affecting and impacting the environment. 
Effectance motivation highly regards action and its 
consequences. Behaviors such as crawling, walking, 
grasping, visual exploration, language and thinking, at¬ 
tention and perception and exploring objects and places, 
have a common biological significance in that they lead 
the person to find out how his environment can be changed 
and what will be the consequences of these behaviors. These 
behaviors, which are often playful maneuvers, serve to en¬ 
hance the individual's capacity to interact effectively 
with his environment. Hence, White's theory provides a 
basis for understanding a child's behavior from the posi¬ 
tion of the child's capacity to act and have impact on the 
environment in contrast to interpreting this behavior 
solely in terms of a passive drive discharge to reduce 
tension. 
Competence was seen, therefore, as being a consequence 
of this learning; hence, competence becomes the accumulated 
and systematized history of one's transactions with the 
The impact of onefe feeling a sense of impact environment. 
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on one's environment in individual transactions becomes 
crucial for all persons, and especially for blacks where 
one often experiences a sense of assault and powerless¬ 
ness in one's interactions with the environment. 
Brodey (1965) suggests that the toddler's early 
exploratory behaviors may comprise the most significant 
learning experience of the first two years of life. It is 
during this period that the infant first experiences a 
sense of "competence" or feeling that what he does has 
impact on his environment and may cause those in his 
environment to interact with him in either positive or 
negative ways. It is this process that probably serves as 
a prototype for later social and problem solving skills 
and for the beginning development of the "observing ego" 
where the infant begins to sense how his behavior results 
in certain responses from adults or to pay attention to 
adult behaviors as a basis for his/her own behaviors. This 
concept of competence is consistent with the writings of 
other investigators including Wenar (1976), B. White 
(1975), and Piaget (1951, 1952). It is also compatible 
with Rotter's theory of internal-external locus of 
control scale (Rotter, 1966). 
White's ideas on competence also parallel Mahler's 
(1975) phases of separation/individuation wherein the child 
needs to achieve object constancy in order to separate from 
his mother and reach out to others in his environment. 
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This developmental perspective shows how the infant moves 
from a symbiotic relationship with the mother to one where 
he feels both separate and individuated from the mother. 
This capacity of the toddler to explore the environ¬ 
ment is both an act of autonomous functioning as well as 
an act of establishing effective transactions with his 
environment. What are the African-American mother's at¬ 
titudes and feelings regarding how she should interact with 
her toddler during the practicing/rapprochement sub-phases 
when exploration is heightened? What are these feelings 
and attitudes based on? What cues does the mother transmit 
to her youngster relative to the safety or lack of safety 
of his/her environment that either encourages or impedes 
his movements toward autonomy and competence? 
It is my belief that it is during this phase, when 
the child's aggression is heightened as a means of mastering 
both the self and the environment, that African-American 
mothers begin to inhibit, restrict and thwart their 
toddler's exploratory, adventuresome, autonomous seeking 
behaviors as a result of a psycho-historical web governing 
African-American mothers' behaviors. This may account for 
the more pronounced externality of control that has been 
observed in studies of blacks as will be further explicated 
in the section on locus of control. It is the examination 
of these behaviors by the African-American mother and their 
manifestations that the investigator hopes to begin to 
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clarify, operationalize and shed some light on. 
The practicing/rapprochement sub-phases are important 
to understand because they represent the beginning of 
internalization by the African-American toddler of his/her 
mother s prohibitions which prepare him/her for survival. 
The African-American toddler's script, regarding his 
expectable and acceptable behavior and his need to modulate 
his aggression, appears in embryonic form during the 
practicing sub-phase through cues from his mother first 
and later his father, family, African-American community, 
school and larger society. 
The black toddler's vigorous, aggressive push for 
autonomous strivings, and exploratory behaviors, gradually 
become subdued, through careful cueing by the African- 
American mother, father and other people in the wider 
family and community. This process is a gradual one, and 
waxes and wanes, peaks and subsides and gradually lessens 
during the course of the practicing/rapprochement sub¬ 
phases. Subsequent developmental phases will, through 
continual and persistent reinforcement by the mother , 
father, school, and larger societal forces, further 
restrict the aggressive impetus. It is my view that the 
practicing/rapprochement sub—phases for African-American 
toddlers are critical to understand due to the breadth and 
intensity of the aggressive upsurge and the strength of 
the mother's prohibitions. 
37 
Historically, the African-American mother has had to 
limit the expression of aggression in her child lest he 
strike out against a white person and get himself killed 
for it. To insure that aggression is curbed early on, 
black mothers feel they must control the aggression very 
early in the child’s life. As Sears, Maccoby and Levin 
(1957) postulate, whatever a mother does and however the 
child responds, there are two ways of viewing the inter¬ 
action. One of these is control and the other is training. 
They state: "Control means having an influence on the 
immediate on-going actions of the child. Training means 
influencing his future behavior" (p. 228). 
For the African-American mother, keeping the child's 
aggression in check serves both as a control mechanism for 
stopping the immediate expression and as a strong and potent 
training device so as to influence future adolescent and 
adult behaviors. It serves to prepare the black child for 
his future role in a white, hostile society. This study 
seeks to provide a basis for examining how a group of 
twenty-five African-American mothers support their toddlers' 
locomotion and movements into the larger society, deal with 
aggression in their toddlers during separation/individua¬ 
tion, and aid their toddlers in building precursors to the 
development of a positive ethnic sense of self. 
Object Relations Theory: Separation/Individuation 
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Object relations theory has its beginning in Freudian 
thinking. This theory postulated that anxiety was the 
consequence of conflict and the ego responds to it as a 
signal for deploying defenses. Charles Brenner (1973) says 
In psychoanalytic literature the term 'object' 
is used to designate persons or things of the 
external environment which are psychologically 
significant to one's psychic life, whether such 
things be animate or lifeless. Likewise the 
phrase 'object relations' refers to the indivi¬ 
dual's attitude and behavior toward such ob¬ 
jects (p. 98) . 
Brenner clarifies that object relations begin at 
birth when the infant experiences "objects" as one's self 
and results in the subsequent development of the capacity 
to relate and interact with other human beings. At its 
core, object relations theory addresses what Mahler refers 
to as "the psychological birth of the human infant" 
(Mahler, 1975) by which is meant the second birth initi¬ 
ated by the undifferentiated symbiosis of infancy and 
progressing to the relatively independent separated, 
autonomous person. It is this psychological second birth 
process which object relations theory seeks to explain 
and explore. This second birth is as important and as 
significant and is no less difficult than the initial 
physical birth. 
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Winnicott, (1965) in his theory of the parent-infant 
relationship, traces the development of the child from 
absolute dependence to relative dependence towards independ¬ 
ence, from the pleasure principle to the reality principle, 
and from autoeroticism to object relationships. During the 
stage of absolute dependence, the mother provides a "holding 
environment," which protects the infant from overwhelming 
stimulation or anxiety by lending her ego support until the 
unintegrated ego of the child evolves its own structure. 
The phrase "good enough mothering" was the phrase coined by 
Winnicott to illustrate minimally adequate functioning of the 
mother necessary to promote the infantas developmental un¬ 
folding. Within the "holding environment" the inherited 
potential of the child becomes a "continuity of being," 
acquiring a personal psychic reality and a personal body 
scheme. The child's developmental changes become the 
impetus for the corresponding shifts in the mother's ob¬ 
ject relationship with the child. 
Gratification and moderate frustration of instinctual 
needs foster the differentiation of self images from object 
images. Libidinal gratification draws attention to the 
interaction between self and objects and fosters different¬ 
iation in that area while frustration brings to awareness 
the painful absence of fulfilling objects and thus contri¬ 
butes to differentiate self from nonself. 
40 
The ability to accept the separateness of objects 
allows for the capacity for object relationships, reality 
testing, and learning. Identification results from the 
ability to differentiate self from object. Modell (1968) 
states: 
The cohesive sense of identity in the adult is 
a sign that there has been a 'good enough' ob¬ 
ject relationship in the earliest period of life. 
Something has been taken in from the environment 
that has led to the core of the earliest sense of 
identity, a core which permits further ego 
maturation.... Hence those individuals who have 
the capacity to accept the separateness of ob¬ 
jects are those who have a distinct, at least 
in part, beloved sense of self (p. 59). 
The theoretical formulations of Winnicott and Modell, 
provide the foundation for understanding the necessary 
environment out of which the child's separation/individua- 
tion process will proceed. To understand more fully the 
separation/individuation process, a detailed examination 
of Mahler's findings will follow. 
Separation-Individuation 
Theoretical knowledge makes it sufficiently evident 
that there exists a universal intrapsychic separation/ 
individuation process which is preceded by the phases of 
autism and symbiosis. What Mahler has termed the symbiotic 
phase. Spitz (1965) referred to earlier as the "pre- 
objectal stage" (pp. 340-343). 
41 
Margaret Mahler (1965) and others have delineated the 
separation/individuation phase a critical time in develop¬ 
ment as follows: 
It is our contention that this separation/ 
individuation phase is a crucial one in regard 
to the ego and the development of object rela¬ 
tionships. It is also our contention that the 
characteristic fear of this period is separation 
anxiety. This separation anxiety is not 
synonymous with the fear of annihilation through 
abandonment. It is an anxiety which is less 
abruptly overwhelming than the anxiety of the 
previous phase. It is, however, more complex, 
and later we hope to elaborate on this complexity. 
For we need to study the strong impetus which 
drives toward separation, coupled with the fear 
of separation, if we hope to understand the 
severe psychopathology of childhood which ever 
so often begins or reveals itself insidiously or 
acutely from the second part of the second year 
onward. This separation-individuation phase is 
a kind of second birth experience described as 
a 'hatching from the symbiotic mother-child 
common membrane.' This hatching is just as 
inevitable as is biological birth (p. 196). 
Normal separation/individuation is a crucial pre¬ 
requisite for the development and maintenance of a "sense 
of identity." At the end of the first year and during the 
early months of the second year, the intrapsychic process 
of separation/individuation clearly demonstrates two 
interweaving developmental phases. The developmental path 
of individuation reflects intrapsychic autonomy, percep¬ 
tion, memory, cognition and reality testing. The intra¬ 
psychic developmental path of separation reflects dif¬ 
ferentiation, boundary formation, distancing and the 
toddler's ability to cut his ties from mother. These two 
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processes eventually result in internalized self-repre¬ 
sentations, as distinct from internal object representa¬ 
tions. Mahler (1975) has carefully outlined four 
characteristic sub—phases of separation/individuation 
occur during the period from six months to thirty- 
six months in all normal infants as follows? The first 
sub-phase of the separation/individuation process is 
differentiation, which begins at six months and lasts until 
the child is ten to eleven months old. This period is 
marked by a decrease in bodily dependence on the mother, 
which has up until this point been total. This phase 
coincides with the development of partial locomotion 
functions, i.e., creeping, crawling, climbing, standing, 
walking around objects and/or the beginning of walking. 
The infant, during this phase, appears to be chiefly 
interested in his own bodily movements and to show an 
interest in objects while still needing physical and emo¬ 
tional closeness and interaction with the mother. 
The second sub-phase, the practicing period, begins 
anytime after the tenth or twelfth month and lasts until 
approximately the sixteenth to eighteenth month. The 
practicing period has two parts. The early practicing 
phase, ushered in by the infant's earliest locomotive 
abilities, climbing, paddling, crawling, moving from 
object to object, allows him to move physically away from 
the mother. The practicing period proper occurs when 
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full upright locomotion is attained. The practicing sub- 
phase is described by Mahler (1975) as follows: 
The main characteristic of this sub-phase is 
the great narcissistic investment of the child 
in his own functions and his own body, as well 
as the objects and objectives of his expanding 
investigation of reality. Familiar adults are 
usually accepted as substitutes for his mother 
in surroundings to which he is accustomed. Al¬ 
though the child can physically move away from 
the mother because of maturation of the locomotor 
apparatus he returns to her periodically for 
physical and emotional contact described as 
'emotional refueling' (pp. 65-77). 
The toddler's expanding locomotive ability broadens his 
world and he is now able to see more, hear more, to touch, 
feel, taste and smell more. The infant in moving away from 
the mother, takes part of her with him initially through 
the transitional object. Walking permits the child to 
venture farther away from the mother and often he becomes 
so absorbed in his new discoveries that he appears to be 
oblivious to the mother's whereabouts. However, he period¬ 
ically returns to the mother, seeming to need her physical 
proximity and emotional support. The toddler's favorite 
word during this time is often "bye-bye" (Mahler, 1975, 
pp. 65-75). 
The practicing sub-phase coincides with Piaget's 
Stage 5, roughly occurring at thirteen to eighteen months. 
The infant at this age consistently searches for an ob¬ 
ject in the place she/he last saw it (Phillips, 1969). 
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The third sub-phase, rapprochement, begins as the 
child becomes able to walk fairly comfortably and last from 
approximately seventeen to twenty months to twenty-four 
months. The word "rapprochement" means a coming together. 
It is used because as the toddler becomes more aware of 
his separation, he has a greater need for the mother and is 
rood’s concerned with her whereabouts. The previous sense of 
obliviousness seen during the practicing period is gradual¬ 
ly shifted to constant concern for the mother's whereabouts 
and to an active approach behavior. The child's favorite 
word is "hi." With his ability to physically move away 
from the mother, he now seems to have an increased need 
and wish for his mother to share with him every new 
acquisition of skill and experience. Mahler (1975) states: 
As the toddler's awareness of separateness grows— 
stimulated by his maturationally acquired ability 
to move away physically from his mother and by 
his cognitive growth—he seems to have an in¬ 
creased need, a wish for mother to share with 
him every one of his new skills and experiences 
as well as a great need for the object's love 
(pp. 76-77). 
Thus for the toddler, the separation/individuation 
process unfolds and requires and needs the mother's emo¬ 
tional availability and support. It is imperature that 
the mother find an optimal balance between providing 
support and at the same time, know when to watch from a 
distance while non-verbally communicating her avail¬ 
ability to the toddler. Mahler (1968) states: 
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For many mothers it is by no means easy to 
give.the toddler optimal support on a higher 
emotional and verbal level while allowing him 
to try his new wings of autonomy in the second 
year of life (p. 22). 
Some mothers cannot accept the fact of the toddler's 
more demanding behaviors especially because during the 
practicing period the child required, to some extent, less 
emotional support. Other mothers may not be able to 
tolerate that the child is becoming more independent, 
autonomous and separate and may react by withdrawing or 
withholding their support thereby discouraging or inhibiting 
the process. 
Piaget (1954) postulates that "object permanence" is 
consolidated in what is his stage six, eighteen to twenty- 
four months. At this point, the child will search in a 
variety of places for a missing object, whether or not 
she/he has seen it disappear. Evocative-memory—the 
capacity to call up a mental representation of the 
libidinal object in the object's absence—is generally felt 
to be present at eighteen months. This correlates well with 
attainment of object permanence at the end of Piaget's stage 
five and beginning of stage six (Piaget, 1954). It is 
evident that the child at this age has a concept of ob¬ 
jects as independent of his/her actions, independent of 
context, and independent of perception. Representations 
of both inanimate objects and persons can be called up 
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whether or not an environmental stimulus is present. 
It should be noted, however, that evocative memory is 
still tentative at this point. Images of an absent 
parent still do not survive long separations. 
Mahler (1975) describes transitional phenomena as 
the next step toward object constancy. In this stage the 
child's tentative image of mother is combined with the use 
of a quasi-symbol of mother—perhaps her chair or her purse 
or with the use of a mother substitute, and these replace¬ 
ments suffice in her absence. Some children were observed 
to consume large quantities of food, i.e., cookies, 
pretzels, or would insist on carrying their bottles about. 
Having stories read to them was also a transitional activity 
of importance for some children. Toddlers in the rapproche¬ 
ment sub-phase liked being read to when the mother was not 
nearby. It appeared that the story books served, on the 
one hand, to satisfy the need for distancing and for ex¬ 
ploring the wider world. On the other hand, story time 
provided an opportunity for closeness with the adult who 
was reading so that the adult served as a mother substitute. 
Gradually the object image is invested with increas¬ 
ing amounts of libidinal and neutralized energy allowing 
for the move toward the fourth sub-phase—object constancy. 
This fourth sub-phase, consolidation of individuality and 
the beginning of emotional object constancy, occurring 
between approximately twenty-two months and thirty-six 
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months, or roughly the third year of life, is a period of 
rapid ego differentiation eventuating in the separation 
and distinction between mental representations of the self 
from representations of objects. 
The term "object constancy" was first used in psycho¬ 
analytic theory by Heinz Hartmann (1964) who stated: 
Also there is a long way from the object that 
exists only as long as it is need satisfying 
to that form of satisfactory object relations 
that include object constancy.... This con¬ 
stancy probably presupposes on the side of the 
ego a certain degree of neutralization of ag¬ 
gression as well as libidinal energy.... and 
on the other hand it might well be that it 
promotes neutralization (p. 163). 
In a 1953 essay, Hartmann links his use of the term 
"constancy" to Piaget's "object concept" as follows: 
First the infant does not distinguish between 
the objects and his activities vis-a-vis the 
objects. In the words of Piaget (1937), the 
object is still nothing but a prolongation of 
the child's activity. Later, in the course of 
those processes that lead to a distinction of 
object and self, the child also learns to make 
a distinction between his activity and the ob¬ 
ject toward which this activity is directed. 
The earlier stage may be correlated with magic 
action and probably represents a transitory 
step in ego (or, rather, pre-ego) development, 
interposed between simple discharge and true 
ego-directed and organized action. The later 
stage represents one aspect of 'objectivation' 
which is an ego contribution to the development 
of object relations and an essential element in 
the institution of the reality principle. 
Piaget's finding agrees rather well with the 
findings of analysis, and it means, meta- 
psychologically speaking, that from then.on 
there is a difference between the cathexis of 
an object-directed ego function and the cathexis 
of an object representation (p. 187). 
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It appears from reading Hartmann's 1953 essay that he 
was attempting to integrate psychoanalytic understanding of 
early infant object relations with Piaget's concept of 
"objectivation." Yet, Piaget does not use the word 
"constancy" to define the achievement of "objectivation." 
Piaget designates the word "permanence" which results 
during the sensorimotor developmental phase occurring at 
sixteen to eighteen months. 
Jacobson (1964) defines "object constancy" as the 
"establishment of lasting emotional relations with the 
mother." Mahlerian theory which designates object con¬ 
stancy as occurring between twenty months and thirty-six 
months, clearly specifies that this attainment results in 
the capacity to sustain mental intrapsychic representations 
of the mother and of integrating the "good" and "bad" ob¬ 
jects into a unifying whole. 
In the object constancy sub-phase, structuralization 
of the ego occurs and there are very definite signs of 
internalization of parental demands pointing toward the 
formation of superego precursors. If those demands have 
been rigid, harsh, controlling and discouraging of curios¬ 
ity and exploration, signs of this will be embedded in the 
superego matrix formation and will have implications for 
subsequent development. For this study, I hope to develop 
a fuller understanding of how the African-American mother 
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balances emotional and verbal support with allowing the 
child to try his new wings of autonomy within a circum¬ 
scribed sphere. The mother's handling will be the basis 
for superego formation and while this study will not focus 
on this directly/ influences with regard to superego pre— 
cursors might possibly be speculated on by readers and be 
worthy of future study. 
In summary, object permanence and evocative memory 
are prerequisites of object constancy (Fraiberg, 1969, 
p. 14). To repeat a quote from Anna Freud (1969): 
When the child has attained the level of so- 
called object constancy.... the image of a 
cathected person can be maintained internally 
for longer periods of time, irrespective of the 
real object's presence or absence in the ex¬ 
ternal world. Further 'object constancy' is 
the child's capacity to keep up object cathexis 
irrespective of frustration or satisfaction 
(p. 14). 
All of the subjects in Mahler's study were white 
middle class Americans who were volunteers and therefore 
a self selected group. Taking into account education, 
income, religion, social class, it was felt to be a 
sample representative of a sizeable United States popula¬ 
tion. Since all of Mahler's subjects were white, it is 
important to test whether the separation/individuation 
course which she articulated is representative of the 
developmental course for black infants. Before an ob- 
servational study of African-American mother—toddler 
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interaction is undertaken, however, I felt it important to 
frame and conceptualize the child-rearing attitudes and 
beliefs held by African-American mothers for rearing 
toddlers during the practicing/rapprochement sub-phases. 
This will allow me to place future observation within an 
African-American perspective. 
It is in the black family that the black child 
develops his most deeply held beliefs about the world and 
his place in that world. The cues given by the black 
mother as the toddler begins to move out into the larger 
world are important since they prepare him for that ex¬ 
perience. The impact of the hostile environment and of 
the system of victimization begins, I believe, to have 
significance for the black mother's interaction with her 
toddler during the practicing and rapprochement sub¬ 
phases of separation/individuation. The black mother and 
the black family provide the toddler with the vision for 
seeing who the oppressors are, how they operate and 
victimize, and how the child can cope. The degree to 
which African-American parents, especially mothers, 
experience victimization, powerlessness, and helpless¬ 
ness will determine how and what cues they will transmit 
to their children often without their conscious awareness 
of the connections. 
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Locus of Control 
The concept of internal versus external control deve¬ 
loped out of social learning theory. The development of the 
Internal-External Scale was formalized by James B. Rotter 
(1966).* These concepts were defined by Rotter as follows: 
When a reinforcement is perceived by the sub¬ 
ject as following some action of his own, but 
not being entirely contingent upon his action, 
then, in our culture, it is typically perceived 
as the result of luck, chance, fate, as under 
the control of powerful others, or as unpredict¬ 
able because of the great complexity of the 
forces surrounding him. When the event is inter¬ 
preted in this way by an individual we have 
labeled this a belief in external control. If 
the person perceives that the event is contingent 
upon his own behavior or his own relatively per¬ 
manent characteristics, we have termed this a 
belief in internal control (p. 1). 
Rotter felt that social learning theory hypothesized 
that when an individual or organism perceives two circum¬ 
stances as similar, then his expectances for a particular 
type of reinforcement will generalize from the one circum¬ 
stance to the other similar circumstance. This by no means 
implies that the expectances will be the same for the two 
corresponding circumstances. However, the changes in the 
expectances in one circumstance will have some minor re 
sultant change in expectances in the other circumstance. 
Rotter (1975) stated that: 
★The Internal-External Scale will subsequently be referred 
to as the I-E Scale. 
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Expectances in each situation are determined 
not only by specific experiences in that situa¬ 
tion but also, to some varying extent, by ex¬ 
periences in other situations that the indivi¬ 
dual perceives as similar (p. 56). 
Inasmuch as life experiences shape and color one's 
expectances with regard to conditions, it would seem to 
follow that an oppressive environment that encourages or 
fosters specific types of behaviors by blacks, if responded 
to by primary caretakers, will have some carry over in 
child-rearing practices by subsequent generations. These 
unique and specialized child-rearing features should be 
identifiable with careful, deliberate study and this re¬ 
search will be an attempt in this direction. 
Numerous studies utilizing Rotter's I-E Scale have 
been published indicating widespread interest in pervasive 
feelings of powerlessness by large numbers of persons in 
our society. Economically deprived and ethnic minority 
groups have been shown to exhibit belief in externality of 
control, with lower class blacks being the most external of 
all groups (Ramsey and Campbell, 1976). J. S. Coleman's 
(1966) report indicated that externality was dysfunctional 
and to some extent, pathological because it evidenced poorer 
performance in school. Lefcourt (1967) later expanded 
Coleman's thesis by explicating that externality was also 
dysfunctional because it was associated with poorer 
performance on experimental learning tasks. Hersch and 
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Schiebe in their 1967 study noted that subjects demonstrat¬ 
ing high externality showed greater variability in be¬ 
havior than did people who received a high internality 
score. They concluded that the meaning of externality 
reguired further distinctions. 
Gurin, Gurin/ Leo and Beattie (1969) explored in 
depth the relationship of externality to ethnic minorities. 
They clarified the distinctions between individual and 
system blame. They proposed that. 
Although the literature to date indicates that 
people who believe in external control are less 
effectively motivated and perform less well in 
achievement situations, these same effects may 
not follow for low-income persons, particularly 
Negroes, who believe that economic or dis¬ 
criminatory factors are more important than 
individual skills and personal qualities in 
explaining why they succeed or fail (p. 33). 
Their findings indicated that blacks scored more external¬ 
ly on Control Ideology, i.e., belief in luck, the right 
breaks, or hard work rather than on Personal Control, 
belief in the ability to control one's own life, because 
it reflects a valid difference between American blacks 
and whites. 
Campbell, O'Brien, Mills and Ramey (1977) explored 
the Internality-Externality Scale on a population of 
young mothers from a group that was ninety—eight percent 
black. From a population of 108 women, fifty-one of whom 
were high risk mothers (HRM) and fifty-seven of whom were 
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from the general population (GPM) the most potent factor 
derived tended to show broad ranging feelings of inability 
to control both their own lives or societal outcomes. 
This pattern was occasionally contradicted by a tendency 
to place blame and to affirm that control is possible in 
some instances. (These findings did not agree with 
Gurin, Gurin, Leo and Beattie's (1969) hypothesis that 
blacks' focus on external factors may be healthy if it 
results from assessing one's chances for success against 
systematic and real external obstacles rather than the 
exigencies of an overwhelming/ unpredictable fate). 
In examining the differences between the High Risk 
mothers and the General Population mothers/ Campbell/ 
O'Brien and Ramey (1977) postulated that while the High 
Risk mothers as a group scored more in the direction of 
externality, this was not true universally. It appeared 
that / 
The difference between the groups appeared to 
be that the HRM had a harsher view of reality 
and a more passive approach to life. HRM agreed 
that planning ahead was useless and fate was im¬ 
mutable, but they were more ready to ascribe 
blame for unhappiness and less optimistic, that 
good would balance bad in life. Interestingly, 
they expressed more hope that job success would 
follow hard work than did the GPM group. We 
believe these inconsistencies reflect real 
dilemmas inherent in the lives of the lower 
class mothers. When the rules governing suc¬ 
cessful outcomes are subject to chance or 
quixotic change, it makes sense to avoid long 
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range planning and to follow the impulse of 
the moment. Illustrative of this point was 
the very fact of motherhood in young girls 
whose own educational or job plans were 
interrupted thereby (p. 208). 
It is my hypothesis that all African-American 
mothers will demonstrate a high degree of externality 
no matter their class, socioeconomic background or 
educational level. The high degree of externality 
will be seen in mothers' restriction of some of their 
children's behaviors and will be a reflection of a 
response to oppression and a greater sense of powerless¬ 
ness. Such expressions of externality may indeed reflect 
an adaptive life style that is valid and appropriate 
given the realities of one's being black in a racist 
society. 
CHAPTER III 
METHODOLOGY 
Sample 
Names of mothers with toddlers aged ten to twenty- 
two months who might be willing to participate in the 
study were solicited from professional and personal 
contacts. The identified mothers were subsequently 
contacted by telephone and a follow-up letter was sent 
to each mother specifying the date and time scheduled 
for an appointment in her home. At the time of the 
scheduled appointment, each mother read and signed the 
parental consent form (Appendices I, II, III). The 
contacts and the number of mothers they provided are 
as follows: 
Area # Mothers # Mothers Able 
to Participate 
in Study 
# Mothers Un¬ 
able to Parti¬ 
cipate and Why 
Amherst (2) 
Teacher 2 2 
D. C. (6) 
Lawyer 2 2 
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Hairdresser 3 
Nurse 2 
Hartford (4) 
Hairdresser 3 
Teacher 2 
Houston/ Texas (4) 
Social Worker 5 
New York (4) 
Secretary 2 
Librarian 3 
Springfield, MA (5) 
Dir./ Day Care 
Program 2 
Minister's Wife 2 
Sales Clerk 2 
TOTAL 30 
2 1-Other plans 
on dates 
I was in D.C. 
to interview 
2 
2 1-Mo.forgot 
2 appoint¬ 
ments 
2 
4 1-Mother's job 
transferred 
her to Dallas, 
Tx. She want¬ 
ed to parti¬ 
cipate in study 
but my sche¬ 
dule would not 
permit. 
2 
2 MGM ill and 
Mo. unavail¬ 
able 
2 
2 
1 l-01dest child 
in hospital 
and mother 
busy 
25 5 
Twenty-five African-American, mother/toddler dyads 
(See Appendix IV) were located for the study from five 
geographical areas. They represented a range of 
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educational/ class, and socio-economic levels. The five 
geographic areas were: Washington, D. C.; Amherst and 
Springfield, Massachusetts; New York; Hartford, Connecti¬ 
cut; and Houston, Texas. All subjects had toddlers who 
were in the practicing sub-phase (ages ten to sixteen 
months) or the rapprochement sub-phase (ages seventeen 
to twenty-two months). An attempt was made to have 
males and females equally represented resulting in 
fourteen males and eleven females. 
The mothers ages ranged from nineteen years to 
thirty-one years with the mean age being 26.9. Thirteen 
mothers worked full time and five mothers worked part 
time; six mothers were unmarried; and one mother was 
divorced. Mothers' educational backgrounds varied and 
included: one mother with a master's degree in law; five 
mothers with master's degrees in social work or educa¬ 
tion, two of whom had taken courses beyond the master's 
level; one college graduate with a year of computer 
training; one college graduate with additional course 
work toward her master's degree; six college graduates; 
one mother with three years of college credits; one 
mother enrolled in her third year of college; one mother 
with two years of college; and eight mothers who com¬ 
pleted high school. Mothers' occupations varied and 
included the following: one attorney; six school 
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teachers; one hairdresser; one administrator; two 
recipients of Aid to Dependent Children; three social 
workers; one computer programmer; two office workers; 
two nurses; one switchboard operator; two waitresses; 
one bank teller; one librarian; and one service repre¬ 
sentative . 
Children's ages ranged from nine months to twenty- 
two months with the mean age being 16.3 months. The 
child's median age when mothers' returned to work was 
eleven months. Babysitting arrangements for children 
whose mothers worked, varied as follows: six children 
were left with a family member, often the grandmother, 
in the child's home; six children were left with a family 
member in the family member's home; and six children were 
left with non-family members in non-family members' homes. 
In all instances, the person keeping the child was known 
by the parents prior to the babysitting arrangement. 
Fathers' occupations included the following: attorney; 
pediatrician; teacher; soil conservationist; standard 
oil operator; social worker; engraver; college professor; 
psychologist; pharmacist; truck driver; foreign service 
agent; and salesman. 
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Procedures 
The contacts were asked to inform the mothers that 
an experienced social work educator was interested in 
talking with black mothers of toddlers ages ten to 
twenty-two months. The purpose of the interview was to 
understand black mothers' attitudes and beliefs about 
child-rearing. If a mother agreed to participate, the 
contact,would get the mother's address, telephone number, 
and name and age of the child with the understanding that 
I would be in touch with the mother to arrange a time 
when I could visit with the mother and her child in their 
home. 
In the follow-up telephone call, I explained to the 
mother that I was interested in talking with her about 
her child, using the child's name and age. The mothers 
were told that I wanted to talk with them about the 
child's development and their attitudes and feelings 
about child-rearing as they related to the child in 
question. I explained that my interview with them would 
consist of two sets of questions. First, I would ask 
questions about the child's development (see Appendix V), 
when the child crawled, walked, talked, etc. I suggested 
that they might wish to review the child's baby book or 
to go over this information in advance of our meeting as 
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it was important that the dates for developmental mile¬ 
stones be as accurate as possible. The second set of 
questions would focus on their views on parenting (see 
Appendix VI). In addition, several forms (see Appendices 
VII, VIII, IX, X) were mailed to the mothers in advance 
of my visit to be completed and given to me at the time 
of my visit. In instances where mothers had questions 
about any of the forms, these were answered at the end 
of the taped interview. If a mother wanted additional 
time to complete the forms, an envelope, addressed to me 
with pre-paid postage was left with the mother so that 
she might complete the forms at her leisure and return 
them to me via mail. 
Mothers were told that the interviews would be 
taped and held in strictest confidence. Their names 
would be coded and only the codes would be used in the 
written document. The mothers were further told that 
there have been very few studies focused specifically on 
understanding what black mothering is about and that I 
saw the research as representing a major contribution to 
the understanding of black child development issues. I 
expressed appreciation to each mother for her interest 
and willingness to talk with me about her child. 
The interview schedules (Appendices V and VI) were 
developed by the writer after careful study of a number 
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of interview schedules used by other researchers with 
mothers of young children. The Sears, Maccoby, and 
Levin (1957) questionnaire proved especially useful. 
All interviews were taped, transcribed and coded (see 
Appendices VA and VIA). I listened to each tape soon 
after an interview, and the coding sheets were developed 
from the mothers' actual comments. Once the tapes were 
transcribed, I read each transcript carefully to refine 
the coding system and to make certain that selected 
categories reflected each mother's comments. The open- 
ended interview allowed for the development and accumula¬ 
tion of knowledge about the uniqueness of black mothering 
that served as a basis for further refinement of vari¬ 
ables . 
Prior to the interview, the investigator had each 
mother review and sign the parental consent form (Ap¬ 
pendix III). The study goals and rationale were further 
described. Each mother was again told that the taped 
interviews would be held in strict confidence and that 
the investigator would, at the end of the study, send a 
one to two page summary to each mother highlighting the 
findings (Appendix XI and XII). Also, at the end of each 
interview, the child was given a set of big, brightly 
colored, snap-lock beads. In instances where the child 
awake I made note of the interactions and mutual 
was 
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cueing between mother and child in their play with the 
beads to see how it compared with the mother's report of 
her interaction with the child. The observations/ while 
brief, were quite revealing. In several instances/ the 
mother/child interaction could not be observed as the 
mother preferred to be interviewed at a time when the 
child was napping or in the evening when the child had 
been put to bed. The investigator attempted to schedule 
appointments based on the mother's convenience and pre¬ 
ference . 
In addition to the taped interview, the forms which 
had been sent to the mother in advance of my visit were 
reviewed with her. These forms included a background 
questionnaire (Appendix X), parental attitude question¬ 
naire (Appendix IX), neighborhood questionnaire (Appendix 
VII)/ Rotter's Internal/External Scale (Appendix VIII)/ 
and a Social Network Questionnaire. If a mother wanted 
additional time to complete the forms this was allowed 
and the mother was instructed to forward the forms to me 
in a self addressed stamped envelope. 
The background questionnaire focused on information 
about the mother, father, and mother's family. The 
neighborhood questionnaire elicited information about the 
mother's attitudes and feelings about her current neighbor¬ 
hood and the type neighborhood she would ideally like to 
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live in. Rotter's (1966) Internal/External Scale (I-E 
Scale) is a questionnaire to determine whether a person 
perceives reward as being contingent on his own behavior 
or independent of it. 
The I-E Scale was used because I wished to deter¬ 
mine whether black mothers choose internal or external 
explanations for success or failure—an internal explana¬ 
tion asserting that what happens in life is the result of 
skill/ ability, or effort, and an external explanation 
asserting that success and failure are determined by fate 
or chance. I hoped to examine whether external choices 
were related not to chance but to external obstacles 
including discrimination which, though labeled as chance, 
might more appropriately be perceived as predictable and 
reliable when viewed alongside the mothers' views with 
regard to their description of the world and what they 
felt they needed to do to prepare their children to live 
in the world they described. 
The Social Networks Questionnaire looks at those 
important individuals in the mother's life, including 
extended kinship and the psychosocial network of neighbors, 
friends, and work associates, who are seen by her as 
important and valuable resources. Social networks pro¬ 
vide two major resources for family support as defined 
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by Billingsley (1968): (1) Expressive, that is, emotional 
involvement, personal interest, and psychological support; 
and (2) instrumental, in the form of money, food, housing, 
clothing, and assistance in living and work tasks. 
CHAPTER IV 
RESULTS 
In this chapter, I attempt to describe the ex¬ 
pressed child-rearing attitudes and values of twenty- 
five black mothers. I seek to understand these attitudes 
and values within the context of the mothers' ethnic 
experience. 
Attachment/Bonding 
One of the first areas explored was that of attach¬ 
ment or bonding, and the mothers' attitudes and feelings 
with regard to whether they felt an "attachment" or 
"bond" had developed, when they felt attachment occurred 
and the signs used by them as evidence of attachment. 
Twenty-four of the twenty-five mothers or 96 per¬ 
cent felt there was an attachment or bond between them and 
their children. Nine mothers or 36 percent felt bonding 
occurred during pregnancy and was ongoing after the 
child's birth. Nine mothers felt bonding occurred when 
they first saw their child. Hence, eighteen mothers or 
72 percent felt there was bonding during pregnancy or 
66 
67 
when the mother first saw her child. Five mothers (20 
percent) felt bonding occurred during the first three 
months. One mother felt bonding occurred after about the 
third month and one mother (4 percent) felt bonding 
occurred after her first year as a mother. 
Responses by mothers who felt bonding occurred 
during pregnancy can be represented by the responses of 
two mothers: 
Mother #2: I think I began to have feelings 
for her when I was carrying her. During the 
time I was carrying her, I felt good about me 
and the baby, and I think this bond grew and 
with her birth I felt special feelings toward 
her—a special sort of love and warmth. 
Mother #10: It happened as soon as I started 
carrying her. I felt a closeness and a closer 
bond when she was born. My husband and I went 
through LaMaze and he is closer to this one than 
any one of the others because he wasn't able to 
be with me with the others. With this one he was 
there to see her born. He helped me along. He 
has such an attachment to this one—it's really 
unbelieveable. His being there really helped. 
He tells his friends to go to LaMaze because 
you can't imagine the closeness I have with my 
daughter. 
Interviewer: "Did you feel more attached to this child 
because your husband was there with you?" 
Mother #10: Yeah. We did it together, you know. 
Like the first time, you did it by yourself. 
Most mothers, I think, feel more anger toward 
going through that pain, but with your husband 
there, you feel a closeness because they are 
helping you, they are reinforcing that every¬ 
thing's going to be o.k., and helping the baby 
on. I even felt a difference in my pains, just 
with him being there and holding my hands. I 
guess his just being there meant a lot—gave me 
that encouragement I needed. 
Mothers who felt bonding occurred at the time the mother 
first saw the baby can be summarized by the response of 
Mother #3: "At the time of birth/ when I first saw him/ 
we seemed in tune with each other." 
Summation of attitudes by the five mothers who felt 
bonding occurred some time during the first three months 
is expressed by Mother #6: 
Well/ I don't think it happens on Day One. I 
think it takes a while. It just sort of develops. 
At the point the child is always there with you, 
you know, you have to respond, you have to be 
there. As time goes on—maybe after two weeks, 
three weeks, a month, you know, all of a sudden 
you feel you are aware of the love you feel for 
the child. I didn't get that feeling when I first 
came home from the hospital. It just begins to 
grow more and more and more. As you get to know 
the child, the bond gets stronger. 
The one mother who felt bonding did not occur until after 
the first year expressed her relationship with her child 
as follows: 
I feel the bond developed when he was about 
thirteen months. Before I left the hospital, 
after I had him, I had a feeling of not wanting 
him at all. I don't know how I could feel like 
that, but I think it was fear, but I also . . . 
(Mother became teary eyed and cried a little as 
she continued). 
Interviewer: "What were you afraid of?" 
Mother #11: I thought, God, this is a human 
being, you know, that I'm going to have to be 
taking care of constantly, and I didn't know if 
I could handle the pressure. I'm not very mature. 
I feel I'm not in a lot of cases, but as time 
went on, I felt I could handle more. 
Interviewer: "Were you depressed after his birth?" 
Mother #11: Yes, very. I returned tc work when he 
was six weeks old and his grandparents kept him. 
It felt good having that sense of sharing respon¬ 
sibility for him with his grandparents. I wanted 
to put him in a day-care center so as not to 
burden his grandparents, but his grandmother said, 
'No,' that he was too little. 
I still am, though it is not as bad, very jealous 
of my son's close relationship with his father. 
I felt alone. Like I wasn't important, you know, 
like my husband used to come home and kiss him 
and stuff like that and sometimes, now, if he sees 
his son first, he goes to him first. My son seemed 
to take to his father right away. 
Interviewer: "Did you notice right away a bond 
between your son and his father?" 
Mother #11: Oh, no. It was at about four or five 
months, when I could detect that he was closer to 
his father. I also think that another reason for 
him having more attachment to his father was be¬ 
cause his father was more affectionate to him. 
I'm not and that's strange because it's usually 
the other way around. His father is more 
affectionate by nature than I am. I don't think 
I show much affection. 
The comments in each of the categories clearly con 
firm Bowlby's notion of attachment as a "propensity of 
human beings to make strong affectional bonds to parti¬ 
cular others." Through attachment, a partnership is 
formed between the nurturing person and the infant, 
thereby establishing the first phase of object relations 
Seventy-two percent of the mothers indicated that the 
baby's first movements represented to them evidence of 
attachment. Eighty-eight percent of the mothers indica 
that the feeling response by the mother for her child, 
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present at the time of birth, is the beginning of the 
bonding process which becomes strengthened and deepened 
over time. These mothers felt that from the time the 
infant was born, there was evidence of a capacity and 
readiness for social interaction as seen in the child's 
eye contact and manner in which the infant's body fit, 
iihe a pattern, the mother's body frame. Maternal 
sensitivity allowed mothers to interpret and respond to 
their infants signals of pleasure and discomfort. Ninety- 
two percent of the mothers felt they knew what their in¬ 
fant wanted and could find ways of soothing and comforting 
the infant, before the child communicated his needs based 
on attunement between mother and infant. Where there was 
not a fit, mothers seemed to be very aware of this mis¬ 
matching and of the fact that the mother's behavior and 
the child's behavior should act in concert, thereby 
influencing the response each member of the dyad had on 
the other. The interviewer could hear in each mother's 
comments and descriptions of how attachment occurred, 
compatibilities and incompatibilities between mother and 
infant. 
The breakdown between breast-fed and bottle-fed 
babies was about equal. Twelve mothers (48 percent) 
breast-fed their babies because of the gratification 
and closeness it brought to them and their infants. 
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Thirteen mothers (52 percent) bottle-fed their babies-- 
two because they were unable to breast-feed for physical 
reasons and eleven because the mother preferred to bottle- 
feed. There was no significant difference in mothers' 
attitudes and descriptions about attachment based on 
breast or bottle-feeding. This finding supports Horner's 
(1979) theory that breast-feeding, in and of itself, is no 
guarantee of an optimal mother-infant interaction. 
All twenty-five mothers expressed attachment as 
important for the child's development and, equally import¬ 
ant and critical, for insulating the child from assault in 
a society that does not always regard him as worthy and 
acceptable. 
Similarities in Child-Rearing 
Practices With Own Mothers 
All twenty-five mothers expressed that they were in 
many ways raising their child very similar to the way in 
which they had themselves been raised. Sixty percent of 
the mothers stated, in comparing the similarities of 
their own mothering with that of their mothers, that the^ 
are, as one mother put it, "giving him lots of love and 
helping him feel special, even if my husband and I have 
to sacrifice." Twenty-two mothers (88 percent) expressed 
that when they were children, they felt they were given 
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an abundance of love and made to feel special. This emo¬ 
tional generosity by their own mothers provided the anchor 
and positive self -regard that made it possible for them to 
"make it" and "survive." This focus by mothers on love- 
unconditional generous love"—seemed to represent a 
fundamental principle underriding the notion that the 
provision of security and personal meaning to one's child 
makes it possible for him or her to navigate life's in¬ 
consistencies and injustices. 
In comparing what they are doing in raising their 
child to what their mothers did, mothers said, for example: 
Mother #1: My home was always a home full of love 
and family and friends. I'm trying to bring up my 
son in that way where his life is full of positives. 
Mother #2: I'm loving my children; providing a 
secure home environment; helping them to feel 
special; giving my children all we can so they 
can make it and being willing to sacrifice for 
the children's best interests. These things were 
done for me and my brothers and sisters and I 
think I'm a happy person because of it and I want 
my children to be happy. 
Mother #9: In terms of responding to them and 
their needs, I make sure that I respond to them, 
give to them, and expose them to certain things 
and try to give them things that they need and the 
attention they need. That's basically the same 
as my mother did. It's love and that goes a long 
way. 
Mother #10: I think we're loving her, letting 
her go on her own and do things by herself. I 
don't try to stop her from doing a lot of stuff. 
It teaches her to risk and try new things which 
is important. 
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Mother #16: I feel my mother did a good job. 
My.mother has a master's in psychology and I 
think she used her psychology on us a lot. My 
mother did not believe in yelling and screaming. 
I don't think I have to raise my voice to get 
the job done/ but to be firm of voice. 
Mother #23: Well/ we both nursed. I never had 
any question in my mind but that I would breast¬ 
feed— just automatically—my mother was very 
strong on nursing your child—she was very 
involved in what we were doing—taking us 
places, stimulating us and loving us a whole 
lot! 
In describing what they are doing that is different 
from what their mothers did in raising them, all of the 
mothers talked about not being as strict, allowing their 
children greater autonomy, and allowing their children 
to express feelings, including anger, much more. In¬ 
variably, all twenty-five mothers felt that current 
societal attitudes toward blacks are much more accepting, 
which frees them considerably in their mothering. 
Mothers felt that their parents had to be strict and 
keep their children's anger toned down due to the racism 
prevalent during the period of their childhood. This 
means that each generation must struggle with what is to 
be passed on to the next generation in a way that allows 
for growth and change and avoids dysfunctional behaviors. 
These findings suggest that one can articulate similar¬ 
ities between mothering patterns of black women and the 
mothering patterns that they themselves experienced as 
children. 
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Locomotion 
Comments by these black mothers seem to suggest 
that the child's separation and growing up involve not 
only growing away from the mother, but also, moving 
into or entering an environment that may be hostile to his 
presence. To gain some understanding of the meaning of 
this commentary by the mothers and its relevance to the 
psychological task of separation/individuation for the 
black child, I would like to address areas in the research 
which focused on the African-American child's locomotion 
and mobility and the mothers' and toddlers' attitudes 
about the child's beginning moves toward independence. 
The mean age reported by the twenty-five mothers as 
the age the child began to crawl was five months; to pull 
up on things, seven months; to walk around things, 7.5 
months. The mean age given for the toddler's taking his/ 
her first steps and actually beginning to walk was nine 
months. The median age for the toddler's taking his/her 
first steps was also nine months. One toddler was re¬ 
ported as walking as young as six months; nine toddlers 
were reported walking at eight months; seven toddlers at 
nine months; three toddlers at ten months; one toddler at 
eleven months; two toddlers at twelve months and one 
toddler at fourteen months. The mean age for up-right 
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locomotion, nine months, appears to be quite young when one 
considers free up-right locomotion as pivotal to the child's 
being able to move away from the mother toward autonomy, 
and the toddler's capacity to assert his/her individuality. 
Mahler (1975) divides the practicing sub-phase of 
separation/individuation into two parts: (1) the early 
practicing phase, occurring between seven and ten months, 
during which time one evidences the infant's earliest 
ability to move away physically from mother by crawling, 
paddling, climbing, and righting himself—yet still holding 
on; and (2) the practicing period proper, which is char¬ 
acterized by free up-right locomotion occurring from the 
age of ten or twelve months to sixteen or eighteen months, 
roughly spanning six to eight months duration. The 
practicing period proper is heralded by the child's first 
up-right independent steps which is his/her greatest step 
in human individuation. Locomotion ushers in the toddlers 
first awareness of separation which brings with it 
pleasurable experiences of beginning autonomy, making it 
possible to engage in exploratory behaviors and social 
interactions. 
It must be kept in mind that the subjects used in 
Mahler's study were young, white, middle class mothers 
and their toddlers. Black mothers in this study reported 
that their children attained up-right locomotion at 
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roughly nine months, an age which should be accepted as 
accurate since other investigators of infant motor deve¬ 
lopment (Kilbride, Robbins, and Kilbride, 1970; Scott and 
Williams, 1953) have found African-American infants to be 
advanced in motor performance when compared with American, 
white infants. Nancy Bayley (1965) found no difference 
between black and white babies on the mental scale but 
noted that black babies tended consistently to score above 
the whites on the motor scale. Brazelton (1973) and 
others have also documented advanced motor development in 
their studies of African babies. Williams and Scott (1953) 
suggest that gross motor acceleration is related to the 
manner in which an infant is handled and cared for. 
Super (1975) also suggests that the patterning of motor 
development in African children is best understood in the 
context of specific teaching of motor acts by the care¬ 
takers, or as incidental effects of daily caretaking 
practices. Indeed, Hartmann (1964) has pointed out that, 
although neurological processes, such as motor develop¬ 
ment, are initially autonomous, i.e., nonconflictual, 
they almost immediately interact and influence the 
mother/child dyad. The investigator suggests that the 
constellation of motor abilities presented by the African- 
American toddler may evoke certain responses in the mother 
77 
based on the mother's minority status and life experi¬ 
ences . 
The writer suggests further that the black mother/ 
toddler transactional processes evolve smoothly until 
the child reaches the developmental level of separation 
ushered in by locomotion. At this point, the African- 
American mother, because of the meaning of her minority 
status in this country, may attempt to anticipate the 
child's survival needs and to offer what she deems to be 
the requisite cues that will provide buffering and pro¬ 
tection for the child's movements into the larger environ¬ 
ment. Hence, the African-American mother seems to respond 
to her child's maturing locomotive strides based on a 
combination of the child's development as well as societal 
attitudes. This process occurs regardless of the mother's 
level of development, although the level of development 
will obviously influence an individual mother's response. 
The black mother may be able to handle the child's ad¬ 
vanced locomotion smoothly, or she may experience 
ambivalence with her child's advanced locomotion view¬ 
ing it as his beginning moves to a hostile environment 
which she must buffer by setting forth certain restric¬ 
tions on the child's behavior and movements. How the 
mother assists the toddler in his/her negotiations of 
separation/individuation is significant because it will 
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determine the manner in which the child will enter the 
world, i.e., whether the child will enter the world with 
positive, ambivalent, or negative feelings about his/her 
ethnicity. 
Most mothers in the study reported heightened 
exhilaration and eagerness when their children learned 
to walk. Fifteen mothers (62.5 percent) expressed being 
very pleased with their children's move to independence, 
whereas six mothers (24 percent) expressed ambivalence. 
Further, 87.5 percent of the mothers expressed that their 
children were excited, happy, and enjoyed the attention 
they received from adults when they first walked. 
Once the toddlers mastered walking, however, 
twenty-four mothers expressed concern and worry about 
their child's beginning moves into the larger environ¬ 
ment and seriously began to wonder whether their child 
would, as a black child, be able to "make it" and 
"survive." It is as if the juxtaposition of up-right 
locomotion against the reality of a harsh environment 
creates a bold, sharp, shock to each mother. 
Several vignettes may help to bring the mother's 
concerns into clearer focus. The mothers were asked: 
When _ walked for the first time, what were 
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your feelings about his/her beginning to move around on 
his/her own—to be independent? 
Mother #1: I felt good about it but I also 
saw this as the first sign of his growing up 
and becoming his own person. It earmarked the 
beginning of his developing his sense of self 
and autonomy and his beginning moves toward 
growing up and facing the world. I feel appre¬ 
hensive because it also signals his first move 
toward having to face a cruel, racist world. 
It frankly scares me! 
Mother #2: I felt and still do feel all sorts 
of things, but mainly that the world is not 
waiting for her with open arms. As a black 
person she has to feel good inside—define 
herself and learn to stand up for what she 
believes in and to fight racism in all its 
forms. It's scary, but hopefully the love my 
husband and I will provide her with will be 
the basis for her feeling good about herself 
so she can handle it. 
Mother #3: I don't feel good. In a way, I 
hate to see him grow up and face the cruelty 
he must face as a black male. 
Mother #4: I found myself thinking—he has 
to learn how to survive. How to do a little 
more than the white child to get the same 
thing even though it might not be worth 
trying so hard. 
Mother #6: I felt—he's too young to face the 
cruel world. So I find I protect him and dis¬ 
courage him a little. I keep him in his walker 
'cause I don't want him to grow up so fast and 
face the racism out there. 
Mother #9: I'm skeptical and fearful of what 
she's going to face. 
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Mother #13; I really didn't want him to. I 
wanted him to stay a baby a little longer be¬ 
cause it seemed like he moved so fast and its 
such a cold world. I want to protect him for 
as long as I can. 
Mother #14: I was happy about it on one 
hand—that she was becoming self sufficient— 
but I was sad that she was growing up to face 
this cruel, cold, racist world. 
Mother #16: My first reaction was regret— 
that he wouldn't need me. Yet, on the other 
hand, he'd need me more now in other ways to 
face life as a black male. 
Mother #25: I told my husband I'm pleased 
but scared at the same time. I feel this 
enormous sense of responsibility for pro¬ 
tecting him as much as I can. 
The one mother who did not express worry about her child's 
move into the larger world said: 
Mother #11: I thought it was wonderful. I 
don't have to carry him around as much be¬ 
cause he is a big baby. I don't have to be 
so responsible for him—he can begin to take 
care of himself. 
In describing their feelings about their child's 
walking/ twenty-four mothers (95.8 percent) used the 
words "apprehensive," "worried," "scared." Only one 
mother (4.2 percent) expressed feeling good about her 
child's beginning walking efforts. 
For the black child, therefore, developmental 
achievements may be viewed differently from the white 
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child based on factors of ethnicity, the critical dif¬ 
ference being how his/her beginning locomotion and 
explorations are handled by the mother. This results, 
I believe, in subtle distinctions in the manner and 
course by which intrapsychic separation is attained in 
the following ways: 
1. The black mother may tend to overprotect and 
hold onto her child once up-right locomotion is assumed, 
or conversely, the mother may see the child's locomotive 
capacities and mastery of bodily functions as represent¬ 
ing the child's readiness for toughening up and becoming 
street wise. Either of these positions, if carried to an 
extreme, can serve as a deterrent to separation. If, 
however, the mother's protectiveness and fostering of 
the child's independence is balanced by her gently 
holding on and nudging the child in the direction of 
autonomy, separation can be attained without undue stress. 
The data appear to suggest that each mother seemed 
to respond to her child's maturing locomotive strides 
based on a combination of the child's development and 
societal attitudes. Hence, the black child's advanced 
capacity to locomote becomes ambivalently tinged and the 
source of both pride and despair for the mother. The 
African-American mother's ambivalence can be seen in her 
wish to let the child go on the one hand and to hold 
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onto and protect the child from experiences inherent in a 
hostile world on the other. Her way of dealing with this 
ambivalence is to establish, early on, guidelines for 
behaviors—do's and don't's—which serve to aid the 
child's ability to process, sort out and respond to a 
range of situations both positive and negative. This 
has resulted in reports that black mothers are "more 
restrictive" and more protective than white mothers by 
some researchers (Davis and Dollard, 1940; Radin and 
Kamii, 1965) whose studies do not take into account the 
varying influences of culture and ethnicity. This 
strict, firm, no-nonsense approach by black mothers is 
appropriate preparation in her eyes for the child's 
future. The black mother's availability and attunement 
to her child appear to be based, therefore, not only on 
meeting the child's emotional developmental needs, but, 
as well, on shaping his capacities to understand and 
process external events and happenings that affect his 
life. Such dual attunement to the environment does not, 
from my perspective, seem to be present to the same 
degree in the white, middle class mother. 
2. Curbing the exploratory behaviors and 
curiosity in the practicing child by the black mother 
also impacts on the task of separation/individuation. 
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In the past, educators and mental health professionals 
have cited exploration and curiosity as important for 
the child's learning and have noted that black mothers 
are more restrictive with their children. To say that 
®^ploratory behaviors are dealt with differently by 
black mothers does not mean it has negative implications 
^or the child. Rather, it means that out of necessity, 
the child's exploratory behaviors have been handled 
differently and that this difference needs to be 
recognized and understood. 
3. The toddlers' early locomotion may result in 
some mothers feeling that their child's emotional needs 
are no longer as great and they may then make an abrupt 
shift in their own availability and attunement to the 
child. This will most certainly interfere with the 
separation/individuation process. 
As the vignettes demonstrate, it is quite impres¬ 
sive to hear black mothers describe ways in which they 
balance holding on and letting go of their child in a 
way that both honors the child's need to separate while 
offering protection and safety required for the child's 
move into the larger environment. It appears therefore 
that there are specific features with regard to how a 
black mother handles her toddler's locomotion during the 
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practicing and rapprochement sub-phases of the separa¬ 
tion/individuation process. Further research is in¬ 
dicated to better understand how this balance is achieved 
wi-tih such precision and to explore the following ques— 
tions: 
1. Does advanced motor development exist in 
African-American toddlers in general and across educa¬ 
tional and class lines? 
2. If advanced motor development exists, what 
impact does it have on the mother/toddler interaction? 
Curbing Aggression 
Do black mothers purposefully tone down aggression 
in their children based on their minority status which 
requires that they buffer the child from potential 
oppressive societal assaults? 
Twenty-three mothers (92.0 percent) expressed that 
they occasionally spank their child as a means of re¬ 
inforcing parental expectations. These mothers expres¬ 
sed that an occasional "tap" on the hands, legs, or 
buttocks to reaffirm a verbal "no" assists the child's 
knowing what the parent views as important. 
Attitudes by mothers who felt it is acceptable to 
occasionally spank their child are as follows: 
Mother #1: A tap to let the child know you mean 
business and to affirm limit setting is appropri¬ 
ate. I feel spankings should be rare, but an 
occasional spanking won't hurt the child. 
Mother #4: I believe talking should be the 
first approach. Then there are times when one 
is talked out and a gentle pat or so helps to 
get the child to respond. 
Mother #7: I think a mother has to get a 
child to mind early on or else the child is 
out of control as a teenager. I don't expect 
her to mind exactly at her age (14 months), 
but she has to begin to understand and mind me. 
By two years, she is old enough to know when 
I mean business and to understand or mine me. 
I think a mother should spank the child when 
the child doesn't respond after you've asked 
two to three times. 
Mother #16: I truly believe a child should obey 
right away. I was raised that way. If I were 
to be on a balance between strictness and per- 
misiveness, I'm definitely leaning more to¬ 
ward the stricter side. A firm word or two 
is important, but if a mother is telling the 
child "no" with regard to danger, I believe 
you tap the hand gently. The word "no" means 
nothing. I told _ "no" regarding an 
electric cord, and he touched it anyway. I 
spanked his hand as I said "no!" He has not 
touched the cord since. The word "no" meant 
nothing to him without the tap. 
Mother #20: Yes, I believe in spanking. 
Spanking to me is a way like if you don't 
obey with an oral command—to me spanking is 
like a reinforcement of what you said. 
Used the right way, it reinforces my ex¬ 
pectations . 
Mother #23: I don't have any problems with 
parents with open hands on the behind, if 
all else has failed, as a last resort, I 
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think a mother uses spanking when the child 
has a fair command of the language and begins 
to know right from wrong. 
Views expressed by the two mothers who felt spank¬ 
ing is not acceptable can be summarized as follows: 
Mother #15: I think a mother can get what¬ 
ever action she wants by talking to her child 
The other day my husband and I bought a $200 
chair. My 5 year old came and told me she 
and her two sisters (ages 3 and 20 months) 
had written on the chair with crayons. I 
was upset, but I sent them to their room and 
told them furniture was not to be written on. 
I then called my husband. He said I shouldn't 
spank them and we agreed that too much time 
had elapsed between the writing on the furniture 
and my spanking them. We agreed talking to 
them was best and this is our general feeling. 
Twenty-one mothers (88 percent) answered "yes" to 
the question: Does your child express anger? Nineteen 
mothers (82.6 percent) felt that the expression of anger 
by the child was normal "if kept within bounds and 
modulated" which was felt to be critical for ability 
to control and curb anger once the child reaches adoles- 
cense and adulthood. The black mothers' efforts at 
curbing their children's aggression invariably seems 
to be connected with the child's blackness and the 
fact that too much expression of anger might make it 
difficult for the child to later hold a job/ do well 
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m school, and experience a range of opportunities. 
Additionally, mothers suggest that it is important that 
their young children recognize and respect parental 
authority which is also viewed as preparatory for ado¬ 
lescence and adulthood. 
Toning down of aggression in the black child, 
appears to be based on the urgency to provide one's 
child with those adaptive skills that will assure his/ 
her ability to make it in the larger society. When the 
nurturing environment contains unconditional love, 
nurturance, support and protection, the infant's grow¬ 
ing ego is able to neutralize (Hartmann, 1950) aggres¬ 
sive impulses. This explains, in large measure, the 
process by which aggression in the black child comes 
to be greatly reduced and kept in check. The extended 
network of family and kin, the church and other insti¬ 
tutions and organizations serve as auxiliary and back¬ 
up "recharge units" which aid in helping the individual 
keep his/her aggression under control. These pro¬ 
cesses, although subtle and often unrecognized, serve, 
nonetheless, as important checks and balances to the 
black child's and later the black adult's ego. 
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Mothers' Views of World Child Is Entering 
Throughout this paper/ reference has been made 
to the role of black parents in preparing their chil¬ 
dren for a duality of existence in a hostile environ¬ 
ment. Let us look now at how the mothers described 
the world their child is entering. 
Twenty-four of the twenty-five mothers (96 per¬ 
cent) described the world their child is entering as 
troubled, chaotic, and very difficult for black people 
insofar as opportunity, education, housing, and employ¬ 
ment are concerned. Only one mother felt that the world 
was wide open to her child. Typical comments expressed 
by the twenty-four mothers who saw the world their child 
is entering as "troubled" can be seen in the statements 
made by Mother #1 and Mother #2: 
Mother #1: Deeply entrenched in our society 
is the doctrine of racism. My husband and I 
must give our son extra love and caring to 
prepare him to live in the world. 
Mother #2: This society is full of racism 
and sexism although racism is deep. I'm 
employed full time in an integrated ele¬ 
mentary school. A few of the white teachers 
are really, really nice. They will sit and 
talk with you and it's a colleague-to- 
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colleague relationship. The rest of them/ 
well, they are something else. They sit 
together and off by themselves and act as 
though some of your black will rub off on 
them. They also don't like black children 
and are always complaining that the black 
children are rude, noisy, undisciplined, 
and dumb. The good part now is that blacks 
are asserting themselves more and are not 
frightened about standing up to whites out 
°f fear of job loss or property loss or 
other forms of retaliation. And it's about 
time. 
Mother #11 was the only mother who felt the world was 
wide open for her son. She expressed: 
I think the world will be wide open for him 
because he's intelligent and he's aware and 
he has parents who will persevere. I think 
he will make it. 
This also was the only mother who did not mention that 
she felt her son's being black would be an impediment 
to his making it. This mother is, herself, very con¬ 
fused about her identity as a black person and struggles 
to hide her black identity as seen in this guote: 
My life is not influenced very much because 
I'm black because a lot of people don't know. 
Color has not been an issue for me and even 
though people know that I'm black, a lot of 
times they see a white person and they erase 
color. 
My sister is dating a guy who is really dark 
skinned. My mother is upset. She's prejudiced-- 
God! My parents don't feel they will have these 
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little yellow grandchildren running around and 
it is hard for them to accept this. You know, 
it's hard for me to accept also because I guess 
they raised me rigidly. And my sister, she loves 
the guy. I think like most people that I look 
pretty good and I want my child to reflect me and 
when she has a child with her dark boyfriend, the 
child won't reflect her. I don't think you will 
be able to see as much of her in her child as 
you can see of me in my son. My sister feels it 
uoo. She was saying today that she was teasing 
her boyfriend because his hair is kinky, and she 
was saying, 'Oh, my poor, little children,' like 
that. She tries to overlook it and tries to say, 
'Well, I love him enough to over-compensate for 
that,' but it's going to make a difference. Now 
my youngest sister is dark. She's my first 
cousin, actually, my daddy's brother's child, but 
you can tell she is black. 
Interviewer: "How do you and your parents accept 
your sister's being dark?" 
Mother #11: Oh, she's blood. We'd tease her when 
she was little. My parents think she's as good as 
anybody else. In the immediate family, it's just 
her who is dark, so she's accepted as she's part 
of our family. They wouldn't necessarily accept 
cousins or anybody else who's dark. And you know 
what's strange? My youngest sister who is dark 
has a light-skinned boyfriend. 
Resources 
What resources do black mothers turn to for advice 
and information for raising their children? 
Mothers most often turned to their own mothers for 
suggestions, advice, and help in having their questions 
and concerns answered with regard to child-rearing. 
Twenty mothers (80 percent) turned to their own mothers 
for advice and information. 
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Second to their own mothers, ten mothers (40 per¬ 
cent) turned to resources outside of the immediate family 
for help and invariably these resources were black people 
who were themselves good parental models whose experi¬ 
ences were felt to be successful and worth listening to and 
emulating. Resources included neighbors, friends, 
colleagues, friends' mothers, grandmothers, aunts and 
other relatives. 
Lastly, mothers turned to their own experiences with 
their older children. This rating appears to be listed 
as third because for some of the mothers in the study, 
the child as subject was an only child or the oldest 
sibling. 
In turning to onefe own mother, other black neigh¬ 
bors and friends, and onefe prior mothering experiences, 
it seems clear that each mother was struggling to retrieve 
those cues learned from her own mother and important others 
in her environment which she felt had been instrumental in 
helping her to develop adaptive coping options and a 
positive ethnic sense of self. 
Impact of Religion, Class, Employment, 
and Race on Mothering 
Mothers were presented with the statement: Some 
people think mothering is the same for all mothers 
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regardless of religion, class, employment, race. Do you 
feel mothering is the same? Mothers were asked to explain 
their reason. 
Twenty-two mothers (88 percent) expressed that 
mothering is not the same for all mothers; whereas three 
mothers (12 percent) expressed that mothering is the same. 
Mothers were free to discuss all four areas (religion, 
class, employment, race) or any one or several from 
among the four areas. I allowed mothers to be spontaneous 
in their discussion and deliberately did not suggest any 
area for them to focus on. I do feel however, that the 
mothers felt free to be open with me about race because 
I am black. It is of interest therefore to note that 
three mothers (12 percent) felt that class issues made 
some difference whereas twenty-one mothers (84 percent) 
felt that race was a big difference in why mothering is 
not the same for all mothers. These findings clearly 
suggest that for this sample of mothers, race was seen 
as important in understanding their child-rearing practices. 
Books, Magazines and Child-Rearing 
Eighteen mothers (72 percent) read articles about 
child-rearing from general magazines or books prior to 
the child's birth and ten mothers (40 percent) said they 
read ethnic magazines or books. Fifteen mothers 
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(60 percent) read general magazines and books on child- 
rearing after their child's birth and nine mothers (36 
percent) read ethnic books/magazines after the child's 
birth. Fifty-six percent of the mothers who read articles 
about child-rearing from general magazines before and 
after their child's birth felt the articles were only 
somewhat helpful (36 percent-nine mothers) or not helpful 
at all, (20 percent-five mothers) because they were not 
geared specifically to the concerns of black mothers. In 
general, mothers felt the developmental milestones out¬ 
lined for white children were not totally applicable to 
their children and additionally, did not address the 
meaning race has played in this country in their child's 
development. 
The following quotes are representative of mothers' 
attitudes about articles they read about child-rearing 
from general magazines and books on child-rearing and 
their feelings about the helpfulness of the readings to 
them as black mothers: 
Mother #1: I feel all the books on child 
development are written by whites and although 
they are helpful in a general sort of way, they 
don't exactly fit the black mother. Something 
is definitely missing. I am pleased about your 
study and hope it will identify specific areas 
that we as black mothers experience in common. 
Mother #3: The books were not helpful for me 
as a black mother. They gave you some general 
idea. They were totally contradictory to what 
my child was doing at specific ages. 
Interviewer: 
"Could you give me an example?" 
Mother #3: Like the ages the child crawls, walks, 
talks. My child was doing those things much sooner 
than the dates given in books and so were my black 
friends' children. The books applied to white 
children more than black children. A book that 
would relate to black children's developmental 
growth and development would be helpful. 
Mother #4: Some of the articles were ok., others 
I'd leave alone. They were somewhat helpful, but 
not a lot. They don't speak to black mothering 
and black children. 
Mother #10: The things I read were not very help¬ 
ful really. I go on how I feel myself, instead of 
what books say. You can't really go by books. 
Mother #15: I felt I needed to understand 
parenting from the black perspective. The books 
by white authors were helpful but excluded a 
perspective that included blacks, and I felt that 
was important. The books on breast feeding I got 
a lot from but I had to juxtapose this with in¬ 
formation from my mother, grandmother, and black 
friends who had children to get the black slant 
or point of view which is important. MDther 
wit came from black mothers—their ideas are not 
academic. They are based on life experiences and 
fit my experiences and needs better. 
Mother #23: The books that take me month by 
month on what to expect with a baby—those have 
been very helpful. Books with very concrete 
information on how to handle concrete things— 
information on how to handle very concrete kinds 
of things including illnesses—what to look for, 
etc. 
Mother #25: In general, information on child 
development is geared to white mothers—not to 
black mothers and their children. Sometimes in 
those magazines, they make you feel mothers are 
idiots. Some things are common sense. 
Need for Special Knowledge by Black Child 
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Twenty-three mothers (92 percent) felt that black 
children need to know some things that white children do 
not need to know. Twelve of these mothers (48 percent) 
fslt that the child needed to know black history; six 
mothers (24 percent) felt the black child had to be 
smarter and work harder than the white child to arrive at 
similar goals, and four mothers (16 percent) felt the 
black child needed to know how to make it in a racist 
world. 
Dealing With Subtle Racism 
All of the areas of special knowledge listed by the 
mothers relate to providing the black child with adaptive 
survival skills necessary for a black person in a hostile 
environment. Inherent in the responses by mothers is the 
importance to the child for self definition borne out of 
cultural norms but which will undergird the seeming dual 
existence with which the child will be faced. Hence, the 
black child is given cues that will permit him to set 
ambitions and goals based on individual ability, 
capacity, competence and talent rather than to accept 
individual and institutional restrictions imposed by 
American society. 
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Are there specific ways used by black mothers to 
help their children recognize and deal with subtle experi¬ 
ences of racism and prejudice? To understand this area of 
question/ the following statement was presented: "Racism 
is often subtle and not openly expressed. Given this, how 
do you as a black mother plan to teach _ to know 
and respond to subtle racist acts? 
Fifteen of the mothers (60 percent) said they would 
respond to the child's questions and specific experiences 
to help the child monitor verbal comments and behaviors 
in his/her daily experiences. One mother (4 percent) 
said that when her child reaches a certain age—three 
years, she will begin to tell the child about prejudices 
based on color and society's preference for white people. 
Four mothers (16 percent) plan to teach their children to 
listen to what is said on several levels and to observe 
people's actions. These mothers expressed that they listen 
carefully to the child's reporting of his/her activities 
as a means of helping the child to tease out underlying 
messages in verbal comments and behaviors. These mothers 
felt that it is their responsibility to provide their 
child with a psychological attenna that can register and 
record negative attitudes and feelings of whites so that 
they can respond appropriately. Two mothers (8 percent) 
expressed that they will teach their child to do his or 
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her best in activities and to believe in him/her self and 
will not focus on racism per se. Two mothers (8 percent) 
felt that the child will pick up and deal with racism 
simply by living and being exposed to it so that no 
special teaching or preparation is warranted. One mother 
(4 percent) felt she did not know what she will do. 
This data clearly suggests that black mothers have 
found useful ways to help their children recognize and 
deal with subtle experiences of racism and prejudice. The 
mothers in this sample felt it important to help their 
children to monitor daily life experiences and to listen on 
several levels for meaning in verbal expressions and be¬ 
haviors. These findings provide strong support for the 
importance of understanding cultural and ethnic dimensions 
and their impact on child-rearing practices. These black 
mothers feel it is important that a child be made to feel 
special in concert with the provision of ways to respond 
to subtle racism. These two factors are felt to be 
important psychological weapons for a black child which 
•will enhance his/her capacities to adapt to the harsh 
external realities s/he will face. These findings further 
suggest that psychohistorical attitudes and behaviors per¬ 
sist and continue to be passed on from one generation of 
parents to the next. Modifications in child-rearing 
practices appear to be related to current social realities 
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at a given moment in history. It appears very likely that 
these child—rearing practices, will continue to persist 
given the nature of race relations in this country. 
Age To Prepare Child To Live In Society 
Mothers appeared to use their own life experiences 
as a basis for thinking about when they should begin to 
prepare their child to live in the society as they 
described it. 
Six mothers (24 percent) felt a mother should begin 
to prepare her child to live in this society starting at 
birth. Seven mothers (28 percent) felt a mother should 
begin to prepare her child to live in this society at one 
year, and five mothers (20 percent) felt a mother should 
begin to prepare her child to live in this society starting 
at twenty-four months. In other words, eighteen mothers 
(72 percent) felt it important to begin preparing their 
child to live in this society between the time of the 
child's birth and age two. This finding is what I would 
expect, given that black mothers feel the urgency to pre¬ 
pare their children for survival and the ability to adapt 
in a hostile environment. 
Responses by mothers include the following: 
Mother #1: I think a mother needs to begin to 
prepare her child when the child begins to walk. 
For my son, this was at 8^ months. I think he 
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was beginning to become conscious of who he was 
as a person apart from me. His first steps re¬ 
presented his beginning move toward learning to 
come in contact and deal with that world. So he 
has to be prepared. I have to prepare him. I 
have to begin that process early. 
Mother #2: I feel right now at age eleven months 
she can begin to learn to adjust and know how the 
world can be, how people are, what to expect, and 
to know that in life you don't get whatever you 
want all the time. 
Mother #12: I think it's got to be an ongoing, 
gradual thing from birth. From early on we try 
to make him responsible, like having to put his 
toys in the toy box, stuff like that. For a 
black man, being responsible is very important. 
In fact, we have to teach all our children to 
be super good to get the grades and jobs that the 
average white person gets. 
Mother #14: We began preparing her at birth. It 
has to be a gradual and growing process to pre¬ 
pare her to confront racism, economic oppression 
and all the types of oppression she will have to 
suffer as a black female. 
Mother #15: I think a black mother has to start 
from birth. I feel I have to provide my child 
with tons of love so she's buffered to be able to 
deal with the real world and can cope and survive. 
I try to give my three daughters lots of love, 
security and support so they are prepared to make 
it in school and the larger community. 
Mother #10: I feel we are preparing him from 
birth. Each thing we do for him, prepares him, 
little by little. I really don't think it's a 
sudden preparedness. I think it's a gradual 
thing. All of the work I'm doing now is the 
foundation for what he will be able to do later. 
Although his world is hostile, as far as his home 
is concerned, it is very positive. I think I owe 
him this. We are providing him with the love he 
will need in order to cope. 
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A majority of the mothers made comments which 
distinguished the societal environment from the home 
environment. The home was the place where the child 
could shore up and have approved his specialness and 
value as a person of worth in preparation for facing a 
potentially hostile world. The extended family and 
social network of friends and neighbors were seen as 
acting in concert with the family to provide additional 
emotional support/ economic supplements, babysitting 
arrangements, as a place where family members can retreat 
from stresses and as a place for healing the wounds of 
racism. 
Externality 
Given that black mothers view the larger society as 
assaultive to them and their children, do they demonstrate 
a high degree of externality? 
Mothers were asked to complete Rotter's (1966, 1) 
Internal-External Scale. Rotter states that external 
control represents the belief that rewards are controlled 
by sources outside oneself and hence are perceived as the 
result of luck, chance, fate, as under the control of 
powerful others, or as unpredictable because of the great 
complexity of the forces surrounding him (1966, 1). If 
on the other hand, a person perceives that rewards 
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follow from, or are contingent upon his own behavior, 
this has been designated as a belief in internal control. 
Scores on the Rotter Scale range from 0, the most inter¬ 
nal, to 23, the most external. The mean Internal- 
External score for mothers in this sample was 18.4 with 
the minimum score being 12 and the maximum score 23. 
The I-E Scores were heavily skewed toward the 
external end of the scale: one mother scored 12; two 
scored 16; four scored 17 and four 18; seven scored 19; 
six 20; and one 23. 
In interpreting these data, one must take into ac¬ 
count the type of world these mothers described their 
children as entering and the importance expressed by all 
mothers in the role racism plays in influencing their 
child-rearing practices. Mothers expressed that oppor¬ 
tunities in the job market, housing, education and in 
general were likely to be less available to their chil¬ 
dren and hence their children would need to work "twice 
as hard" and be "twice as good" to make it. In assessing 
these external scores, therefore, one must assume that 
these mothers felt success and failure to be determined 
not only by fate or chance but by the external factor of 
racial discrimination as well, which operates over and 
beyond class issues they may or may not experience. 
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Discrimination and experiences of racism were felt to be 
an unexplainable aspect of chance or luck. While chance 
and luck may be viewed to mean happenstance, a possi- 
bility or probability, discrimination may be felt to 
operate predictably, consistently, methodically and 
reliably. 
It appears clear that black mothers in this sample 
do indeed demonstrate a high degree of externality with¬ 
out regard to class, socioeconomic background or educa¬ 
tional level. We can interpret the high externality 
score as strongly suggesting that the mothers in this 
study view racism and discrimination as powerful forces 
which the black mother must teach her child to guard 
against if s/he is to be able to appropriately assess 
one's chances for success against systmatic external 
forces that may impede one1 s reaching his/her goal. This 
means that there is ongoing tension between one's per¬ 
sonal responsibility for one's competence and success 
and external obstacles of discrimination which interfere 
with one's being able to attain a modicum of success. 
Helping the black child to develop a sense of self that 
can balance and keep in perspective these two divergent 
but interweaving forces is part of what the black mother 
has to promote and the black child has to internalize. 
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TABLE 1 
Mother's Internality-Externality Score and 
Their Beliefs About Whether Their Child 
Will Ever Be Safe in the Outside World 
Will Child Ever Be Safe in 
the World? 
Yes, as Child Never/ or 
or Young Adult Only as Full 
_Adult_ 
Mother's Internality- 
Externality Score 
High (Below 18) 7 4 
Very High (19 or above) 3 10 
Chi square (df = 1) = 4.31/ p .05, two-tailed 
Table 1 compares mothers' I-E scores with their 
beliefs about what age (child or young adult, never or 
only as a full adult) their child would be safe in the 
world. Externality scores of 18 and below were 
categorized as high and externality scores above 18 
were considered very high. Twenty-four mothers (96 per¬ 
cent) responded to this question. Of these twenty-four 
mothers, eleven mothers (44 percent) were in the high 
category for externality and thirteen mothers (52 per¬ 
cent) were in the very high category. 
The table shows that for the eleven mothers in the 
high externality category, seven mothers (28 percent) felt 
their child would be safe in the world as a child or young 
adult while four mothers (16 percent) felt their child 
would be safe in the world only as a full adult or never. 
For the thirteen mothers (52 percent) in the very high 
externality category, three mothers (12 percent) felt 
their child would be safe in the world as a young child 
or young adult while ten mothers (40 percent) felt their 
child would be safe in the world only as an adult or 
never. It is significant that twenty-four mothers (96 
percent) fall in the high and very high externality 
categories on the I-E Scale. 
In Item number 8 of the I—E Scale, mothers were 
invited to select one of the following two choices: 
A. Heredity plays the major role in determining 
one's personality. 
B. It is one's experiences in life which deter¬ 
mine what they're like. 
All twenty-five mothers chose item B which again high¬ 
lights the value placed by black mothers on available 
experiences. 
In Item number 18 of the I-E Scale, mothers were 
asked to select one of the following two choices: 
A. Most people don't realize the extent to which 
their lives are controlled by accidental 
happenings. 
B. There really is no such think as "luck." 
Twenty-four mothers (96 percent) chose choice B—there 
really is no such thing as luck. Since the external 
score is a measure of one's belief that rewards are 
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controlled by chance/ luck, forces outside oneself, then 
for these black mothers, this measure must reflect 
different external reasons. As stated earlier, dis¬ 
crimination and racism appear to be the external forces 
the mothers in this study refer to. This finding would 
also correlate with the selection of choice A for state¬ 
ment 15 of the I—E Scale. Twenty—two of the twenty-five 
mothers (88 percent) chose choice A for statement 15. 
Choice A states, "For my child getting what he/she wants 
will have little or nothing to do with luck." Only three 
mothers (12 percent) chose choice B, "Many times a child 
might just as well decide what to do by flipping a coin." 
In selecting choice A for statement 15, mothers again seem 
to be suggesting that discrimination, not luck, is an 
important determinent for their child's success. 
Lastly, for statement number 25 on the I-E Scale, 
twenty mothers (80 percent) chose choice B, "It is im¬ 
possible for me to believe that chance or luck plays an 
important role in my life," as against five mothers (20 
percent) choosing choice A, "Many times I feel that I have 
little influence over the things that happen to me." Al¬ 
though statement number 25 on the scale is a filler ques¬ 
tion, it clearly evidences that the black mothers in 
this study do not feel that luck or their own influence 
determines what happens in their life. Mothers clearly 
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indicate their own lack of responsibility and choice for 
what life offers them. Merton (1964) and other socio¬ 
logists have clearly articulated the significance of 
distinguishing between individual and system blame 
especially for people of minority status. Merton (1964) 
has suggested that when people who are in a minority 
status in a social system react with negative self-blame 
rather than against the system, they are accepting the 
external system's view of their inferior status which 
only perpetuates the viscious cycle. Hence, the responses 
by these twenty-five black mothers must be viewed as 
positive in that they are not blaming themselves for 
external forces, i.e., discrimination and racism which 
are clearly outside their personal control. While these 
mothers did not blame themselves for the racism inherent 
in our society, they clearly and consistently saw them¬ 
selves as important agents for helping to create change 
in both their individual efforts at confronting racism in 
their personal lives and in a larger, more political arena 
as well. 
Religion 
The church also served to further protect the 
family's integrity from assault by external forces. The 
role of religion and the church for mothers in their 
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child-rearing practices, therefore, warrants some address. 
Twenty-four mothers (96 percent) expressed that they at¬ 
tended church as children and that religion played a 
significant to moderately important part in their own 
development. Twenty mothers (80 percent) also stated 
that religion plays a significant to moderately important 
part in their immediate family life. Nineteen mothers 
(76 percent) expressed that religion is of some import¬ 
ance in influencing their child-rearing practices in that 
it reinforces values which the parents want for their 
children and provides an important role model for the 
developing child. In addition, the church is seen as of¬ 
fering a multiplicity of roles and opportunities for re¬ 
inforcement and reward. Most of the mothers and their 
families were affiliated with predominantly black churches 
which provided opportunities for interaction with other 
black families from a range of educational and socioecon¬ 
omic backgrounds. Since many of the parents were employed 
in integrated work places, and their school age children 
attended integrated schools, the black church is in bold 
contrast to these other external experiences. The church 
is viewed by these mothers as a place where adults and 
children are enthusiastically welcomed, have an opportun¬ 
ity to engage in a range of activities, assume leadership 
roles and experience respect simply because one is human. 
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Mothers expressed that the church is a place where one's 
competency and sense of self are approved thereby serving 
another "refueling station" for its members. 
Influence of 60's on Child-Rearing Views 
During the late fifties through the late sixties, 
blacks worked assiduously toward arousing America's 
conscience to live up to its creed that "all men are 
created equal." A number of non-violent activities were 
waged including sit-ins, marches, demonstrations, voter 
registration drives, slum clean-up projects, etc. The 
events were dramatic—often resulting in jailings, beat¬ 
ings, killings for blacks and for whites who aided blacks 
in exposing the injustices that were rampant in this 
nation. All of the mothers in this study whose ages 
ranged from nineteen years to thirty-one years, would have 
some memory of the sixties and its influence on their 
lives. Nineteen mothers (76 percent) expressed that 
their lives were influenced by the sixties and three 
mothers (12 percent) expressed that they were young and 
could not recall the sixties. 
Eighteen mothers (72 percent) stated that the 
sixties reaffirmed their pride in being black. These 
eighteen mothers shifted from using the word Negro to 
the word black and expressed that this shift using 
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represented a psychologically positive step in their lives. 
Two mothers (8 percent) felt that their lives were influ¬ 
enced by the sixties in that blacks began to have a better 
life and to be more recognized. One mother expressed that 
the sixties helped blacks to put in perspective their 
attitudes about color and to accept all color shadings as 
attractive. Hence, blacks with fair pigmentation were not 
given preference. Twenty-one mothers (84 percent) ex¬ 
pressed that for them, the sixties marked a turning point 
for black people's positive definition of themselves and a 
general sense of pride in being black. Mothers expressed 
that prior to the sixties, the focus was on "integration" 
with many blacks denying their sub-cultural traits and 
mirroring as nearly as possible, white America. Molhers 
spoke of blacks acceptance of the "melting pot theory" 
prior to the sixties. During and after the sixties, there 
was a recognition of "cultural pluralism" which holds that 
beyond suiface similarities between blacks and whites, 
black people have a subtle yet enduring culture of which 
they can be proud. 
Twenty-one mothers (84 percent) stated that the 
sixties affected their attitude regarding how they would 
raise their child. Four mothers (16 percent) felt their 
child-rearing attitudes were not affected by the sixties. 
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Seven mothers (28 percent) stated that the sixties 
encouraged the importance of their highlighting for the 
child his/her being black and special. In addition, 
these mothers felt it important to expose their children 
to black history as a way of strengthening the child's 
positive ethnic identity. Ten mothers (40 percent) ex¬ 
pressed that the sixties reaffirmed their view of the 
importance of the child's internalizing a positive sense 
of self and pride in being black as preparation for a 
hostile society. Three mothers expressed the following 
views of how the sixties affected their child-rearing 
attitudes: in terms of teaching her child to accept all 
color gradations of black people (one mother); to stress 
black accomplishments (one mother); and to convey to the 
child a sense of positive self-regard (one mother). In 
general, these mothers expressed the importance to the 
black child of being able to validate his/her self worth 
despite external negation that may be evident by indivi¬ 
duals and institutions. 
Black Dolls/Toys 
Inasmuch as mothers stressed the importance to the 
child of being made to feel special about his/her black¬ 
ness, attention was paid to mothers' attitudes with regard 
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to whether it was important for their children to have 
black dolls or toys. Four mothers (16 percent) responded 
that their child did not have either black dolls or toys. 
Twenty mothers (80 percent) responded that they 
felt it mattered whether their child had black dolls or 
toys. Three mothers (12 percent) felt it did not matter 
and two mothers (8 percent) expressed "maybe" to the 
question of whether it mattered that their child had 
black dolls or toys. The twenty mothers who responded 
that it mattered whether their child had black dolls or 
toys expressed that their children tended to select 
black dolls and toys over white dolls and toys. These 
mothers felt that their children's self-regard was 
enhanced by their preference for black dolls and that 
their later identity as black people would be positive. 
Responses by mothers who felt that it mattered 
whether their child had black dolls/toys can be repre¬ 
sented by these responses: 
Mother #9: Yes it matters. I don't believe 
in buying white dolls. White people don't 
buy black dolls. It’s very important that 
she have black dolls and toys because that 
reflects who she is. 
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Mother #10: A black doll will allow her to 
pretend to mother a child similar to one she 
will have which reflects her. If she likes a 
white doll as well, I will get that too, but 
the black doll is first and she knows it's my 
preference and that it's like her. 
Mother #12: Yes, it matters. It reinforces 
my black child's positive sense of herself. 
It promotes a positive identity. 
Mother #15: She has a few white dolls that 
were given to her by friends, but we buy her 
only black dolls. It's important for her to 
have black dolls and toys to identify with. 
It enhances her self image and gives her 
positive feelings about herself. She sees 
herself mirrored in her doll. When I was 
growing up, my father only bought us black 
dolls. He managed then to find and buy us 
black dolls. 
Mother #13: Yes, it definitely matters. Why 
should everything he look at be different than 
him. I think it's important. I was really 
pleased, even though I haven't bought the 
products, of the commercial of the black 
baby and the diapers—that made me feel so 
good to see that and I said, now can you imagine 
just from infancy you see on the label a black 
baby that looks just like you. These white 
babies have seen this all their lives and 
that's why they think this earth belongs to 
them. They see themselves reflected all the 
time whether their parents tell them they are 
special or not. This is not the case for the 
black child and so it's especially important 
that he have black dolls and toys. 
Mother #2: I think it's very important for 
to have black dolls and other black 
toys. That will affirm her as a person of 
worth to see toys and dolls portraying who 
she is—who her family is. It's positive 
for her sense of self as a black person. 
That's very, very important! 
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Mother #4: Yes. To affirm and shape his identity. 
He's surrounded by white influences and needs to see 
himself mirrored as well. 
Mother #6: Absolutely! He's black and he needs 
to see himself mirrored in his dolls, toys, books. 
We have to do this as there are few images on TV 
so we must make a concerted effort to help our 
child see his value. I'd be crazy to buy a white 
doll for my child given that he sees TV full of 
whites and the papers and magazines all have only 
white people in them. A child has to take that 
inside and wonder or question why there's no one 
like himself. 
Responses by mothers who said "maybe" are as 
follows: 
Mother #11: Perhaps. I imagine so. If you gave 
him one white and one dark he might- would start 
noticing differences. Yes—maybe so—I hadn't 
thought about it. 
Mother #20: I am not sure it matters. I would 
say yes if he were a girl because girls mostly 
play with dolls although they do have boy dolls. 
I never had any—let me put it that way—and it 
never, you know, made any difference in my life 
as far as the way I see things. 
Responses by those mothers who said "no" it did not 
matter whether their child had black dolls or toys gave 
the following responses: 
Mother #8: No—I don't think so. 
Mother #18: No. She doesn't have any black dolls 
or toys right now. But I'm deciding right now 
whether to buy her a black doll or a white doll 
for Christmas. Maybe I'll get her both and she 
can pick the one she likes later. 
Mother #21: No, I don't really think so. I 
don't think it matters. I'm not going to really 
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buY _ any black doll babies until she gets 
to the age of saying she wants a black doll. My 
sister had a terrible experience with her 
daughter behind a black doll baby. It was the 
worst Christmas she ever had because she bought 
a black doll baby. I guess she never figured that 
her mother would buy her a black doll. There was 
just something about the black doll that my niece 
did not like or want. I never thought too much 
about black doll babies or white doll babies. I 
would just go by the type doll it was, but not 
really go out and get her a black doll baby. I 
know I will get her a white doll baby now for 
this Christmas. 
Twenty mothers (80 percent) stated that black dolls/ 
toys matter and these twenty mothers all have black dolls/ 
toys for their children. Of these twenty mothers, nine¬ 
teen (95 percent) said the sixties influenced how they 
would raise their child insofar as clearly stressing to 
the child that s/he is black, important and special. In 
addition, these mothers all highlighted that they would, 
as well, provide the child with historical information 
about blacks in small, ongoing dosages, based on the 
child's age and ability to understand, to ensure a 
positive ethnic sense of self. 
Where Black Mothers Seek Help 
Finally, it is important to note how mothers rated 
those resources or institutions they would use if they 
need help. Resources, in order of priority, are the 
following. 
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A. First choices: 
1. Sixteen mothers would seek out family. 
2. Seven mothers would turn to a minister. 
3. One mother would contact a social agency. 
4. One mother would turn to the state. 
B. Second choices: 
1. Two mothers would turn to family. 
2. Ten mothers would turn to a minister. 
3. Two mothers would turn to friends. 
4. Two mothers would turn to a social agency. 
C. Third choices: 
1. One mother would turn to family. 
2. Two mothers would turn to friends. 
3. Three mothers would turn to a social agency. 
These ratings are important to note since, in each 
choice—first, second, and third—social agencies are 
rated at the bottom. This finding is of particular 
interest given the study sample's diversity in terms 
of employment, socioeconomic status, and educational back¬ 
ground. When one looks at these findings in relationship 
to mother's preference for a counselor based on race, 
twenty mothers (80 percent) stated that they would prefer 
a black counselor, two mothers would prefer a white 
counselor, and three mothers indicated that competence 
was more important than the race of the counselor. These 
findings speak to the need for sensitivity and an under¬ 
standing of cultural factors by counselors, social workers 
and other mental health professionals. 
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7rhe^^eVel0pment °f the Ethnic Self-Representation Unit 
Within the Self Representation: An Aftermath of Separa¬ 
tion/Individuation 
The twenty-one mothers who expressed strong con¬ 
victions regarding their child's having black dolls and 
toys all felt it important that these dolls and toys be 
available to the child starting at birth to help shape and 
mold the child's positive sense of worth and specialness. 
It was quite evident from discussions with the mothers 
that they felt the development of a positive ethnic sense 
of self was essential and that the embryonic genesis of 
the ethnic sense of self begins at birth. 
Data from the study and comments by the mothers 
seemed to strongly suggest that there is an intrapsysic 
process for the child's development of an ethnic sense of 
self. Margaret Mahler and others (Mahler, 1975) have 
postulated the development of the sense of self for the 
child to encompass the following tasks: 
1. The establishment of object constancy and 
self constancy. 
2. The establishment of an individuated self. 
3. The establishment of a gender-defined self 
identity. 
To this list, a fourth is added: 
4. The establishment of an ethnic-defined self 
representation. 
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I propose that it is in the early mother/child inter¬ 
action, heightened by the child's locomotion, that the 
roots of the ethnic sense of self are laid. Mothers were 
asked what age or ages they considered to be the most 
critical for their child's development. Thirteen mothers 
(52 percent) cited birth to five years as being the most 
critical time frame with the mean age being 3.2 years and 
the median age being 1.0 year. Birth to age five was con¬ 
sidered the most critical time frame because mother's felt 
this is the time when personality, structure, and a sense 
of self are shaped. Several samples of responses by 
mothers are as follows: 
Mother #1: I think ages one to five are critical 
because these are formative years of a child's 
life. 
Mother #3: Birth to early pre-school years are 
the most critical. This is setting the quality of 
his life. What I'm teaching him could be for 
worst or for better. It will have future impact. 
Mother #5: All are important. I think once they 
are going to school—because I felt like—when 
my daughter—she was leaving me and it was hard 
on her, too. Starting school is a critical time 
when the child is moving away. 
Mother #12: I think the early years, birth to 
five are critical in that these are the years 
that the child's mind and personality are being 
shaped. I also feel that adolescence is criti¬ 
cal-ages twelve to seventeen—because the child 
or adolescent is coming into her own so to speak. 
When I was an adolescent, I feel there were times 
I wanted to express things to my mother, but 
didn't know how to. I want to make it so that my 
daughter will be comfortable expressing herself 
to me. 
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Mother #13: Well, the first five years. I think 
this is when children learn their self confidence 
and know that they're loved and accepted and that 
their parents care about them and want them to do 
well. 
Mother #14: I think the first five years are 
critical because you are giving the child the 
characteristics of character that the child will 
carry with him through life—virtues of love, 
honesty, trust, truth, and all those positive 
attributes that will help him get through life. 
Consistently, mothers expressed that their child 
should know that s/he is black, and special and that being 
black does not mean s/he is inferior. All mothers expressed 
that black parents must provide this sense of specialness 
to their child because of racism, discrimination, the 
absence of models from the media, the omission of discus¬ 
sions about ethnicity and differences in the educational 
system and other institutions, and their awareness as 
parents that if their children are to feel a positive 
sense of self regard, the responsibility for assuring this, 
rests with black parents. 
The mean age felt by the majority of mothers for 
teaching their child about ethnic differences was 14.04 
months with the median age being three years. Mothers 
varied in their opinions with regard to whether they 
should wait for the child to raise guestions about issues 
of color or whether parents should initiate discussions, 
with a push toward favoring explaining issues of race and 
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color when the child notices and asks questions. Seven 
mothers (28 percent) favored explaining issues of color 
and race when the child notices? five mothers (20 per¬ 
cent) felt they should introduce issues of race and color 
to their child; and five mothers (20 percent) felt they 
should explain issues of race and color when the child 
has some experience necessitating such a discussion. 
At this point, the investigator's knowledge of the 
development of the ethnic self-representation, for the 
African-American child, is impressionistic and based on 
discussions with the twenty-five mothers in this study. 
Further, this investigator's present view is the product 
of personal and professional experience, discussion and 
observations of black parents, and observations of black 
children. This attempt to articulate impressions is an 
effort at providing some theoretical anchorage. 
A number of theorists (Jacobson, 1964; Erikson, 
1968, 1969; Giovacchini, 1963 and Bios, 1962) have con¬ 
tributed to an understanding of identity formation, but 
their works do not address how ethnic identity parti¬ 
cularly as it relates to African-Americans, is formed 
and shaped. I suggest that the black ethnic self¬ 
representation unit for the black child begins pre- 
natally with the parents' feelings about themselves as 
black people and their hopes and ambitions for what they 
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envision for their child's future. Where either or both 
of the parents are black, the child is, by the require¬ 
ments of this society, considered to be a black child. 
The black mother's positive feelings about herself as a 
black woman; her confidence, security, self esteem and 
joy and delight in her infant are transmitted to the 
dependent, helpless, insecure child and are the beginning 
affirmation of the child's worth and specialness as a 
person of color. • Anxiety and unhappiness, whether these 
be intrapsychically caused or societally caused are 
conveyed to the infant and experienced by him as a sense 
of his own worthlessness. 
Hartmann's (1946) undifferentiated phase which 
correlates with Freud's (1950) stage of autoeroticism, 
Kohut's (1977) stage of the fragmented self and Mahler's 
(1975) autistic phase, is characterized by two features: 
(1) the infant's mind functions by sensing rather than by 
perceptual cognition, and (2) the mother/infant dyad acts 
as a unit. The mother/infant union includes both the 
biological and psychic realm so the infant takes in the 
mother's touch, body movements, voice tonality, and 
perhaps if she breast feeds, the taste of the mother's 
milk. The black mother's feelings about herself and her 
infant, of which her feelings of blackness are inextricably 
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tied, are experienced by the infant. Hence, the child's 
ethnic sense of self, begun prenatally, is continued 
during the phase of autism and within the symbiotic mother- 
child matrix so that there is some correspondence between 
the black mother's sense of self and the child's later 
capacity to see him/herself as a black person. These 
feelings become the basis for memory traces and percep¬ 
tions which are the precursors of the African-American 
ethnic self-representation. If the black mother and 
father accept their blackness, the infant will have a 
beginning acceptance of him/herself as a black person. 
During the latter phase of the fifth month, psychic 
differentiation begins. Voluntary use of hands in co¬ 
ordination with eyes and mouth at about six months repre¬ 
sent the infant's very beginning body image and a begin¬ 
ning awareness of the mother as a separate object. The 
practicing phase, roughly spanning the tenth to the 
sixteenth month, highlights locomotive skills for the 
toddler. Physical separation is a reality and the 
child's joy in his/her motor skills creates a period of 
elation and a "love affair with the world," (Mahler, 
1975). It is at this time that the parents begin the 
process of helping the child to verbalize and to identify 
body parts--eyes, ears, nose, mouth, etc. It is important 
at this time that black parents include in this listing 
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the child's color as black so that the child takes joy 
in his/her body parts including the color of his/her body. 
During the practicing phase, black parents must 
demonstrate acceptance and delight in the child's achieve¬ 
ments and display of his/her body. Acceptance and 
labelling of the child's body parts must include an 
acceptance and labelling of the child's color as black, 
soft, warm, attractive, pretty, handsome, etc.; the 
child's hair as acceptable, soft, natural. Although the 
concept of color is not present for the child at this age, 
its inclusion lays the groundwork for positive ethnic 
affirmation. It is during the practicing phase that black 
parents develop a protective stance toward their child and 
become attuned to the child's move into the hostile 
environment and to the reactions of others to the child. 
With rapprochement at eighteen months, the toddler 
becomes increasingly aware of separateness from the 
mother. Increased verbal skills allow the child to under¬ 
stand and absorb stories. The child can identify himself 
and members of his family from photographs. It is 
important that black parents include books that have 
black children in them as well as to have black dolls 
and other toys available to the child since social and 
cultural attitudes about race are now available to the 
child. 
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Jacobson (1964) elaborates that the toddler's entry 
into the second year results in the development of a 
definitive capacity for observation of his own body and 
the bodies of others with awareness for perceiving 
similarities and differences between the self and others. 
As differentiation proceeds, the black parents' positive 
ethnic expressions and acceptance provide the groundwork 
for the child's acceptance of him/herself as a black per¬ 
son. During this period, the child is learning to use 
words to label people and things. Development of a sense 
of self requires that the parents be attuned to the 
child's basic psychological needs, including the child's 
need for protection from a hostile environment, and to 
respond to them. The infant needs the parents' avail¬ 
ability as a calm, reassuring force during the time that 
his/her immature ego is unable to mobilize for self- 
soothing. The parents' availability and buffering of the 
child's emerging sense of self as a black person, from 
external assault, are a necessary prerequisite for the 
child's being able to take inside, in small doses, those 
maternal functions that bring about relief. 
At about age three, the child, having barely 
negotiated separation/individuation, is able to both 
note and comment on differences in people that include 
color, bodily features, and hair texture. The awareness 
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of differences based on color can now become embedded in 
the matrix of the already developing sense of self acquiring 
additional meaning from the messages the child receives and 
will continue to receive in his/her family of origin and 
from external sources. The child's beginning and fluid 
structural personality development, including the emerging 
sense of self, takes on an increased capacity for dif¬ 
ferentiation/individuation and further individuation must 
now include an ethnic sense of self. This accomplishment 
occurs as the child is able to internalize an ethnic sense 
of self derived from the primary object's sense of 
ethnicity from whom he has just differentiated. This 
newer level of individuation allows for a sense of self 
that includes an ethnic sense of self. Social and 
cultural attitudes about race are screened through the 
sense of self matrix and require buttressing by the 
parents, family, community, and other external sources. 
Understanding of word usage and facility with 
language begun in the midst of the separation/individua¬ 
tion phase now assists in this process. At this time the 
child begins to master language and to discern subtle 
differences in the meanings and usage of words. Pre¬ 
viously, feelings and moods were the medium of communica¬ 
tion between the child and the mother and words had an 
external meaning 
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carried the internal meaning. Now the child experiences 
words as having an internal, affective component based on 
the manner in which they convey communications. Hence, 
both the words and the feelings are now perceived by the 
child as having external and internal meaning. The word 
black, as is used during this time to refer to the child 
and his parents, becomes laden with a variety of meanings, 
some of which are positive, negative, ambivalent, contra¬ 
dictory. With the accomplishment of separation/individua- 
tion, the child is now ready to "take in" the ethnic sense 
of self based on his already budding sense of self, his 
ongoing experiences with his family, and his beginning 
socialization with the external world. Hence, the ethnic 
self-representation is given shape between ages three and 
five (Katz, 1982). 
From the initial exclusive relationship between the 
parents and the child, the growing toddler is introduced 
to an array of socializing experiences and contacts with 
other adults. The child is now able to receive new 
information about himself. The toddler watches tele¬ 
vision, goes places with his/her parents, and in general, 
is involved in an exploration of his environment. Messages 
received from external sources that affirm or negate one's 
ethnic sense of self become important. White parents at 
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this time can be sensitively attuned to their child's 
growing curiosity, exploratory and adventuresome behaviors 
which facilitate ability to question and internalize the 
. With the attainment of object constancy, 
the white child is able to sustain good feelings about 
the self from inner resources as well as continual external 
irmation. Black parents carry an additional respon¬ 
sibility and the black child has yet another developmental 
task. Good self feelings from inner resources as a result 
of the taking inside of the maternal functions are not 
sufficient to protect the child from external assault to 
his sense of self. Black parents must also be attuned to 
their child's exploratory behaviors, but, in addition, 
they must begin to consciously and actively buffer and 
"specialize" the child's sense of self as a black child. 
The evolving body ego must now incorporate a concept of 
color into the physical and psychic definition of one's 
sense of self. This ethnic dimension of one's sense of 
self becomes embedded in the matrix of the budding sense 
of self and shapes the ethnic self-representation. 
This second phase, the development of the ethnic 
self, shaped between ages three and five, gets firmly 
grounded between ages six through twelve, though it con¬ 
tinues to be shaped over the course of one's life. With 
separation/individuation fragilly negotiated at age three, 
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the black child needs continued affirmation of him/herself 
as black and special so that a positive ethnic sense of 
-*-s built in. The sequential unfolding and timing of 
the beginning sense of self with the further elaboration 
of the ethnic sense of self necessitates sensitive attune- 
ment by parents and others. This second step, the develop¬ 
ment of an ethnic sense of self, allows the individual to 
positively accept himself as a person of color. Negative 
parental and societal responses to the child's black 
features, color, hair can lead to the internalization of 
a negative ethnic self-representation and can become the 
seed of future self pathology. 
The black mother has to come to peace with her short¬ 
comings and flaws as does any mother. This means that she 
has to acknowledge her limitations, accept her imperfections 
as a mother and her potential, due to innocent mistakes, to 
cause pain and hurt to her child. With "good enough 
mothering" the mother's love and caring for the child is 
conveyed in immeasurable ways and will far outweigh any 
errors that occur. For the black mother, however, there 
is yet an additional message. That message is that no 
matter how much she loves her child, attempts to protect 
and care for him, her child can be deeply hurt by the 
racism inherent in our society which she may not be able 
to alter. Hence, for the black child, the parents' 
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communicate a sense of ambivalence about their capacity to 
protect which transforms into the child's feeling that his 
parents can protect him in certain situations, but not in 
others. I often heard this ambivalence in statements made 
by black mothers in the study as follows: "I love my 
child, but I can't protect him from the world he has to 
live in. I hope he will survive.'* While this statement 
might apply to white parents as well, the distinction must 
be made for blacks given the devaluation of blacks in this 
society. This ambivalence, with regard to the parents' 
inability to protect the child, becomes part of the ethnic 
self-representation and gives the black child a defensive 
affect laden questioning attitude about living in the 
world. It is what many authors refer to as healthy ethnic 
paranoia. 
The term "transmuting internalization" as described 
by Marian Tolpin (1972) best describes the process by 
which the beginnings of a "cohesive self" (Kohut, 1971) 
during the separation/individuation phase of development 
evolves. When phase appropriate frustrations and dis¬ 
appointments are gradually experienced by the child, the 
mother's availability, presence, and actions toward the 
child serve to calm, soothe, and regulate the child's 
anxiety to tolerable dimensions. The external, self- 
soothing anxiety relieving capacities of the mother are 
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gradually taken "inside" by the child making the child 
less dependent on the mother to perform these functions. 
These mothering capacities have been variously referred 
to as physical relation/" (Freud, 1926); the symbiotic 
relationship (Mahler, 1975); the auxiliary ego (A. Freud, 
1965). The child's capacity to provide self—soothing 
becomes more and more self regulated and maintained as 
the separation/individuation phase unfolds. The infant/ 
toddler is still very sensitive to the mother's feelings 
during this time and is able to sense her moods and atti¬ 
tudes quickly and rather spontaneously. This sensitivity 
or empathic ability by the child is a continuation of that 
which bonded the infant to the mother during those early 
first weeks of life. The nurturing, attuned holding 
environment provides the framework for the gradual develop¬ 
ment of a beginning sense of self. 
When the black child first confronts the issue of 
his/her color as different from others in the environment, 
the parents serve as external buffers by continually 
clarifying to the child that s/he is black and special 
and loved. Good enough parenting entails that black 
parents provide the positive ethnic groundwork and attune- 
ment to the child's experiences so that they assist the 
child in dealing with and responding to situations that 
reflect on his/her blackness. 
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An example from the study demonstrating the budding 
development of a negative ethnic sense of self may be 
useful to an understanding of the development of the 
ethnic self-representation unit for an African-American 
child. 
The black parents of a three-year old--Jackie— 
enrolled her in a predominantly white pre-school. There 
were two other black children attending the pre-school but 
they were enrolled in 'che P.M. sessions in contrast to 
Jackie who was enrolled in the A.M. session because it 
was more convenient for her parents. During the fourth 
month of Jackie's enrollment, she told her mother that she 
was white. The shocked mother told her daughter that she 
was black to which Jackie adamantly responded that she was 
not black—she was white. Jackie ran screaming to her 
room—"I am white. I am white." The mother decided 
against further discussion and confrontation. 
When Jackie's father arrived home from work, the 
distraught mother explained Jackie's behavior and 
suggested that the father needed to talk with Jackie. 
The father called Jackie, greeted her warmly as usual and 
after some of their customary father-daughter games, said 
to her—"You are a black girl, right!" Jackie's warm 
responsiveness shifted to a negative and angry response. 
"No, I'm not black, I'm white; I'm white!" When the 
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parents attempted to comfort Jackie, she rushed off to her 
room screaming—"I'm not black—I'm white; I'm white!" 
She continued repeating, "I'm white" in between sobs until, 
exhausted, she fell off to sleep. Discussions by the 
investigator with Jackie's parents revealed that they had 
never discussed her blackness with her. They assumed she 
would know she was a black child. They felt her being the 
only black child in her room had created the confusion. 
The next day Jackie's mother took her to a friend's 
house to stay while she went to Jackie's school to talk 
with the teacher, certain that something had happened in 
school the preceeding day that accounted for her daughter's 
behavior. The white teacher was surprised to hear about 
Jackie's behavior. The issue of race and color had never 
been mentioned to the pre-schoolers in her room and she 
could think of no incident from school that could explain 
Jackie's behavior. The distraught mother left school and 
she and her husband decided to enroll Jackie in an all 
black pre-school at the start of the next week. Jackie's 
pre-school experience at the all white school was abruptly 
terminated without any explanation to her. Her frightened 
parents did not understand that part of Jackie's confusion 
was the result of an absence of any ethnic groundwork— 
i.e., ethnic self acceptance, awareness, discussions, 
books, etc. Faced with an all white pre-school setting 
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without this groundwork, her fragile differentiated sense 
of self was shattered and unable to incorporate a black 
ethnic sense of self. The white teacher had never dis¬ 
cussed color—it never occurred to her that it was 
important to do despite the fact of Jackie's being the 
only black child in her A.M. group. 
The case of Jackie clearly demonstrates that the 
parents' self acceptance and acceptance of the child 
within the family environment provides the soil for the 
development of the ethnic self-representation. External 
affirmation by the school and other institutions provides 
additional nutrients which will nourish the positive 
ongoing development of the ethnic self-representation. 
When the child as an adult is faced with a situation in 
which s/he is the only black or one of a few blacks among 
many with the dominant group, s/he might experience a 
brief period of "culture shock" but will be able to 
extract from the early on positive experiences received 
from one's family and supportive networks. If the child's 
experiences with his family of origin have been less 
than satisfying in terms of the family's acceptance of 
their and the child's ethnicity, the child will falter 
miserably—either by feeling overwhelmed with insecure, 
negative feelings or by needing to deny his ethnic self 
and wishing to become part of the dominant group. This 
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denial is costly since it negates the very core of one's 
sense of self. 
The black parent/child interaction must, from the 
start, be one where there is recognition of differences 
between the parents' needs and the needs of the child. 
This places a special demand on black parents in that they 
must prepare the child to live not in their world of the 
past or even the world of the present insofar as race 
relations are concerned, but in the world of the future 
where it is not clear what will be the nature of race 
relationships. Mastery of this task is ongoing, neces¬ 
sitating constant assessment and dialogue among members 
of the ethnic group to determine alternative choices that 
are in their children's best interest. 
Future research will hopefully trace identifiable 
stages in the development of the black child's capacity 
to separate from the mother and to have achieved some 
beginning awareness of him/herself as a person of color. 
The Role of the Father, Siblings and Extended Family 
Members During the Separation/Individuation 
Separation/individuation theory has expanded our 
understanding of the potential stress the birth of a 
sibling and the close spacing of children may have on a 
child before a degree of object constancy is attained. 
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The demands of two or three infant/toddler(s) on parents 
given the pace of today's society, could result in derail¬ 
ment of the separation/individuation course for the child 
and psychic stress for a mother. Mahler's (1975) case 
studies provide evidence of unfavorable emotional circum¬ 
stances as a result of the birth of a sibling at a time 
before a toddler reaches a level of "on the way to object 
constancy." While timing and spacing of children are 
important, the investigator wishes to call attention to 
the role the father, siblings and extended family members 
play, in aiding the course of separation for the black 
child. The role of the father as an attachment figure has 
been fully documented (Parke, 1979; Lamb, 1977). Further, 
the importance of the father as the representative of the 
outside world during the practicing and rapprochement 
phases has also been stressed by Mahler (1975), Loewald 
(1951) and Abelin (1971). The father's impact on the 
child during the separation/individuation process is, of 
course, dependent upon his interactions with the child 
and the extent to which he shares in the caretaking 
responsibilities for the toddler. Given the range of 
interactional styles a father can have with his toddler, 
one cannot define a distinctive role played by the father 
beyond rather global guidelines. There is general con¬ 
sensus however, that the father's role is to draw and 
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attract the child into the real world of things and people 
(Abelin, 1971, 232). Abelin further states that the 
fathers' presence and availability serve to ease the 
child's separation from the mother. Abelin writes: 
The rapprochement crisis is at first centered 
solely on the representation of the self and 
the mother. A few weeks later, the father 
begins to appear in the fantasy world of the 
toddler as the other, more powerful parent. 
This father image may be necessary for the 
satisfactory resolution of the ambivalent 
rapprochement position (1971, 247). 
Twenty-one mothers (84 percent) stated the child's 
relationship with his/her father was very close. One 
mother stated that the child's relationship with the 
father was somewhat close. Two mothers specified that 
the relationship with the father was not close and one 
divorced mother indicated that the child appeared 
frightened of the father. 
Mothers reported that the toddler responded to the 
fathers' leaving differently than the mothers' leaving in 
that the toddlers cried less and were able to separate 
from father's with less show of distress than with the 
mother. From the discussions with the mothers, there was 
general agreement that the father's presence served to 
facilitate the child's ability to separate from the 
mother with greater comfort. 
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Mothers also expressed the importance of siblings 
in diminishing the toddler’s tie to the mother by 
assisting in the toddler's care and development in such 
areas as toilet training, language acquisition, and en¬ 
gagement in games and activities. Additionally, siblings 
served as "junior" teachers who aided enormously in the 
child's grasp and mastery of new ideas and experiences. 
Extended family members who have regular and consistent 
contact with the child also serve to ease the child's 
capacity to separate from the maternal figure. Hence, 
while the mother's role is cited as critical in child 
development writings, it is important that we appreciate 
that the family operates as a system in which all members 
play vital and key roles. Father, siblings, and extended 
family members provide important emotional connections for 
the child and, as well, lessen the toddler's attachment to 
the mother. This involvement allows for the child's 
smooth progression through the separation/individuation 
process. 
CHAPTER V 
RESEARCH CONCLUSIONS AND IMPLICATIONS 
This study was concerned with understanding 
attitudes by African-American mothers and those experi¬ 
ences central to one's being black in this country taking 
into account salient and subtle aspects of their care¬ 
giving style whose meaning derives directly from 
ethnicity. The exploration of these attitudes took 
place within the context of the internal changes occur¬ 
ring for the toddler during the practicing/rapprochement 
sub-phases of separation/individuation. 
The major findings of the study support the neces¬ 
sity for considering issues of culture and ethnicity in 
understanding child-rearing practices of African- 
American mothers. Although there was no direct precedent 
in the research literature for examining the black toddler 
during the practicing/rapprochement sub-phases of 
separation/individuation, the investigator drew upon 
the broad knowledge base of psychoanalytic object rela¬ 
tions theory regarding separation/individuation and 
attempted to extrapolate its translation and meaning- 
fulness for African-American mother/child interactions. 
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Some limitations of the project were apparent to the 
investigator from the start. First, it must be reiterated 
that this study was a beginning exploration for under¬ 
standing how ethnicity provides an added dimension to 
the process of separation/individuation for the African- 
American child. The study was based on interviews with 
mothers of toddlers and did not include observations of 
behaviors and interactions of mothers and their toddlers. 
In addition, the study also does not include interview 
materials on white mothers for purposes of comparison. 
The theoretical formulations of the study raised 
many questions which require future research and study to 
answer. Questions raised include: 
1. Does advanced motor development in African- 
American toddlers exist across classes, socio-economic 
and educational levels? 
2. If advanced motor development exists, what 
impact does it have on the black mother/child interaction? 
3. Does separation/individuation occur in the same 
way for the black child as it does for the white child or 
does ethnicity give the separation/individuation course 
a different slant? 
4. How does the African-American child internalize 
a sense of self? 
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5. Is it possible to trace identifiable stages in 
the development of the child's capacity to separate from 
the mother and to have achieved some beginning awareness 
of him/herself as a person of color? 
Answers to these questions will necessitate the 
systematic observation of the black child from birth to 
three and would be of enormous impact and significance. 
Such a study will not only add to our knowledge base of 
how the sense of self evolves for the African-American 
child but may be able to be translated to other ethnic 
groups as well. Establishing developmental norms for 
African-American children will not only aid pediatricians 
in noting significant developmental milestones for their 
black patients, but will also provide parents with a frame 
of reference hitherto unavailable to them. New awareness 
of the ethnic child's sense of self will facilitate 
affirmation of differences both in the classroom and in 
mental health settings. This kind of study will mandate 
social policy concerns that consider cultural variables 
to be important. The investigator feels strongly that 
knowledge derived from such studies will have profound 
implications which will add to our understanding of one 
another as individuals and deepen our appreciation of 
cultural differences. 
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APPENDIX I 
FOLLOW-UP TELEPHONE CALL 
In the follow-up telephone call, I told the mother 
that her name was given to me by (name of person) and 
that she might be interested in talking with me about 
her child (child's name was given and child's age). 
I told the mother that I was a black social work edu¬ 
cator at Smith College School for Social Work and that 
I was interested in better understanding black mothering 
attitudes about their children who were ages ten to 
twenty-two months. Each mother was told that I wanted 
to talk with her about her child's development, her 
attitudes and feelings about child-rearing, and would 
need to arrange a time when I could visit with her in 
her home so that she could answer specific questions. 
I explained that my interview would consist of two sets 
of questions. One set of questions would be about the 
child's development—when s/hr sat up, crawled, walked, 
talked, etc. and that they might wish to review the 
child's baby book or go over this information in ad¬ 
vance of our meeting as it was important that the dates 
for developmental milestones be as accurate as possible. 
The second set of questions would focus on their views 
on parenting. In addition, several forms would be sent 
to the mother in advance of my visit to be completed and 
given to me at the time of my visit. 
Mothers were told that the interviews would be 
taped and held in strictest confidence. Their names 
would be coded and only the code number would be used 
in the written document. I told each mother I would 
write a letter with the date of the interview and time 
and explain what we had discussed over the phone in 
writing. I expressed appreciation to each mother for 
her willingness to talk with me about her child. 
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APPENDIX II 
LETTER SENT TO EACH MOTHER 
Dear 
Thank you for agreeing to participate in the study 
I am conducting. 
I will be visiting you in your home on (day)/ 
(month), (date). As I told you when we talked by phone, 
I am a black social work educator currently serving as 
a member of the Smith College School for Social Work 
faculty. I am doing research focused on understanding 
attitudes of black mothers whose children are ages ten 
months to twenty-two months. I would like to talk with 
you about (child's name) during my visit to your home. 
The interview will take about two to two and one 
half hours and will consist of two parts. The first 
part will be a series of questions about (child's name) 
development—when s/hr sat up, crawled, walked, talked, 
etc. You might wish to review (child's name) baby book 
or go over this information in advance of our meeting as 
I would like the dates for developmental milestones to be 
as accurate as possible. The second part of the discus¬ 
sion will focus on your views on parenting. In addition, 
I am enclosing several forms which you should complete 
and which I will pick up at the end of our discussion. 
If you have questions about these forms, I will be happy 
to discuss them when I visit with you. If you need 
additional time to complete the questionnaires, that 
will be fine, and I will leave a self-addressed, stamped 
envelope for you to return the forms to me. 
As I discussed with you during our telephone con¬ 
versation, the interview with you will be taped and 
transcribed and will be held in strictest confidence. 
The written material will be focused on your child and 
his/her name will be coded. Only the code number will 
be used in the written document. 
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I am pleased that you have agreed to participate 
in the study and appreciate your willingness to talk 
with me about your child. 
Sincerely, 
Dorcas D. Bowles 
APPENDIX III 
PARENTAL CONSENT FORM 
Read and signed by each 
mother prior to the 
interview 
Let me introduce myself. I am Dorcas D. Bowles, a black 
female professor employed full time at Smith College 
School for Social Work. 
I am engaged in doing a national study for my dissertation 
for my doctoral work as well as for subsequent publica¬ 
tions that will reflect my interest in understanding black 
mothering and in adding to the body of knowledge on black 
child development. I am attempting to see if there are 
common identifiable practices and attitudes that are 
specific to black mothering. In general, I want to 
better understand the intricacies and subtleties of what 
black mothering is all about. 
Benefits of this study will enhance understanding of black 
mothering by mental health professionals, educators and 
those in the health sciences. My research will involve 
black mothers in a number of geographic areas including 
Washington, D. C.; Hartford, Connecticut? Springfield, 
Massachusetts? New York City? Houston, Texas? Amherst, 
Massachusetts? and possibly one or two other areas. I 
need black mothers with children ages ten months to 
twenty-two months to participate in the study and am 
delighted that you have expressed a willingness to 
participate. Participation will involve each mother's 
agreeing to the following: 
(1) a taped interview with me to answer questions 
about your child's development and your views 
on parenting, 
(2) the completion of several questionnaire forms, 
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(3) permission that I can use the information you 
share with me for publication and teaching 
purposes with the understanding that such 
information will be properly disguised to 
assure confidentiality. This means that the 
mother and child will be given a code number 
and all names, telephone numbers and addresses 
"will t>e deleted from the tapes and transcrip¬ 
tions to assure such confidentiality. 
(4) Mothers' names, telephone numbers and addresses 
as listed on this permission form will be 
destroyed once they have been sent a one-two 
page summary of the study findings used for 
dissertation purposes. 
(5) The mother agrees that the investigator is free 
to use information shared by the mother for 
other publications, writings and teaching pur¬ 
poses beyond the dissertation, including 
direct quotes, provided all identifiable 
information has been deleted from the materials. 
The information each mother provides will appear in print 
and will not include any identifying names or data. Each 
person will be assigned a number and in the written work, 
where quotes are used, the only person who will be able 
to recognize what you've said will be you. A mother is 
free to withdraw from the study at any point including 
the date and time set for the appointment. 
I appreciate your willingness to participate in this 
study through the sharing of your ideas for what hope¬ 
fully will be a meaningful contribution to an under¬ 
standing of black mothering. Please sign your name and 
provide your telephone number, address and your child's 
name and age in months on the form below. Your signature 
honors your willingness to have information provided by 
you used by the investigator in the manner state above. 
Again I appreciate your interest and willingness to 
participate in the study. 
Mother's Name: 
Address: _ 
Telephone Number: _ 
Child's Name:_ 
Child's Age (In Months): 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
APPENDIX IV 
STUDY SUBJECTS 
Sex 
M 
F 
M 
M 
M 
M 
F 
M 
F 
F 
M 
F 
M 
F 
F 
M 
M 
F 
M 
M 
F 
M 
M 
F 
F 
154 
Age 
18 months 
18 months 
22 months 
18 months 
22 months 
9 months 
18 months 
13 months 
12 months 
19 months 
16 months 
11 months 
19 months 
16 months 
20 months 
18 months 
14 months 
10 months 
22 months 
13 months 
10 months 
22 months 
10 months 
18 months 
20 months 
APPENDIX V 
DEVELOPMENTAL HISTORY 
I. FEEDING 
1. Did you breast or bottle feed ? 
2. Why? 
3. At what age was weaning started? (Get specific 
age in months). 
4. How long did it take to wean him/her? 
5. What was his/her reaction to weaning? 
6. What was mother's reaction or feelings to the 
process involved in weaving_? 
7. How did mother assist or aid the child's 
weaning? 
8. Did mother wean child by herself or with aid 
of another person (grandmother, sibling, 
sitter, etc.)? 
II. APPROACH — DISTANCING BEHAVIOR 
Locomotion and motility 
9. When did _ begin to crawl? 
10. When did  begin to pull up on things? 
11. When did _ begin to walk around things? 
12. How did mother support, encourage or help with 
child's beginning efforts at crawling? 
13. How did mother support, encourage or help with 
child's beginning efforts at pulling up on 
things? 
14. How did mother support, encourage or help with 
child's beginning efforts at walking around 
things? 
15. When did _ take his/her first steps and walk 
alone? 
16. How did mother support, encourage or assist child 
with his/her beginning efforts at walking? 
17. When did your other children take their first 
steps and walk alone? 
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18. Did his/her brothers and sisters aid in his/her 
efforts at walking? 
19. In what ways did siblings aid in child's efforts 
at walking? 
20. What was his/her attitude about walking? 
21. When __ walked for the first time, what were 
your feelings about his/her beginning to move 
around on his/her own—to be independent? 
22. Have things been easier, pleasanter, or more 
difficult or same for you in any way since 
started to become more independent? 
23. When children are the age of _ they begin 
to want to get into things, to touch and feel 
and smell all sorts of objects. Have you 
noticed this with _? 
24. How do you explain such behavior? 
25. Does _ have a favorite toy, blanket, or 
object that s/he carried around or takes to bed 
or is especially attached to? 
26. What age was s/he when s/he had this special toy? 
27. What do you think this special toy means (meant) 
to him/her? 
28. How much attention does _ seem to want from 
you now? 
29. What are your thoughts about why s/he seeks 
attention in this manner? 
III. TOILET TRAINING AND DISCIPLINE 
30. Have you or when do you plan to start his/her 
toilet training? (Get specific age in months). 
31. How did you or what do you plan to do to potty 
train _? 
32. Why this age for starting toilet training? 
(Use mother's age in months). 
33. Do you have a time frame within which you think 
toilet training should be accomplished or 
finished? Yes _ No _ 
34. What is the time frame? 
35. Why this age? 
36. Did siblings or do siblings assist in toddlers 
becoming potty trained? 
37. What are the ages of siblings who assist? 
38. In what ways do siblings assist? 
39. When _ is negative or stubborn, what do 
you do about it? 
40. Some parents expect children between the ages 
of 1 and 2 years of age to begin to obey 
immediately when they tell them to be quiet or 
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to do something. Others don't think it's 
terribly important for a child to obey right 
away. How do you feel about this? 
42. Do you believe parents should spank children? 
Explain. 
IV. LANGUAGE 
43. Before _ could talk, do you feel you 
generally knew what s/he wanted? 
44. Explain. 
45. When did s/he say his/her first words? (Get 
specific age in months). 
46. When did s/he say his/her first phrases? (Get 
specific age in months). 
47. When did s/he say his/her first sentence? 
(Get specific age in months). 
48. What was his/her response to his/her beginnings 
at communication/talking? 
49. When _ was young, what sorts of things-- 
activities, games--did you do to promote or 
stimulate his/her talking? 
50. When _ was young, what sort of things-- 
activities, games—did his/her siblings do to 
help _ learn to talk? 
V. AFFECTIVE BEHAVIORS AND ATTITUDE TOWARD REGRESSION 
AND PROGRESSION 
51. Would you consider _ an affectionate child? 
52. How does s/he show his/her affection? 
53. It is felt that attachment or a special bond or 
tie develops early on between a mother and her 
infant. How do you feel about this? 
54. When do you feel this attachment or bond 
occurred between you and _? 
55. What were the signs that provided evidence to 
you that attachment was present? How did you 
experience it? 
56. When was approximately 1 year (or age 
child is currently if child is younger than 1 
year) what could you describe as the most up¬ 
setting or frustrating thing for him/her? 
57. How did s/he show his/her upset? 
58. How can (could) you help him/her with the dis¬ 
tress/frustration? 
59. Why do you feel this way of handling his/her 
distress/frustration is helpful? 
60. At his present age, what could you describe as 
the most upsetting/frustrating thing for him/her. 
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61. 
62. How can you help him/her with the distress/ 
frustration? 
63. Why do you feel this way of handling his/her 
distress/frustration is helpful? 
64. Children are sometimes whiny and clinging. 
Have you occasionally noticed this with _? 
65. What is your usual response to this type of 
behavior? 
66. Why? 
67. What kinds of games did you play with 
when he was 6 months of age? 
68. What kinds of games did you play with 
when he was 1 year old? 
69. What kinds of games did you play with _ 
when he was 15 months old? 
70. What kinds of games did you play with _ 
when he was 22 months or older? 
VI. HANDLING OF AGGRESSION 
71. As children learn to walk, they also learn to 
express anger. Have you noticed this with _ 
72. How do you feel about children this age 
expressing anger? 
73. Sometimes a child _'s age will scream or 
yell at the mother when s/he is angry. How do 
you handle it when _ behaves this way? 
74. Why? 
75. Sometimes a child _' s age will kick and 
hit at the mother when s/he is angry. How do 
you handle it when _ behaves this way? 
76. Why? 
77. Has _ ever had a temper tantrum? 
78. How do you handle his/her temper tantrum? 
79. Why? 
VII. SEPARATION — REACTIONS TO 
A. Non-Working Mothers 
80. Has _ ever been left with someone for any 
period of time? 
81. When? 
82. For how long? 
83. What was his/her response? 
84. How have you handled his/her response? 
85. Why did you handle it this way? 
86. What is your attitude about _ for short 
periods of time? 
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87. What is it like for _ when you leave him/ 
her for short periods of time? 
88. Does s/he experience his/her father's leaving 
differently than yours when the father goes to 
work? (Or other significant others). 
89. How does _ respond to his/her father's 
leaving? 
B. Working Mothers 
90. What age was _ when you returned to work? 
91. Are you working part-time or full-time? 
92. How many days and hours, if part-time? 
93. What is the arrangement for his/her care 
while you work? 
94. What is your feeling about leaving him/her with 
someone else at this age? 
95. What is it like for _ when you leave him? 
96. How did you prepare  for your return to 
work? 
97. Do you do anything or say anything in particular 
when you leave him/her? 
VIII. MOOD 
98. What word or words best describe _? 
99. How are you and _ alike? 
100. How are you and  different? 
101. What is child's relationship with his/her father? 
IX. PREGNANCY 
102. When you first discovered you were pregnant 
with _, how did you feel about it? 
103. Was pregnancy planned or unplanned? 
104. How old were you when _ was born? 
APPENDIX VA 
CODING FOR QUESTIONNAIRE 
DEVELOPMENTAL HISTORY CATEGORIES 
ID CODE _ 
1 2 
Mother's age in years 
3 T" 
Child's age in months 
5 6 
I. Feeding 
1. 1. Mother breast fed _ 7 
2. Mother bottle fed _ 
2a. Why—breast feeding 8 
1. Gratification and closeness it brings 
to mother and child 
2. Easier 
3. Felt it safer and more sanitary 
4. Following advice of doctor/ mother, friends 
5. Mother wanted to but gave no reason 
2b. Why—bottle feeding 9 
1. Unable to breast feed for physical 
reasons—ex not enough milk 
2. Wanted to breast feed but found it 
painful 
3. Returning to work 
4. Following advice of doctor, mother, friends 
or other people 
5. Mother preferred to bottle feed—some 
emotional reason ex. discomfort dis¬ 
playing breast? modest 
3. Age weaning started (give actual age _. __ 
in months) 10 11 
4. How long did it take to wean? 12 
1. 24 hours or less 
2. 1 to 14 days 
3. 15 days to 2 months 
4. 3 months to 5 months 
5. 6 months to 8 months 
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6. 8 months or longer 
7. NA - weaning not started 
5. What was his/her reaction to weaning? 13 
1. Seemed content to make transition—weans 
self—gives up bottle or breast 
2. Some initial resistance and then would 
accept cup 
3. Refused cup initially and finally mother 
would give bottle or breast 
4. Cried for extended period and would not 
drink from cup 
5. Temper tantrum and refusal of cup 
6. NA 
6. Mother's reaction or feelings to process 14 
involved in weaning 
1. Very pleased--it represented child's move 
toward autonomy and independence 
2. Ambivalent - mixed 
3. Mother moderately pleased 
4. Mother unhappy 
5. Mother had no response or felt she needed 
to take child from bottle or breast 
abruptly as weaning gradually takes too long 
6. NA 
7. How mother assisted or aided child's weaning 15 
1. Gradual process—let child alternate from 
breast/bottle to cup 
2. Gradual process but insisted child use cup 
3. Mother alternated between insisting and 
not insisting on child's use of cup depending 
on child's mood 
4. Child was being weaned—became ill or was 
hospitalized and no longer asked for bottle 
5. Mother stoipped child from using breast or 
bottle instantly and abruptly. 
6. NA . 
8. Did mother wean child by herself or with lb 
aid of another person 
1. By self 
2. With aid of relative-father/grandmother/aunt 
3. With aid of non-relative—babysitter 
4. NA 
Approach—Distancing Behavior—Locomotion and 
Mobility 
9. Began to crawl—give actual age in months 
10. Pull up on things--give actual age 
in months 
17 18 
19 20 
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21 22 
23 
11. Walk around things—give actual age 
in months 
12. How mother described her support, 
encouragement or help with child's 
beginning efforts at crawling 
1. in great detail 
2. above average detail 
3. moderate detail 
4. less than average detail 
5. a little detail 
6. no information 
7. child did not crawl 
13. How mother described her support, 
encouragement or help with the child's 
beginning efforts at pulling up on things 
1. in great detail 
2. above average detail 
3. moderate detail 
4. less than average detail 
5. a little detail 
6. no information 
14. How mother described her support, 
encouragement or help with her child's 
beginning efforts at walking around things 
1. in great detail 
2. above average detail 
3. moderate detail 
4. less than average detail 
5. a little detail 
6. no information 
15. Take first steps—give information _ 
in months (NA-not applicable) 26 
16. How mother described her support, 
encouragement or help with her child's 
beginning efforts at walking 
1. in great detail 
2. above average detail 
3. moderate detail 
4. less than average detail 
5. little detail 
6. no information 
7. NA 
17. Sibling take first steps and walk 
(give actual age in months) 
1. first sibling age in months 
(NA—not applicable) 
2. second sibling- age in months 
24 
25 
27 
28 
29 30 
third sibling- age in months 
31 32 
33 34 
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18. Did brothers and sisters aid in his/her 
efforts at walking? 
1. Yes 
2. No 
3. NA - only child 
19. In what way did siblings aid in child's 
efforts at walking? 
1. Takes child's hand or stands at distance 
from child and offers toy or object as 
way of wanting child to walk. Praises 
child for efforts 
2. Takes child's hand and assists him in 
walking 
3. Verbally encourages child to walk when 
mother or other adult is aiding child and 
praises child's efforts 
4. Verbally encourages child to walk only 
5. Praises child 
6. NA—only child 
20. Attitude about walking 37 
1. Excited and eager to explore; loved and 
enjoyed it 
2. Happy and content 
3. Enjoyed adult attention 
4. Frightened; not too happy 
5. No response—very casual, nonchalant 
6. NA—only child 
21. Mother's feeling about child's beginning 38 
moves toward independence 
1. Very pleased about his beginning moves 
toward independence. Sees it as positive 
for child's development 
2. Somewhat pleased 
3. Ambivalent 
4. Not good—feels child is not ready or 
hates to see child grow up so fast 
5. Glad he's growing up. Will mean freedom 
for mother. 
22. How things have been for mother since child 39 
started to become more independent 
1. Have enjoyed child equally for all phases 
including move toward independence 
2. Easier 
3. Difficulty balanced by pleasantness—-in 
that children can do more for self 
4. Same 
5. More difficult 
1. Yes _ 
2. No  
35 
36 
23. 40 
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24. Explanation for curious, exploratory 
behavior 
1 
41 
2. 
3. 
4. 
5. 
6. 
Child wants to learn; is interested in 
exploring; is curious 
Is _ age appropriate; normal 
Child is imitating parents, siblings, 
others in family 
Child is bad 
No reason 
NA 
25. Favorite toy 42 
Yes No 
26. Age when child had special toy (give 
actual age in months) NA-not applicable 43 44 
27. What special toy means to child 45 
1. Security; comfort 
2. His effort at holding on to mother 
3. He likes the feel of it; habit 
4. He's spoiled 
5. Don't know 
6. NA 
28. Attention child wants from mother 46 
1. Quite a lot--child seeks mother out quite 
often during course of day 
2. Moderately—when s/he's restless, wants 
to show me something or have me play with 
him/her; siblings play a lot with child 
and child enjoys that 
3. Every now and then--child plays by self for 
long periods before seeking mother out or 
seeks father first 
4. Very little—maybe when s/he falls, hurts 
self, or gets sleepy 
5. Practically not at all 
29. Mother's thoughts regarding why child seeks 
attention this way 
1. Security 
2. Restless 
3. It's natural 
4. Spoiled or tired 
5. S/he's discovered we're separate people 
47 
III. Toilet Training and Discipline 
30. Plans to start toilet training 
1. 12 months-14 months 
2. 15 months-18 months 
3. 19 months-22 months 
4. 23 months-26 months 
5. 26 months and older 
6. Not trained yet—NA 
48 
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31. How mother plans to potty train 49 
1. Attempt to place child on potty at certain 
times so child gets idea. Read books and 
entertain child so he sees toiletting as 
fun and praise him for his efforts. 
2. Try to have child tell an adult when he has 
to potty. Read and entertain child and 
praise child for efforts. 
3. Put older child in bathroom with child at 
regular intervals so child gets idea 
4. Put child in bathroom alone at intervals 
5. Put child on toilet and sit with child 
until he potties 
32. Why this Age? 50 
1. Child is developmentally ready 
2. Child shows signs of being ready 
3. It seems the right age to start 
4. Told by doctor, family, friends 
5. Mother wants to get toilet training over 
for her freedom 
33. Yes _ No _ 51 
34. Time frame toilet training should be finished 52 
1. 12 months-14 months 
2. 15 months-18 months 
3. 19 months-22 months 
4. 23 months-26 months 
5. 26 months and older 
35. Why this age? 53 
1. Child is developmentally ready 
2. Child shows signs of being ready 
3. It seems the right age for child to 
be trained 
4. Time frame recommended by doctor, family 
friends 
5. Will free mother todo other things 
36. Did siblings or do siblings assist in 54 
toddler's becoming potty trained? 
Yes _ No _ NA (Skip 37) 
37. Ages of siblings who assist (give ages in 
years) 
1. First sibling age _ 
55 56 
2. Second siblings age  
57 58 
3. Third siblings age _ 
59 60 
4. No siblings 
61 
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38. Ways in which siblings assist 62 
1. Call adult when they see signs toddler 
wants to potty, go with toddler to potty, 
play with him and praise his efforts 
2. Encourage child to go to potty, sit with 
child, entertain and priase at potty time 
3. Will let adult know when toddler wants to 
potty 
4. Will attempt to assist toddler to bathroom 
once toddler has had BM or wet his/her 
pants 
5. Will call adult to let adult know toddler 
has had BM or wet his/her pants 
6. NA 
39. Mother's response when child is negative or 63 
stubborn 
1. Mother attempts to understand reason for 
child's stubbornness and responds to child's 
need at that time 
2. Mother diverts child's attention 
3. Mother gives in to child's wishes 
4. Mother leaves child, ignores child 
5. Mother spanks child's hands and say, No-No 
or takes things from child that s/he wants 
6. NA 
40-41. Mother's feelings regarding child's 64 
obedience 
1. Mother does not expect exact obedience. 
A mother should not expect child this age 
to obey immediately. 
2. Mother expects to speak to child several 
times. Feels this is how a child learns. 
3. Mother's expectations based on request. 
May speak firmly to child or express some 
anger toward child. 
4. Mother expects child to respond after first 
or second response. 
5. Mother expects child to obey immediately 
by age two. Feels this is important for 
child's future. 
42. Believe parents should spank children. 
Yes _ No _ 
IV. Language 
Mother felt she generally knew what child 
wanted before child could talk. 
1. Yes _ 
2. No  
43. 66 
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44. Explain 
1. Mother feels she was very attuned to 
child 
2. Maternal instinct? child's varying affect 
clues, i. e., crying, whining, clinging 
3. Mother would offer child several options 
until child satisfied 
4. Mother felt she very often did not know 
what child wanted. 
45. Age of child when first words said. 
1. Child's age in months 
68 69 
2. Child has not said first word 
To TT 
46. Age of child when first phrases said 
1. Child's age in months 
72 73 
2. Child not saying phrases 
74 “75 
47. Age of child when first sentence said 
1. Child's age in months 
76 77 
2. Child not saying sentences 
78 79 
48. Child's response to his/her beginnings 80 
at communication 
1. Excited and pleased 
2. Generally happy and content-enjoys talking 
3. Enjoyed attention his talking brought from 
adults 
4. Nonchalant 
5. No response 
6. NA 
49. Games and activities described by mother to 81 
and stimulate child's talking 
1. in great detail 
2. above average detail 
3. moderately detailed 
4. less than average 
5. a little 
6. no information 
50. Mother's description of games and activities 82 
siblings played with toddler to help him/her 
learn to talk. 
1. in great detail 
2. above average detail 
3. moderate detail 
4. less than average 
5. a little 
6. no siblings- NA 
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V. Affective Behaviors and Attitude Toward Aggression and 
Progression 
51. Mother feels child is affectionate. 
1. Yes _ 2. No _ 
52. How does child show his/her affection? 
1. Through wanting to hug or be physically 
close to mother 
2. Non-verbal communication with mother—i.e., 
smiling, looking 
3. Giving something to mother 
4. It depends. Child may hug mother if mother 
is reading a story or may look at mother if 
mother is watching 
5. Child does not show affection 
53. Mother's feeling regarding whether an attach- _ 
ment or bond develops. 
1. Yes _ 2. NO _ 
54. Mother's feeling regarding when attachment _ 
has occurred 
1. During pregnancy and continues to grow with 
child's development 
2. When mother first sees child 
3. During the first three months 
4. After about third month 
5. After first year as mother 
6. Not sure 
55. Signs that provided evidence of attachment _ 
1. Feeling response between mother and child 
during pregnancy or from birth on 
2. When mother feels connected with child; 
child is content 
3. When child begins to respond to mother 
4. When child begins to be a person—around 
2-4 months 
5. Mother doesn't know 
56. Most upsetting or frustrating thing to child _ 
at one year or younger 
1. Mother cannot understand what child is saying 
2. Child cannot master an activity which is 
beyond child's ability 
3. Mother stops child from activity or inter¬ 
feres with something child is doing or wants 
to do which frustrates child 
4. Siblings stops child or interferes with 
something child is doing or wants to do which 
frustrates child 
5. Child has not shown frustration 
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57. How did child show upset? 
1. Crying - 
2. Temper tantrum including throwing objects 
3. Child very quiet 
4. Child pulled on mother's dress tail or 
hit at mother 
5. Child withdrew 
6. NA-child has not shown frustration 
58. How would mother help with distress? 
1. Holding, talking and explaining things 
to child and helping child overcome 
frustration including giving the child 
what s/he wants 
2. By not responding initially to see if 
child will be able to quiet self and if 
does not occur, mother comforts child 
some way including redirecting child's 
interest and or demonstrating how activity 
can be done 
3. Allowing child to cry without comforting 
child as a way of letting child know s/he 
cannot have way 
4. Giving in to child 
5. Ignoring child; might also include spanking 
child if behavior persists 
6. NA-child has not shown frustration 
59. Why this way of handling distress is helpful? 
1. Provides security for child 
2. Helps child to understand reasons and to 
experience mastery 
3. It calms mother and child 
4. It helps child to know who's boss 
5. It helps child to know he has to learn to 
resolve his own issues 
6. NA-child has not shown frustration 
60. Most upsetting thing at present age _ 
1. Mother cannot understand what child is 
saying; child cannot master activity which 
is beyond his/her ability 
2. Mother tells child no, fusses at child, 
or interferes with something the child is 
doing or wants to do 
3. Father tells child no or interferes with 
something child is doing or wants to do 
4. Sibling stops child or interferes with 
something child is doing or wants to do 
5. Child has not shown frustration at this age 
6. NA 
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61. How does child show his/her 
1. Seeking out mother 
2. Crying or pouting 
3. Temper tantrums including throwing objects 
4. Becomes withdrawn 
5. Mother does not know 
6. NA-child does not demonstrate frustration 
and upset at current age 
62. How can mother help child with distress? 
1. Holding, talking and explaining things 
to child and assuring child with whatever 
is distressing him/her 
2. Not responding initially to see if child will 
be able to quiet self. If this does not 
occur, mother comforts child insome way in¬ 
cluding offering him/her something different 
or helping child master the activity. 
3. Allowing child to cry as way of letting child 
know he can't have his way 
4. Giving child what he wants as long as it is 
not dangerous 
5. Ignoring child 
6. NA 
63. Why this way of handling distress is helpful? _ 
1. Provides comfort and security for child 
2. Helps child to understand reasons and 
gives child an opportunity to express self 
and to master an activity 
3. Child won't be spoiled; calms mother and 
child 
4. Helps child to know who's boss 
5. Helps child to learn to resolve and master 
his own issues 
6. NA 
64. Has mother noticed child as being whiny and _ 
clinging? 
1. Yes _ 2. No _ 
65. Mother's response to whiny-clinging behavior _ 
1. Attempts to understand child's behavior, 
spends some time with child 
2. Mother diverts child's attention; holds 
child and responds because child is not 
feeling well or needs attention 
3. Mother gives in to child's wishes 
4. Mother ignores child; removes self from 
child by leaving room or area 
5. Child not whiny and clinging with mother ever 
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66. 
67. 
68. 
69. 
Why mother responds this way? 
1. Feels it's soothing and comforting to 
child and what child needs and can under¬ 
stand given his age or fact that he's ill 
2. Feels child doesn't understand and mother 
has to step in 
3. Mother feels only way child will stop be¬ 
havior is that he is given his way 
4. Mother feels ignoring child will cause child 
to stop the behavior as ignoring it reduces 
its meaning to the child? is preparatory for 
mother's return to work 
5. Mother feels child must know mother means 
business and is in control? child can get 
away with behavior with father or relative 
6. NA 
Kinds of games mother play with child at 
6 months? - 
1. Mother can describe activities in great detail 
2. Mother can describe activities in above 
average detail 
3. Mother can describe activities in moderate 
detail 
4. Mother can describe activities in less than 
average detail 
5. Mother can describe activities in very little 
detail 
6. Mother cannot describe any information— 
cannot recall 
7. Child not 6 months 
Kinds of games mother play with child at 1 _ 
year or present age 
1. Mother can describe activities in great detail 
2. Mother can describe activities in above 
average detail 
3. Mother can describe activities in moderate 
detail 
4. Mother can describe activities in less than 
average detail 
5. Mother can describe activities in very little 
detail 
6. Mother cannot describe any information— 
cannot recall 
7. Child not a year old 
Kinds of games mother play with child at 15 - 
months ... . 
1. Mother can describe activities in great detail 
2. Mother can describe activities in above 
average detail 
3. Mother can describe activities in moderate 
detail 
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70. 
4. Mother can describe activities in less 
than average detail 
5. Mother can describe activities in very 
little detail 
6. Mother cannot describe any information— 
cannot recall 
7. Child not 15 months 
Kinds of games mother play with child at 22 
months - 
1. Mother can describe activities in great detail 
2. Mother can describe activities in above 
average detail 
3. Mother can describe activities in moderate 
detail 
4. Mother can describe activities in less than 
average detail 
5. Mother can describe activities in very 
little detail 
6. Mother cannot describe any information— 
cannot recall 
7. Child not 22 months 
VI. Handling of Aggression 
71. Has mother noticed that child expresses anger? 
1. Yes _ 2. No _ 
72. Mother's feeling re child's expression of 
anger -- 
1. Mother feels it's perfectly age appropriate- 
normal 
2. Mother feels it's o.k., if not too much 
3. Mother feels it depends on circumstances 
4. Mother makes a joke of it or ignores child 
5. Mother feels it is inappropriate and must be 
stopped to avoid future difficulties; child 
has to learn 
6. NA 
73-74. Mother's handling of child's screaming or _ 
yelling at her when angry 
1. Mother feels it's age appropriate, requires 
her understanding and attempts to talk with 
child to understand what s/he wants. Attempts 
to monitor child's frustrations, set limits 
and help child delay frustration 
2. Mother feels it's o.k. if within moderate 
bounds and physically stops child 
3. Mother feels it depends on circumstances. 
Sometimes she talks? other times she physically 
holds child; other times ignores child. 
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4. Mother yells back; makes a joke of it 
or ignores child 
5. Mother feels it should not be tolerated. 
She tells him no—may spank him. Behavior 
must be stopped now or mother will have no 
control over the child when s/he is older. 
6. Child has not shown this behavior 
75-76. Mother's handling of child's kicking and 
hitting at her when angry 
1. Mother feels it's age appropriate, requires 
her understanding and attempts to get child 
to communicate what s/he wants 
2. Mother feels it's o.k. if within moderate 
bounds and physically stops child 
3. Mother feels it depends on circumstances. 
Sometimes she talks; other times she 
physically holds child; other times she 
ignores child 
4. Mother gives child what s/he wants as long 
as it's not dangerous 
5. Mother feels it should not be tolerated. 
She says no, taps or spanks childs hand 
and/or places him in his crib. Behavior 
must be stopped or mother will have no 
control over child when s/he is older; way 
mother raised 
6. NA-child has not shown this behavior 
77. Has child ever had temper tantrums? 
1. Yes _ 2. No _ 
78-79. Mother's handling of his/her temper tantrum _ 
1. Mother feels it's age appropriate, requires 
her understanding and attempts to talk to 
child about what's bothering him and diverts 
child's attention. Models talking as a 
way of expressing feelings 
2. Mother feels it's o.k. if within moderate 
bounds and physically stops child 
3. Mother feels it depends on circumstances. 
Sometimes she talks; other times she 
physically holds child; other times ignores 
child 
4. Mother gives child what s/he wants as long 
as it's not dangerous 
5. Mother tries talking to child first. If 
tantrums persist she spanks child and/or 
sends to room. Behavior should be stopped 
now or mother will have no control over child 
when s/he is older 
6. Child does not have temper tantrums 
VII. Separation -- Reactions to 
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A. Non-working mothers (1) Yes 
80. Has child ever been left with someone for 
any period of time _ 
1. Yes _ 2. No _ 
81. When are the times child is left alone 
1. Mother doing errands or out for a few hours 
2. Mother gone overnight—or weekend 
3. Mother gone for 1-7 days—hospitalization, 
vacation, emergency 
4. Mother gone 8 days to 3 weeks 
5. Mother gone 1 month or longer 
82. How long is child left alone? 
1. 2-3 hours 
2. 4-8 hours 
3. 1-2 days or nights 
4. 3-5 days or nights 
5. week or more 
83. Child's response to being left with someone _ 
else 
1. No objection, child is left with family 
member, someone child knows well 
2. Mildly objects, but then gets over it 
3. Objects frequently and strongly, but 
gradually settles down 
4. Strongly objects—cries for long periods, 
has temper tantrums, difficult to settle him 
down 
5. No problem as mother has never left him 
with someone else 
84. Mother's handling of child's response to her _ 
leaving him with someone else 
1. Mother tells child she is leaving and will 
return and kisses child goodbye if s/he's 
awake 
2. Mother kisses child goodbye 
3. Mother tells child goodbye 
4. Mother tells baby sitter how to handle child 
if s/he cries or has a tantrum 
5. Mother sneaks out and does not let child know 
she's leaving; if child discovers mother is 
leaving, mother just leaves 
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85. Mother's reason for handling it this way 
1. Mother thinks it's important to communicate 
to child that she is leaving and that she 
will return and to show affection 
2. Mother feels it's important to show affection 
3. Mother feels child should get accustomed to 
her leaving 
4. Mother feels it's important for baby sitter 
to know how to handle child's crying in her 
absence so child doesn't cry for long periods 
of time and/or baby sitter will want to come 
back 
5. Mother does not want to deal with child's 
feelings and thinks child will be fine if 
she leaves with his/her knowledge of it 
86. Mother's attitude about leaving the child _ 
for short periods of time 
1. Mother feels a mother needs time to do things 
without child and that child can adapt if 
mother tells child and reassures him 
2. Mother thinks it's o.k. and important for 
the child's development 
3. Mother is ambivalent--wants to go and feels 
guilty about leaving child 
4. Mother feels guilty and badly about leaving 
child and is very uncomfortable 
5. Mother feels she's entitled and never thinks 
about it 
6. NA-mother has never left child with someone 
else 
87. What it's like for child when mother leaves _ 
him for short periods of time 
1. Child is happy with relatives he loves and 
knows 
2. Child frets and appears unhappy at first, 
may fear mother will not come back, but is 
able to settle down and is happy until 
mother returns 
3. Child cries briefly, but gradually settles 
down, may fear mother is not coming back 
4. Child appears unhappy--sad 
5. Mother unable to identify any feelings 
child may have 
86. Child's experience of father's leaving — 
Same _ Different _. 
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89. How child responds to father's leaving 
1. Child content—say goodbye/ does not cry 
2. Child frets somewhat—then settles down 
3. Child cries initially and gradually 
settles down 
4. Child seems sad 
5. Child seems to show no response 
B. Working Mothers (1) Yes _ 
90. Age of child when mother returned to work 
Give actual age in months 
91. Mother worked 
1. Part time 
2. Full time 
3. Evenings 
92. A—Days—Part time 
1. 2-2^ days per week 
2. 3-3^ days per week 
3. 4 days per week 
4. Mornings or afternoons—5 days a week 
5. Evenings 
B—Hours—Part time _ 
1. 10-15 hours per week 
2. 16-20 hours per week 
3. More than 20 hours per week 
Specify hours _ 
93. Arrangements for child's care while mother _ 
works 
1. Left with member of family in child's home 
2. Left with member of family in family's home 
3. Left with non-family member in child's 
home 
4. Left with non-family member in non-family 
member's home 
5. Left with Day Care Center or other child 
care facility 
94. Mother's feeling re leaving child with someone_ 
else at this age 
1. Very comfortable. Mother wants or has to 
work, child has good care in her absence and 
mother available to child when she's home 
2. Fairly comfortable—child has good care 
3. Mixed—comfortable and uncomfortable. Would 
prefer to stay home if she could afford it 
4. Mother feels terrible. Hates leaving child 
5. Mother is glad to get out of house. Does 
not enjoy caring for child and prefers to work. 
Attitude that she does not enjoy mothering role. 
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95. What it's like for child when mother leaves 
him - 
1. Child is happy—with relatives he loves and 
knows 
2. Child frets and appears unhappy at first, 
but is able to settle down and is happy until 
mother returns 
3. Child cries briefly, but gradually settled 
down 
4. Child appears unhappy—sad—rejected 
5. Mother unable to identify any feelings child 
may have 
96. How mother prepared child for her return to 
work 
1. Child told or handled according to age-- 
mother sensitive to child's developmental 
age and needs 
2. Mother had caretaker meet child and/or spend 
time with child in advance 
3. Mother felt no preparation needed as member 
of family child is familiar with cares for 
child 
4. Child to young to be told—wouldn't understand 
5. No explanation—mother felt child didn't need 
explanation. Age not a factor in mother's 
lack of explanation. 
97. What mother says or does when she leaves _ 
child 
1. Very responsive—talks to child—tells 
child she's leaving and will be back 
2. Mother moderately responsive to child, kisses 
and waves goodbye 
3. Mother waves to child or simply says goodbye 
to child 
4. Mother says nothing--simply leaves 
5. Mother sneaks out without child's knowledge 
or lets another family member take child 
so he won't cry 
VIII. Mood 
98. Mood or moods that best describe child _ 
1. Affectionate, warm—delightful 
2. Happy—good tempered—well developed for age 
3. Loving—kind 
4. Active and full of energy 
5. Sad—low key 
6. Independent—determined 
7 . Others___ 
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99. 
100. 
101. 
3. 
4. 
5. 
Likeness between mother and child 
1. Both affectionate and warm, like people, 
outgoing, bright 
2. Both active, full of energy, talkative 
^ Both sensitive to other people 
Both independent 
Both prefer to by by self, quiet, low key 
6. Can't answer for this age 
Differences between mother and child. 
List differences then cateqorize 
1. 
2. 
3. 
4. 
5. 
6. Can't answer for this age 
Child's relationship with father 
1. Very close? they enjoy each other, he races 
to father when father returns home 
2. Somewhat close—he enjoys time spent with 
f ather 
3. Mixed, sometimes he enjoys being with father, 
other times prefers mother 
4. Is not close. They spend little time together 
5. He seems frightened of father 
IX. Pregnancy 
102. Mother's feeling when she discovered she was _ 
pregnant with child 
1. Delighted? very pleased? had wanted a child 
or 2nd (etc.) child 
2. Moderately pleased though baby was not 
planned for at this particular time 
3. Ambivalent, would have preferred to wait 
until another time when family finances were 
better? or it would have coincided with natural 
break in her work schedule. Example, if 
mother had summer off. Timing wrong, though 
some good feelings present 
4. Generally unhappy and displeased 
5. Very displeased. Definitely did not want child. 
103. Pregnancy _ 
1. Planned _ 
2. Unplanned _ 
104. Mother's age in years when child was born _ 
APPENDIX VI 
PARENTAL ROLE QUESTIONNAIRE 
In this interview, I'd like us to talk mostly about _ 
since s/he is in the toddler group I am looking at. 
1. All babies cry, of course. Some mothers feel that if 
you pick up an infant every time it cries, you will 
spoil it. Others think you should never let a baby 
cry for very long. How do you feel about this with 
? 
2. Did you read any particular books or magazines on 
child-rearing prior to _ birth? 
3. If yes, what books? 
4. What about after _'s birth? 
5. What books? 
6. Have you found the books helpful to you? 
7. Explain. 
8. What other resources did you turn to to help you in 
your child-rearing of _? 
mother _ experience with previous 
children _ 
grandmother _ mother-in-law _ 
aunt _ sister-in-law _ 
sister others _______ (specify relation 
ship) 
9. How do you define the world your child is entering? 
10. What age do you feel _ should be for you to begin 
to prepare him/her to live in the world as you define 
it? 
11. Why this age? 
12. What age do you feel _ will be to be safe in the 
world you describe? 
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13. Now I want to talk with you about whether you think 
there are differences in bringing up boys and bring¬ 
ing up girls. Do you think there are differences? 
14. What are some of these differences? (If mother has 
both boys and girls, ask about specific children, 
otherwise, be general). 
15. Some people think mothering is the same for all 
mothers regardless of religion, class, employment, 
race. Do you feel mothering is the same? 
16. Explain reason. (If mother, in any way alludes to 
white mothers being freer in discipline and black 
mothers being stricter and firmer, ask—Do you have 
any thoughts re why this is so?) 
17. Looking back to your own childhood, I'd like you to 
compare the way your mother raised you with the way 
you are raising _. What are you doing that is 
similar? 
18. Why? 
19. What are you doing that is different? 
20. Why? 
21. Parents differ in what they consider to be the 
critical or important age(s) in development for 
children. What do you see as the critical age(s)? 
22. Why do you consider this as (a) critical period(s)? 
23. Do you believe black children need to know some things 
that white children don't? 
24. What sorts of things? 
25. When should a black mother begin to teach these 
things to her child? 
26. Do you think _ needs to be taught about ethnic 
differences? 
27. At what age(s)? 
28. Why this age? 
29. How do you plan to teach _ about ethnic or 
racial differences? 
Racism is often subtle and not openly expressed. 
Given this, how do you as a black mother plan to 
teach_to know and respond to subtle racist 
acts? 
30. 
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31 . 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41 . 
42. 
43. 
44. 
45. 
46. 
Does _ have any black dolls or toys? 
Do you think it matters whether or not s/he does? 
Why? 
The sixties were influential in stressing black pride 
and/ in fact/ resulted in the shift from the word 
"negro" to "black." Was your life influenced by 
this movement? 
In what way? 
Did the 60's in any way affect your attitude about 
how you would raise _? 
In what ways did the 60's effect your attitude? 
Do you behave differently with black females than 
you do with white females? 
In what way do you behave differently? 
Do you behave differently with black males than you 
do with white males? 
In what way do you behave differently? 
Do you think you should teach _ to behave the 
same way with blacks and whites, or differently 
with blacks and whites? Or does one teach a child 
how to behave? 
Why? 
If you had your choice, would you prefer to raise 
_ in a neighborhood that is (choose one or) 
(a) fairly well integrated _ 
(b) all black _ 
(c) majority black, few whites _ 
(d) majority white, few blacks _ 
(e) other _ 
Why? 
There has been a lot of writing that the black 
family is run by females. What is your feeling 
about this? 
RELIGION 
47. Did you attend church as a child? 
48. What role did the church play in your life? 
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49. Does your family go to church as a family? 
50. What part does religion play in your immediate 
family's life? 
51. Do you see religion as having an impact on your 
child-rearing views? 
52. If so, in what way(s)? 
53. If you or a member of your family experienced some 
personal problem or crisis, what organizations and/ 
or institutions would you turn to for guidance 
and/or help? 
54. If you chose a counselor, would you choose a white 
person or a black person, if you had a choice? 
55. Are blacks leaving the chuirch and becoming less 
religious? 
56. Explain your answer. 
57. 
APPENDIX VIA 
CODING FOR QUESTIONNAIRE 
PARENTAL ROLE QUESTIONNAIRE CATEGORIES 
201. Mother's feeling regarding letting baby cry _ 
1. Mother's responsiveness based on her 
understanding of reason for infant's crying. 
Might let infant cry briefly and would then 
pick up infant to ascertain what was wrong. 
Mother conveyed a sense of balancing meeting 
infant's needs with allowing for minimal 
frustration on his/her part. 
2. Mother's responsiveness dependent on whether 
she thought infant was wet or hungry. Allowed 
infant to cry if mother felt all was fine. If 
crying persisted for short period of time, 
mother would pick infant up. 
3. Mother moderately responsive. Infant should 
be picked up to see what is wrong. If there's 
nothing wrong, mother allowed infant to cry 
until it was fairly clear infant would not 
stop on own and then mother would go and pick 
up infant. 
4. Mother very responsive and would pick infant up 
immediately when crying started. 
5. Mother non-responsive. Felt she could not give 
in to infant's crying to avoid spoiling infant. 
202. Mother's reading of books and magazines on _ 
child-rearing prior to child's birth 
1. Yes _ 2. No _ 
203. Books read 
A. Yes_No_ General magazines—Good House¬ 
keeping, Reader's Digest, Parents' Magazine 
B. Yes_No_ Specific ethnic magazines and/ _ 
or books, Ebony, Jet, Essence 
C. Yes_No_ More specialized type books 
204. Mother's reading of books after child's birth 
A. Yes_ No_ 
205. What books 
A. Yes No_ General magazines—Good House- 
keep ing7~Reader's Digest, Parents' Magazine 
B. Yes_No_ Specific ethnic magazines and/ 
or books, Ebony, Jet, Essence 
C. Yes No_ More specialized books 
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206. Were books helpful? 
1. Yes_ 
2. No _ 
3. Somewhat _ 
4. Not applicable _ 
207. Explain 
1. Books/magazines focused on stages of physical 
health and/or specialized health areas 
2. Books/magazines not related to me as a black 
mother or my child as a black child 
3. Books/magazines are geared to the black child 
including helping child to develop a positive 
self image 
4. Experience is a better teacher 
5. Not applicable 
208. Other resources 
acceptable) 
mother turned to (3 answers 
1. Mother 
2. Grandmother 
5. Experience with previous 
children—common sense 
3. Aunt 6. Mother-in-Law 
4. Sister 7. Sister-in-Law 
B. Others (specify) 
1. _ 
2.  
3.  
209. Mother's definition of world child is entering 
1. Troubled world, but home environment is 
positive to provide child with love he will 
need to cope with world 
2. Troubled, hostile, mess, sick, cruel, rough, 
world (no mentioning of home environment) 
3. Mother is frightened for black male child-- 
fears lack of job opportunities 
4. World is wide open for child 
5. World is very advanced technologically 
210. Age mother feels child should be to prepare him/ 
her to live in world as she defines it 
1. Age in days 
2. Age in months 
3. Do not know 
4. Not applicable 
211. Why this age (give actual age in years) 
212. Age mother feels child will be to be safe in the 
world she described 
1. Age (give actual age in years) 
2. Adult (21) 
3. May never be safe 
4. Don't know 
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213. 
214. 
215. 
216. 
217. 
Does mother feel there are differences in 
bringing up boys and girls 
1. Yes 
2. No 
3. Don't know 
4. Not at this age 
What are some of these differences 
1. One sex not more difficult to raise than 
other sex. They require different things, 
responses from the mother (i.e., boys 
rougher, girls dantier) 
2. Girls are more difficult to raise, mother 
has to be more protective of girls 
3. Boys are more difficult to raise (harder 
to discipline) 
4. Girls are closer to fathers; boys closer 
to mothers 
5. Basically it is the same for raising boys 
and girls 
6. Don't know 
Is mothering same for all mothers regardless of 
religion, class, employment, race? 
1. Yes _ 
2. No  
Mother's explanation regarding 215 
A. Class 
1. A great difference 
2. A good bit of difference 
3. Some difference 
4. A little difference 
5. No difference 
6. Mother's answer did not include class 
B. Race 
1. A great difference 
2. A good bit of difference 
3. Some difference 
4. A little difference 
5. No difference 
6. Mother's answer did not include race 
What mother is doing that is similar to the way 
her mother raised her 
1. Giving lots of love. Love provides buffer 
for child to deal with a hostile environment. 
Doing pretty much as my mother, she was a 
good mother. 
2. Tries to spend time with child, see that 
child attends school, responsive to child's 
needs; being there for the child; stimulates 
child through exposing him/her to range of 
learning opportunities; letting child be more 
independent, take more risks. 
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3. Sacrificing for child—children come first 
4. Breast feeding child, involved in what 
children are doing structuring and loving 
child 
5. Strict with child, having final word 
6. Can't think of anything 
218. Why? 
219. What is mother doing different? _ 
1. Telling child be more independent; take more _ 
risks; have more input to decision making; 
assume age appropriate responsibilities 
2. More openly affectionate; allowing child _ 
to be a baby; i.e., sit on lap more, use 
mother as base of comfort 
3. Not as strict; not behaving so my child _ 
fears me; more communicative including 
allowing child to express his/her feelings 
more, including anger; not as self sacrificing 
4. Very little. For example uses pampers, not _ 
diapers; more conscious regarding health goods. 
220. Why? 
221. What mother sees as critical ages for child _ 
1. 0-5 
2. 6-10 
3. 10-15 
4. 16 and over 
5. Each age phase is difficulty but equally 
important 
6. Don't know 
222. Why mother considers this as critical age(s) _ 
1. One phase builds the foundation for the next 
and offers an opportunity for mother and 
child to strengthen relationship; correct 
mistakes 
2. Child young and has beginning understanding; 
can take in mother's teaching; child beginning 
to develop self confidence, own personality 
3. It is setting quality of life for child; 
establishing characterand will have future 
impact; child's mind and personality being 
shaped 
4. Child is growing/separating from mother; mor 
into world 
5. Adolescent; body undergoing a number o c anges 
6. Don't know 
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223. Mother's belief re whether black children should 
know some things that white children don't have ~~ 
to know 
1. Yes _ 
2. No  
224. What sort of things? 
1. That they are special and important; equal to ~ 
whites; to buffer negative societal influences; 
black history; pride in being black 
2. They have to be smarterand work harder because 
they are black; there is racism and prejudice 
in society which they will have to face 
3. How to survive; how to be independent; judge 
people by actions not words; how to make it 
in a racist society 
4. That they are important as a person without 
emphasizing their blackness 
5. Not applicable 
225. When should a black mother teach these things 
to her child 
1. From birth by being a role model; daily 
experiences 
2. When child can talk, understand, communicate 
an awareness of differences 
3. When child brings mothers experiences 
4. When child starts school 
5. When child is teenager 
6. Don't know 
226. Mother's thinking re whether child should be 
taught ethnic differences 
1. Yes _ 
2. No  
3. Maybe_ 
4. Not necessarily racial differences, but 
differences in individuals 
227. At what ages 
1. Age in days (starting with birth) 
2. Age in months 
3. Age in years 
4. Depends on child; when child seems ready 
228. Why this age 
1. Child is noting differences including color 
and if openly discussed will be accepting 
and tolerant of differences 
2. Child is beginning to experience that whites 
view him negatively 
3. Child can understand situations and learn to 
deal with them 
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4. Child young and emphasis on his/her special¬ 
ness as a black person or buying black dolls 
and books set stage for a positive sense of 
self 
5. Starting at birth helps child to feel special 
and provides cushion child will need to "make 
it" 
6. Child should be made to feel his importance 
as a person/ not so much as a basis of race 
but because he is a human being 
229. How mother plans to teach child about ethnic 
differences 
1. By explaining differences when child notices 
differences, stressing that differences make 
world beautiful, base explanations on child's 
age and level of understanding 
2. By introducing issues of race and differences 
when parents think child is ready or when 
situations present themselves 
3. By explaining discrimination, prejudice, dis¬ 
cusses racism when child confronts it in his/ 
her early experiences 
4. Through books, tv, pictures, toys, both by 
talking about differences, past history and 
teaching child to listen to words and meanings 
behind words (non verbal clues) 
5. Mother has no special plans/doesn't know 
230. How mother plans to teach child to respond to 
subtle racist acts 
1. Respond to questions; specific experiences, 
concerns child brings; help child monitor 
what's said and behavior in his/her daily 
experiences 
2. When mother notes or senses child has experi¬ 
enced racism or differential treatment based 
on color, she will approach child and help 
child deal with feelings and events 
3. At certain age began to tell child about 
prejudices based on color; society's pre¬ 
ference for whites 
4. By teaching child to listen to what's said on 
several levels; to observe people's actions 
5. To do best in what s/he does; believe in self; 
race not a factor 
6. Just by living the child will pick it up 
7. Don't know 
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231. 
232. 
233. 
234. 
235. 
236. 
237. 
Dogs the child have any black dolls or toys 
1. Yes _ — 
2. No  
Does mother think it matters whether s/he has 
black toys 
1. Yes _ 
2. No  
3. Perhaps _ 
Why 
1. For child's affirmation and positive sense 
of self as a person of worth? black dolls 
reflect child; child can see him/herself in 
doll 
2. Child might begin to notice differences 
3. Not important 
4. Don't know—mother has not thought about it 
5. Mother did not have black dolls and it did 
not effect how she felt about herself 
Was mother's life influenced by the 60s _ 
1. Yes _ 
2. No  
3. Mother young, does not recall 60s 
In what way was mother's life influenced by 60s _ 
1. Reaffirmed pride in being black? shift from 
use of word negro to black represented a 
psychologically positive and important shift 
2. Made life better for blacks; blacks more 
recognized 
3. Negated stereotypes about blacks 
4. Helped put in perspective black attitudes about 
color, i.e., preference for fair blacks? 
enormous emphasis for color shading 
5. Life not influenced by 60s 
Did the 60s effect mother's attitude re how she _ 
would raise child 
1. Yes _ 
2. No  
Ways in which 60s effected mother's attitude _ 
and how she will raise her child(ren) 
1. Encouraged the importance of highlighing 
child is a black child; exposure to black 
history, etc. 
2. Reaffirmed mother's view of importance of 
teaching child positive sense of self? black 
pride as preparation for prejudiced, hostile 
society 
3. To accept all shades of color in the black 
race, and not give preference to being fair 
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4. Importance of stressing positives and ac¬ 
complishments made by blacks for jobs, housing, 
education 
5. Made me feel good about being black 
6. Attitude not effected by 60s 
7. To focus on saying he is a special black 
person 
238. Does mother behave differently with black females_ 
than with white females 
1. Yes _ 
2. No  
3. It's not the color but the person who is 
important 
239. Ways in which mother behaves differently with 
black females than with white females 
1. More honest, open, real, able to share personal 
issues and less guarded with black females 
2. Very reserved with white females; more com¬ 
fortable with black females 
3. Basically do not trust white females 
4. Talks different (more proper) with white 
females, speech more rigid 
5. Behaves same with black and white females 
240. Does mother behave differently with black males 
than white males 
1. Yes _ 
2. No  
241. Ways in which mother behaves differently with 
black males than white males 
1. Definitely do not trust white males 
2. Maintains real distance and relates to white 
males superficially around professional or 
work related issues only 
3. More comfortable with black males, not com¬ 
fortable with white males 
4. More passive, quiet; white males have power 
to hurt you; keep you down 
5. Behave same with black and white males 
242. Does mother think she should teach child to be¬ 
have same way with blacks and whites or 
differently 
1. Same way 
2. Differently . . 
3. Leave it to child to decide based on his/her 
experiences and judgments 
4. Don't know 
243. Why 
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244. Choice re neighborhood mother would prefer to 
raise child in 
1. Fairly well integrated 
2. All black 
3. Majority black, few whites 
4. Majority white, few blacks 
5. Other—color not important as long as is 
decent neighborhood 
245. Why this choice of neighborhood 
1. Provides child with experience of living with 
people from different races, cultures, experi¬ 
ences which establishes framework for accept¬ 
ance and trust 
2. World of the future 
3. More comfort with blacks; black community 
provides affirmation, a supportive network. 
In white community you feel "not wanted" 
4. Decent housing more important than race 
5. White people more refined "wants" child to 
be more refined 
6. Live around them (whites); you can learn more 
about them 
246. Mother's feeling re whether black family is run 
by females 
Religion 
247. Did mother attend church as child 
1. Yes _ 
2. No _ 
248. Role church played in mother's life 
1. Significantly important 
2. Very important 
3. Moderately important 
4. Slightly important 
5. Unimportant 
249. Does family go to church as a family 
1. Yes _ 
2. No _ . . ^ . . , 
250. Does religion play part in immediate family s 
life 
1. Significantly important 
2. Very important 
3. Moderately important 
4. Slightly important 
5. Unimportant 
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251. Does religion have an impact on mother's child- 
rearing views 
1. Yes _ 
2. No  
252. Ways in which mother feels religion has impact 
on child-rearing views 
1. It reinforces values mother wants for child-- 
honesty, love, respecting others, ten 
commandments 
2. Black church provides role models for child 
3. Provides sense of strong morality 
4. No impact 
5. I subscribe to Christian values, though I 
do not actively participate 
253. Organization(s). or Institute(s) mother would 
turn to if she or her family experiences personal 
problems (in order of priority) 
1. Family 
2. Church 
3. Friends 
4. Social agency/professional 
5. State 
A. First ordered preference 
B. Second ordered preference 
C. Third ordered preference 
254. Choice of counselor 
1. Black 
2. White 
3. Color not as important as counselor's 
competence 
255. Are blacks leaving church and becoming less 
religious 
1. Yes _ 
2. No_ 
3. Somewhat _ 
Mother's explanation re whether blacks are 
becoming less religious 
256. 
APPENDIX VII 
NEIGHBORHOOD QUESTIONNAIRE 
(Taken from survey on Communities in Northern California, 
Lynne McCallister and Claude S. Fischer). 
This form was mailed to each mother prior to the inter¬ 
view, completed by and gone over with her by the 
researcher at the end of the taped interview. 
1. How long have you lived in this neighborhood? 
Less than 6 months _1 
6 to 11 months  2 
I to 2 years 3 
3 to 5 years  4 
6 to 10 years 5 
II to 20 years  6 
More than 20 years _7 
All my life  8 
2. Some people feel it is important to live close to 
relatives so that you see them a lot and can share 
and be supportive of one another. How important 
is this to you? 
Very important _1 
Somewhat important _2 
Not too important _3 
3. People prefer different types of neighborhoods... one 
where people drop in on each other, where they visit 
only when invited, where they chat outside their 
homes, or where people pretty much go their own way. 
Which do you prefer? 
Drop in  1 
Visit when invited _2 
Chat outside  3 
Go their own way 4 
Doesn't matter  5 
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4. Do you think of this neighborhood as a very safe 
place, a somewhat safe place, or not a very safe 
place to live? 
Very safe  1 
Somewhat safe 2 
Not very safe  3 
5. Thinking of the neighborhood as a whole, would you 
say that most of the people who live here can be 
trusted or cannot be trusted? 
Can be trusted  1 
Cannot be trusted _2 
Can't say  3 
6. What would you say are the best things about living 
in _? 
Name of City and State 
7. What would you say are the worst things about living 
in _? 
Name of City and State 
8. If you could choose the "ideal" place to live, what 
would it be like in terms of racial composition 
? 
Ages of people 
Community 
Schools 
Other 
APPENDIX VIII 
INSTRUCTIONS FOR THE I-E SCALE 
This is a questionnaire to find out the way in which 
certain important events in our society affect different 
people. Each item consists of a pair of alternatives 
lettered a or b. Please select the one statement of each 
pair (and only one) which you more strongly believe to be 
the case as far as you're concerned. Be sure to select 
the one you actually believe to be more true rather than 
the one you think you should choose or the one you would 
like to be true. This is a measure of personal belief: 
obviously there are no right or wrong answers. 
Your answers to the items on this inventory are to be 
recorded in the space provided. 
Please answer these items carefully but do not spend too 
much time on any one item. Be sure to find an answer 
for every choice. 
In some instances you may discover that you believe both 
statements or neither one. In such cases, be sure to 
select the one you most strongly believe to be the case 
as far as you are concerned. Also try to respond to each 
item independently when making your choice; do not be 
influenced by your previous choices. 
(This form was mailed to each mother prior to the inter¬ 
view, completed by and gone over with her by the re¬ 
searcher at the end of the taped interview.) 
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Internal versus External Control 
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 Answer 
1. a. Children get into trouble be¬ 
cause their parents punish 
them too much. 
b. The trouble with most child¬ 
ren nowadays is that their 
parents are too easy with 
them. 
2. a. Many of the unhappy things in 
people's lives are partly due 
to bad luck. 
b. People's misfortunes result 
from the mistakes they make. 
3. a. One of the major reasons why 
we have wars is because people 
don't take enough interest in 
politics. 
b. There will always be war, no 
matter how hard people try 
to prevent them. 
4. a. In the long run people get 
the respect they deserve in 
this world. 
b. Unfortunately, an individual's 
worth often passes unrecognized 
no matter how hard he tries. 
5. a. The idea that teachers are un¬ 
fair to students is nonsense, 
b. Most students don't realize 
the extent to which their 
grades are influenced by 
accidental happenings. 
6. a. Without the right breaks one 
cannot be an effective leader, 
b. Capable people who fail to be¬ 
come leaders have not taken 
advantage of their opportun¬ 
ities . 
7. a. No matter how hard you try 
some people just don't like 
you. 
b. People who can't get others 
to like them don't understand 
how to get along with others. 
External 
Choice 
197 
Record External 
-----Answer_L’hoicc 
8. a. Heredity plays the major role 
in determining one's per¬ 
sonality. 
b. It is one's experiences in 
life which determine what 
they're like. 
9. a. I have often found that what 
is going to happen will happen, 
b. Trusting to fate has never 
turned out as well for me as 
making a decision to take a 
definite course of action. 
10. a. In the case of the well pre¬ 
pared student there is rarely 
if ever such a thing as an un¬ 
fair test. 
b. Many times exam questions tend 
to be so unrelated to course 
work that studying is really 
useless. 
11. a. Becoming a success is a matter 
of hard work/ luck has little 
or nothing to do with it. 
b. Getting a good job depends 
mainly on being in the right 
place at the right time. 
12. a. The average citizen can have 
an influence in government 
decisions. 
b. This world is run by the few 
people in power, and there is 
not much the little guy can do 
about it. 
13. a. When I make plans, I am almost 
certain that I can make them 
work. 
b. It is not always wise to plan 
too far ahead because many 
things turn out to be a matter 
of good or bad fortune anyhow. 
14. a. There are certain people who 
are just no good, 
b. There is some good in every¬ 
body. 
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15. a. For my child getting what s/he 
wants will have little or 
nothing to do with luck, 
b. Many times a child might just 
as well decide what to do by 
flipping a coin. 
16. a. Who gets to be the boss often 
depends on who was lucky enough 
to be in the right place first, 
b. Getting people to do the right 
thing depends upon ability, luck 
has little or nothing to do 
with it. 
17. a. As far as world affairs are 
concerned, most of us are the 
victims of forces we can 
neither understand, nor control, 
b. By taking an active part in 
political and social affairs 
the people can control world 
events. 
18. a. Most people don't realize the 
extent to which their lives 
are controlled by accidental 
happenings. 
b. There really is no such thing 
as "luck." 
19. a. One should always be willing 
to admit mistakes, 
b. It is usually best to cover 
up one's mistakes. 
20. a. It is hard to know whether or 
not a person really likes you. 
b. How many friends you have de¬ 
pends upon how nice a person 
you are. 
21. a. In the long run the bad things 
that happen to us are balanced 
by the good ones. 
b. Most misfortunes are the result 
of lack of ability, ignorance, 
laziness, or all three. 
22. a. With enough effort we can wipe 
out political corruption, 
b. It is difficult for people to 
have much control over the 
things politicians do in office. 
External 
Choice 
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23. a. Sometimes I can't understand how 
bosses arrive at the promotions 
they give. 
b. There is a direct connection 
between how hard I work and the 
position I get. 
24. a. A good leader expects people to 
decide for themselves what they 
should do. 
b. A good leader makes it clear to 
everybody what their jobs are. 
25. a. Many times I feel that I have 
little influence over the things 
that happen to me. 
b. It is impossible for me to be¬ 
lieve that chance or luck plays 
an important role in my life. 
26. a. People are onely because they 
don't try to be friendly, 
b. There's not much use in trying 
too hard to please people, if 
they like you, they like you. 
27. a. There is too much emphasis on 
athletics in high school, 
b. Team sports are an excellent 
way to build character. 
28. a. What happens to a child is his 
own doing. 
b. Sometimes I feel that my child 
won't have enough control over 
the direction his/her life will 
take. 
29. a. Most of the time I can't under¬ 
stand why politicians behave the 
way they do. 
b. In the long run the people are 
responsible for bad government 
on a national as well as on a 
local level. 
External 
Choice 
APPENDIX IX 
PARENTAL ATTITUDE QUESTIONNAIRE 
Please read the following statements and check one of the 
four (4) boxes to indicate your choice of answer to re¬ 
flect whether you strongly agree, agree, disagree or 
strongly disagree. Keep in mind that you are to select 
only once choice. Remember there are no right or wrong 
answers and people differ in their views so that there 
are many accepted views. 
(This form was mailed to each mother prior to the inter¬ 
view, completed by and gone over with her by the re¬ 
searcher at the end of the taped interview.) 
Statement Strongly Strongly 
Agree Agree Disagree Disagree 
1. Strict discipline 
develops a strong 
character. 
2. All mothers need some 
time they can call 
their own where they 
are free of their 
children. 
3. A parent usually 
knows what is best for 
a child and does not 
need to consider the 
child's feelings. 
4. A child has a right to 
his own point of view 
and should be allowed 
to express it. 
5. A two year old child who 
says no repeatedly should 
be punished so that he's 
made easier to manage. 
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Statement Strongly 
Agree 
Strongly 
Agree Disagree Disagree 
6. Each child is unique 
and a mother will dis¬ 
cover that she may be¬ 
have differently with 
each of her several 
children to respond to 
these individual dif¬ 
ferences . 
7. Children do better when 
the mother rules with an 
iron hand and instills 
fear in them. 
8. Parents should allow 
children to participate 
in decision-making re¬ 
garding household chores, 
tv programs, bedtime 
hours. 
9. A child should not be 
allowed to question the 
thinking of his parents. 
10. It is more difficult for 
a black mother to raise a 
healthy black child than 
it is for a white mother 
to raise a healthy white 
child. 
11. It is good for children 
to feel they can express 
their opinions to parents 
even when their parent's 
opinions are different. 
12. A child's good behavior 
should be taken for 
granted and requires no 
special praise from 
parents. 
13. A black mother must set 
more limits on her young 
child than a white mother. 
14. If you strongly agree with 
statement 13, give the 
approximate age of the child 
for when a black mother 
should begin to set limits. 
Age of child_. 
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Statement Strongly 
Agree 
Strongly 
Agree Disagree Disagree 
15. A child who asks lots 
of questions is usually 
a bright child. 
16. Parents' praising a 
child for special things 
done is important. 
17. A mother is a child's 
first teacher. 
18. A mother's primary role 
is to exert control over 
her child's behavior to 
avoid his/her getting 
into difficulty or trouble. 
19. A child's play is import¬ 
ant because it provides an 
opportunity for the child 
to learn and to express 
himself. 
20. A mother must begin to 
control her child early on 
to avoid child's getting 
into difficulty during 
adolescence. 
21. A mother needs to be able 
to tune in and be sensi¬ 
tive to her child's 
feelings. 
22. If a mother is strict, 
her child can be toilet 
trained by the time 
s/he is 12 months. 
23. Teasing a child about be¬ 
haviors and/or appearances 
such as bedwetting, stuttering, 
thumb sucking, being fat, 
shy, etc. will cause the 
child to change the be¬ 
havior . 
24. Children should be made 
to feel that parents are 
always right. 
25. A mother should encourage 
her child to walk early as 
this will free her to be 
able to do more things. 
APPENDIX X 
BACKGROUND INFORMATION 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11 . 
12. 
13. 
Sex: Male_ Female_ 
Age _ 
Marital Status: Never Married _ Divorced _ 
Married _ Widowed _ Separated _ 
Ethnic Group: White _ Black _ Mexican/ 
American _ Oriental _ American/Indian _ 
Other _ 
Religious Preference: Protestant _ Catholic _ 
Other _ None _ 
Education (circle last year of school completed): 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
16 17 18 19 20 
a. Your occupation (specify) _ 
b. Spouse's occupation (specify)_ 
c. If no spouse check here  
Your work status: Employed _ Retired _ 
Student _ Unemployed _ 
Living Arrangement: Alone _ In home with family 
and/or relatives _ In home with unrelated 
others _ In boarding house _ 
Number of years at present address _. 
Total number of years living in area  
Number of moves in last five (5) years_.— 
Check any of the following if they have occurred 
during the last year in your life and/or your family 
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Birth _ 
Death  
Divorce or separation _ 
Family or marital conflict _ 
Family move _ 
Financial problems _ 
Marriage or remarriage _ 
School or job change  
Serious accident _ 
Serious illness or physical disability 
Trouble with law or legal problem _ 
Other (specify)  
None 
14. List the names of all formal or informal community 
associations that you may belong to, such as church, 
fraternal club, service club, self-help group, social 
or recreational groups, etc., regardless of your level 
of participation. 
APPENDIX XI 
SUMMARY LETTER TO PARENTS 
Dear _: 
As discussed with you when you agreed to participate in 
the study I was conducting, I am enclosing a copy of the 
summary of results of my study "The Impact of Ethnicity 
on African-American Mothering During the Separation- 
Individuation Phase of Development." A copy of the 
acknowledgments is also enclosed. 
As agreed upon by you in the signed parental consent form, 
all identifying information (names, addresses and tele¬ 
phone numbers) will be destroyed and all identifying 
information will be arased from the tapes. This means 
that all forms and transcriptions are now identifiable 
by a number only. The unidentifiable information can be 
used by me for subsequent articles, writings and teaching 
purposes as agreed upon by you. This will include my 
being able to use direct quotes from my interview with 
you so long as it is identified by a number only. 
I hope you will find this summary helpful and again many, 
many thanks for sharing your ideas with me. 
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APPENDIX XII 
SUMMARY STATEMENT OF FINDINGS 
(Sent to each mother at com¬ 
pletion of dissertation) 
This result is an attemkpt to look at and understand ex¬ 
periences and attitudes by black mothers taking into 
account salient and subtle aspects of their care giving 
style related to ethnicity. 
One of the first areas explored was that of attachment 
or bonding. Twenty-four of the twenty-five mothers or 
96 percent felt there was an attachment or bond between 
them and their children. Eighteen mothers or 72 percent 
felt there was bonding during pregnancy or when the 
mother first saw the child. 
All twenty-five mothers expressed that they were in many 
ways raising their child very similar to the way in which 
they had themselves been raised. Twenty-two mothers (88 
percent) expressed that when they were children, they felt 
they were given an abundance of love and made to feel 
special. This focus by mothers on love . . . "uncondi¬ 
tional generous love" . . . seemed to represent a funda¬ 
mental principle underriding the notion that the 
provision of security and personal meaning to one's 
child makes it possible for him or her to navigate life's 
inconsistencies and injustices. 
In describing what they are doing different from what 
their mothers did in raising them, all of the mothers 
talked about not being as strict, allowing their children 
greater autonomy, and allowing their children to express 
feelings, including anger much more. Invariably, all 
twenty-five mothers felt that current societal attitudes 
toward blacks are much more accepting which frees them 
considerably in their mothering. 
206 
207 
The mean age reported by the twenty-five mothers as to the 
age the child began to crawl was five months; to pull up 
on things, seven months; to walk around things, 7.5 months. 
The mean age given for the toddler's taking his/her first 
steps and actually beginning to walk was nine months. 
Most mothers in the study reported feeling very pleased 
when their children learned to walk. Once the toddlers 
mastered walking, however, twenty-four mothers expressed 
concern and worry about their child's beginning moves into 
the larger environment and seriously began to wonder 
whether their child would, as a black child, be able to 
"make it" and survive. The data appears to suggest that 
each mother seemed to respond somewhat ambivalently to 
her child's beginning efforts at walking based on a com¬ 
bination of the child's development and societal attitudes. 
Twenty-one mothers (88 percent) answered "yes" to the 
question; Does your child express anger? Nineteen 
mothers (82.6 percent) felt that the expression of anger 
by the child was normal "if kept within bounds and 
modulated." This was felt to be critical for the child's 
being able to control and curb anger once he or she 
reaches adolescence and adulthood. Toning down of ag¬ 
gression in the black child appears to be based on the 
need to create and provide one's child with those 
adaptive skills that will assure his/her ability to make 
it in the larger society. 
Mothers most often turned to their own mothers for sug¬ 
gestions, advice and help in having their questions and 
concerns answered with regard to child-rearing. In 
general mothers felt that the developmental milestones 
given in books and magazines for white children were not 
totally applicable to their children and additionally, 
did not address the meaning race has played in this 
country in the child's development. 
The data also clearly suggests that black mothers have 
found useful ways to help their children recognize and 
deal with subtle experiences of racism and prejudice. 
The mothers in this sample felt it important to help 
their children to monitor daily life experiences and to 
listen on several levels for meaning in verbal expres¬ 
sions and behaviors. Black mothers in the study felt, 
it is important that a child be made to feel special m 
concert with the provision of ways to respond to subtle 
racism. 
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Mothers in this sample scored high to very high on 
Rotter's Internal-External scale. The high externality 
score seems to strongly suggest that the mothers in this 
study view racism and discrimination as powerful forces 
which the black mother must teach her child to guard 
against if he/she is to be able to appropriately assess 
one's chances for success against systematic external 
forces that may interfere with one's being able to 
attain success. 
Twenty-four mothers (96 percent) expressed that religion 
played a significant to moderately important part in 
their own development. Nineteen mothers (76 percent) ex¬ 
pressed that religion is of some importance in influencing 
their child-rearing practices in that if reinforces values 
which the parents want for their children. In addition, 
the church is seen as offering role models and a variety 
of roles and opportunities for reinforcement and reward. 
Twenty mothers (80 percent) responded that they felt it 
mattered whether their child had black dolls or toys. 
Mothers felt ownership of black dolls and toys by their 
children reinforced positive feelings about the self, 
which would aid the child's having good feelings about 
him or herself. 
Finally, mothers consistently expressed that black parents 
must provide their children with a sense of specialness 
because of racism, discrimination, the absence of models 
from the media, the omission of discussions about 
ethnicity and differences in the educational systems 
and other institutions, and their awareness as parents 
that if their children are to feel a positive sense of 
self regard, the responsibility for assuring this, rests 
with black parents. 

